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Report  of  the  State  Normal-School  Commission 


By  Dr.  Alstoa  Ellis,  President  of  the  Ohio  liniversity,  Athens,  Ohio. 


THERE  was  filed  recently  with  the  Governor 
of  Ohio  a  report  of  the  State  Normal-Schooi 
Commission  appointed  under  one  of  the  provisions 
of  the  State  Normal-School  Act/or  "Seese  Bill", 
passed  by  the  General  Assembly  of  Ohio,  March 
12  1902. 

The  report  has  the  merit  of  brevity,  if  it  does 
have  little  else  to  commend  it  to  the  best  judg- 
ment of  Ohio  teachers.  A  State  Board  of  Educa- 
tion is  recommended.  Its  duties  and  powers  are 
limited,  practically,  to  one  field  of  educational 
work,  as  may  be  seen  from  the  following  recom- 
mendations, which  are  really  all  of  the  report 
that  is  not  mere  verbiage: 

(a)  To  have  full  and  complete  charge  of  al3 
Normal  Schools  heretofore  established,  or 
to  be  hereafter  established,  or  affiliated 
with  other  schools, 

(b)  To  have  charge  and  control  of  all  appro- 
priations made  for  Normal-School  pur- 
poses, 

(c)  To  report  annually  to  the  Governor  con- 
cerning all  matters  under  their  control. 

(d)  To  have  full  power  to  choose,  and  fix  the 
salaries  of,  the  Dean  and  corps  of  instruc- 
tors for  the  Normal  Schools  or  Normal  De- 
partments, 

(e)  To  have  power  to  enter  into  contract  of 
affiliation  with  State  Universities,  or  with 
private  colleges  and  universities  within  the 
state,  upon  terms  of  mutual  agreement  with 
the  Board  of  Trustees,  or  controlling  board, 
of  said  institutions. 
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(/)  To  establish  courses  of  study. 
{(/)  To  make  rules  and  regulations  in  connec- 
tion with  the  State  Board  of  School  Ex- 
aminers for  the  certification  of  the  graduates 
of  the  Normal  Schools. 
(A)  To  fix   the  requirements  for  admission  to 

the  Normal  Schools. 
(^)    To  make  arrangements  with  the  affiliated 
college  or  university  for  the  conferring  of 
degrees. 
{j)    To  have  power  to  issue  diplomas. 
{k)  To  do  all  things  pertaining  to  and  concern- 
ing the  training  of  teachers  for  public-school 
Avork. 
To  be  able  to  get  aD  that  was  in  the  minds 
of  the  members  of  the  Commission  included  under 
sub-heads  indicated  by  less  than  half  the  letters 
of   the  alphabet   is   a   feat  showing    wonderful 
power  of  condensation. 

The  Teachers  of  Ohio  are  not  a  unit  in  advocating 
any  State  Board  of  Education.  It  is  reasonably 
sure  that  only  a  very  small  minority  of  them  will 
favor  the  creation  of  one  such  as  is  recommended 
by  the  Commission.  A  legislative  act  making 
operative  the  suggestions  of  the  Commission 
would  at  once  jeopardize  the  existence  of  the 
Normal  Schools  at  Athens  and  Oxford.  It  re- 
quired the  best  effort  of  years  to  establish  the 
State  Normal  Schools  now  existing.  They  have 
had  less  than  two  years  of  trial  but  have  already 
shown  the  wisdom  of  their  establishment.  Now 
it  is  proposed  to  take  them  from  the  control  of 
the  state  authorities  who  have  shown  willingness 
and  ability  to  do  so  much  for  their  upbuilding 
and  give  other  state  authorities,  appointed  as 
the  former  authorities  were  selected,  ''complete 
charge"  of  them. 

There  is  a  growing  belief,  fast  approaching  a  set- 
tled conviction,  in  the  minds  of  many  friends  of 
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education  in  Ohio  that  there  is  a  strong  effort  be- 
ing* put  forth  by  some  of  the  private  and  sectarian 
colleges  to  get  control  of  a  part  of  the  money 
contributed  by  the  tax-payers  for  the  support  of 
some  of  our  public  educational  agencies.  Such  a 
report  as  the  one  now  under  consideration  will 
but  tend  to  strengthen  that  belief  or  conviction. 

The  Commission. — The  four  gentlemen  constitut- 
ing the  Normal-School  Commission  are  intellectu- 
ally strong  and  morally  above  reproach;  but 
their  present  affiliations  and  past  training  do 
not  well  fit  them  to  map  out  a  proper  educational 
policy  for  Ohio.  It  is  worth  noting  that  not 
one  of  the  four  members  is  connected  with  an}^ 
phase  of  public  educational  work.  President 
Charles  P.  Thwing,  of  Western  Reserve  Univer- 
sity, Cleveland,  President  William  P.  Pierce,  of 
Kenyon  College,  Gambler,  Hon.  John  L.  Zimmer- 
man, trustee  of  Wittenberg  College,  Springfield, 
and  Hon.  Charles  L.  Swain,  a  former  student  of 
a  private  normal  school,  now  attorney-at-law, 
Cincinnati,  form  the  membership  of  the  Com- 
mission. It  is  not  possible  for  any  commission, 
so  constituted,  to  make  recommendation  concern- 
ing a  public  educational  policy  that  will  have 
much  force  with  thinking  people  who  wish  well 
to  the  public  educational  agencies  now  operative 
or  to  free  itself  from  the  charge  of  being  govern- 
ed, insensibly  perhaps,  by  strong  personal 
interest  and  professional  prejudice. 

Without  the  writer  hereof  is  much  mistaken 
in  noting  the  trend  of  public  opinion,  on  matters 
educational,  it  will  be  a  long  time  before  ''church 
and  state"  have  any  joint  control  or  partnership 
interest  in  college  or  school  affairs  in  Ohio. 

Affiliation  is  a  smooth-sounding  word  but  it  sug- 
gests wariness  and  caution  to  the  friends  of  our 
public-school  system  when  spoken  bj'^  those 
directly  connected  with  sectarian  school  interests. 
There   can    be   no   healthy  union  of  church  and 
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state  in  educational  affairs.  Begin  ever  so  cau- 
tiously at  the  top  with  the  affiliation  idea  and 
the  inevitable  tendency  will  be  to  work  it  down 
into  all  grades  of  public  instruction.  Where  is 
the  line  of  demarcation  to  be  drawn?  If  it  is  a 
good  thing  to  unite  church  and  state  in  the  con- 
trol of  the  colleges,  why  is  it  not  advisable  to 
unite  them  in  the  organization  and  management 
of  the  primary  and  secondary  schools? 

Subsidizing  Discussed. — If  ever  anything  was  clear- 
ly shown,  it  was  set  forth,  in  unmistakable  words 
and  figures  in  Dr.  Bachman's  paper  read  recently 
before  the  Ohio  College  Association,  that  all  at- 
tempts to  make  private  and  denominational 
schools  agencies  for  the  right  training  of  teachers 
had,  in  this  country  at  least,  resulted  in  flat 
failure.  In  the  face  of  evidence  such  as  Dr. 
Bachman  has  collected,  it  would  be  criminal  for 
Ohio  to  take  up  a  policy  of  normal-school  organi- 
zation such  as  is  recommended  in  the  Commis- 
sion's report. 

It  has  been  reported  that  at  least  two  mem- 
bers of  the  present  Commission  have  expressed  a 
willingness  to  make  the  sacrifice  necessary  to 
enable  them  to  serve  on  tlie  proposed  State  Board 
of  Education.  The  desire  to  serve  the  public  is 
a  laudable  one,  and  the  fact  that  some  members 
of  the  Commission  have  caught  the  "office  itch" 
is  no  argument  against  the  force  and  value  of 
what  they  have  recommended. 

The  Boards  of  Trustees  now  in  charge  of  Ohio 
University,  at  Athens,  and  Miami  University,  at 
Oxford,  are  officials  appointed  by  the  Governor 
of  Ohio  and  confirmed  by  the  Ohio  Senate.  They 
are  fully  competent  to  take  "complete  charge" 
of  all  the  educational  work  of  their  respective 
institutions;  "to  have  control  of  all  appropria- 
tions" made  by  the  Legislature  for  institutional 
support;  "to  choose  and  fix  the  salaries"  of  all 
needed  employes;  "to  establish  courses  of  study"; 
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*-to  fix  the  requirements  for  admission"  for  all 
students;  and  '*to  do  all  things  pertaining  to  and 
connected  with  the  training  of  teachers"  and  the 
training  of  all  others  who  may  go  to  these  insti- 
tutions for  higher  educational  advantages  than 
the  public  schools  afford. 

Chartered  Rights. — These  institutions  are  as  old 
as  the  State  of  Ohio  and  have  chartered  rights 
which  can  not  be  wrested  from  them.  The  two 
State  Normal  Schools  were  wisely  located  at 
Athens  and  Oxford  and  made  co-ordinate  depart- 
ments or  colleges  with  those  already  in  existence 
at  these  woithy  and  time-honored  educational 
centers.  Their  present  Boards  of  Trustees  are 
composed  of  some  of  the  most  eminent  men  in 
Ohio.  To  assume  that  some  other  appointive 
bodj^  would  legislate  more  wisely  in  behalf  of 
the  interests  concerned  than  they,  is  to  war 
against  experience  and  common  sense.  That 
these  representative  bodies  are  jealous  of  their 
rights  and  privileges  and  look  with  disfavor 
upon  a  plan  which  proposes  to  place  a  portion  of 
the  work  which  they  have  so  well  begun  and  so 
efficiently  guarded  under  the  -'full  and  complete 
charge"  of  some  other  body,  no  more  representa- 
tive than  they  and  certainly  no  more  experienced, 
is  no  evidence  that  they  are  not  willing  to  have 
the  most  thorough  investigation  made,  by  some 
competent  and  authorized  persons,  into  the  edu- 
cational and  financial  management  of  the  institu- 
tions they  now  control.  No  one  really  believes 
that  there  is  anything  whatever  wrong  with  the 
management  of  any  of  the  State  educational 
institutions.  That  some  connected  with  them 
are  opposed  to  such  a  State  Board  of  Education 
as  is  recommended  by  the  Normal-School  Com- 
mission is  no  evidence  that  chere  is  anything  in 
their  work  \^hich  they  desire  to  cover  up;  nor  is 
it  sufficient  ground  to  sustain  the  assertion  that 
they  are  opposed  to  a  State  Board  of  Education 
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however  constituted  and  with  whatever  forms  of 
administrative  power. 

The  fact  is  that  most  of  those,  if  not  all,  con- 
nected with  the  State  educational  institutions 
favor  provision  for  a  State  Board  of  Education. 
However,  they  want  this  Board  to  have  g-eneral 
charge — not  ''complete  charge'' — of  all  public 
educational  interests;  they  desire  the  Board 
members  to  be  selected  from  persons  friendly,  and 
not  cmtagonistic,  to  such  interests;  and  they  insist 
upon  the  continuance  of  the  policy  of  non-inter- 
vention by  the  representatives  of  private  and 
sectarian  schools,  as  such,  in  public  educational 
affairs  be  they  common-school  or  collegiate. 


The  Greatest  Problem  of  AIL 

It  costs  more  to  keep  a  criminal  than  the  State 
pays  her  teachers.  It  costs  more  to  maintain  an 
inmate  in  almost  au}^  institution  of  charity  in  the 
State  than  is  paid  each  of  the  24,230  teachers  in 
our  elementary  schools.  What  shall  we  say  and 
what  vnll  roe  do  about  this  burning  shame?  These 
92  per  cent,  of  teachers  in  Ohio  are  instructing  93 
per  cent,  of  the  children  enrolled  in  our  public 
schools.  If  these  teachers  are  worth  no  more 
than  they  are  receiving,  then  God  pity  the 
800,000  poor  children  who  are  receiving  instruc- 
tion at  their  hands.  If  they  are  worth  more, 
Ohio  should  pay  them  more  a>nd  do  it  speedily. 
Who  is  going  to  present  the  case  of  the  teachers? 
They  need  more  friends  at  court.  While  we  are 
deciding  how  city  boards  should  be  elected,  let 
us  remember  that  there  are  questions  that  are 
even  more  important;  questions  that  affect  92 
per  cent,  of  the  teachers  and  93  per  cent,  of  the 
children;  questions  that  pertain  to  the  teachers 
and  the  teaching  in  92  per  cent,  of  the  school- 
rooms in  Ohio.  While  we  are  legislating,  let  us 
legislate   for   them. 

(From  Dean  Williams's  Inaugural  Address,  Ohio  Teachers' 
Federation,  Dec.  29, 1903.) 


The  Subsidizing  of  Private  Schools  by  the  State 
for  the  Preparation  of  Teachers 


By  Frank  P.  Bachman,  Ph.  D.,  Professor  of  the  History  and  Science 
of  Education,  State  Normal  College,  Ohio  University,  Athens,  Ohio. 


THE  History  of  Subsidizing  Private  Schools  by 
THE  State  for  the  Preparation  of  Teachers. — 
The  question  of  subsidizing  private  schools  by  the 
state  for  the  preparation  of  teachers  is  not  a  new 
one.  It  was  raised  in  practically  every  one  of  the 
states,  that  had  well-developed  private  secondary 
schools  and  colleges,  at  the  time  when  the  neces- 
sity of  providing  special  training  for  teachers  was 
brought  squarely  before  the  people  ;  and  it  was  also 
raised  in  the  newer  states,  where  private  schools 
had,  as  yet,  made  little  x)rogress.  *  It  is  but  natural 
and  right  that  such  a  question  should  have  been  rais- 
ed. When  a  new  need  arises,  Avhich  necessitates  the 
expenditure  of  time  and  money,  it  is  economy  to 
see  if  the  need  cannot  be  met  through  the  instru- 
mentalities at  hand.  When  the  necessity  for 
teachers,  having  professional  preparation  for  their 
work,  became  an  active  conviction  and  when  the 
people  became  convinced  that  it  was  the  duty  of 
the  state  to  provide  this  training,  the  question 
naturally  arose,  how  can  this  best  be  done?  Would 
it  be  better  to  utilize  existing  private  schools,  or 
to  establish  separate  institutions  under  the  con- 
trol of  the  state? 

In  a  large  majority  of  the  states,  when  the 
question  arose,  it  was  decided,  once  for  all,  that 
the  state  would  have  no  iDartnership  business  with 
private  institutions,  but  establish  its  own  schools 


*  "Private  schooT'  is  used  throughout  this  paper  to  designate 
all  schools  other  than  city  or  state-supported  and  controlled 
schools. 
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for  the  purpose  of  training  teachers.  In  other 
states,  however,  there  was  an  inclination  to  make 
use  of  existing  private  schools.  With  most  of 
these  it  took  but  a  short  time  to  reveal  the  weak- 
ness of  the  plan.  Rhode  Island,  in  1854,  appropri- 
ated $1,000  to  Brown  University  for  the  prepara- 
tion of  teachers,  but  decided,  in  1855,  to  establish 
a  state  normal  school  and  immediately  gave  up  the 
policy  of  subsidizing  private  schools.  Kentucky, 
in  1856,  appropriated  $12,000  for  the  training  of 
teachers  in  Transylvania  University,  but  failed  to 
renew  the  appropriation.  Maine  undertook  to 
prepare  teachers  through  the  medium  of  private 
and  public  academies.  Accordingly,  in  I860, 
$1,800  was  appropriated,  and  $3,600  annually  there- 
after, for  this  purpose.  Normal  classes  were  open- 
ed in  sixteen  academies.  The  plan  proving  unsuc- 
cessful was  abandoned  in  1862  and  a  normal-school 
system  was  established.  Florida  appropriated  at 
one  time  $5,000  to  a  private  normal  school,  but  the 
action  raised  such  a  general  protest  that  it  was 
never  repeated.  Several  southern  states  have, 
from  time  to  time,  made  appropriations  to  private 
institutions  for  the  purpose  of  training  colored 
teachers.  This,  of  course,  is  incidental  to  our 
question.  These  four  states,  to  be  sure,  made  only 
a  superficial  test  of  subsidizing  private  schools  for 
the  preparation  of  teachers,  yet  each  gave  it  up 
convinced  that  it  was  an  unwise  and  impracticable 
plan.  There  are,  however,  three  states  that  have 
given  the  plan  of  subsidizing  private  schools  for 
the  x3nrpose  of  training  teachers  a  long,  an  earnest, 
and  an  expensive  test.  These  states  are  New 
York,  Pennsylvania,  and  Wisconsin.  Let  us  sketch 
briefly  the  results  of  this  test  in  each  of  these 
states. 

NEW  YORK'S  EXPERIENCE. 

When  New  York  decided  to  undertake  the 
training  of  teachers  the  question  arose.  Shall  new 
institutions  be  established,   or  shall  the  existing 
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academies  be  subsidized,  by  the  state,  for  that 
purpose?  An  academy  was  a  type  of  school  that 
flourished  between  1778  and  1860.  These  acade- 
mies were  generally  incorporated  and,  as  a  rule, 
offered  instruction  little  in  advance  of  the  modern 
high  school  and,  from  an  academic  point  of  view, 
equivalent  to  the  work  done  in  the  average  pro- 
posed normal  school.  By  1834,  there  were  in  New 
York  at  least  fifty-seven  of  these  academies  to 
which  the  state  made  annual  appropriations. 
With  this  number  of  private  schools  at  hand,  it 
was  not  difficult  to  raise  the  argument  that,  in 
view  of  the  excellent  service  these  institutions  had 
rendered  the  state  in  the  past,  in  view  of  the  con- 
sequent obligation  of  the  state  to  crij^ple  in  no 
way  the  growth  and  influence  of  these  schools,  and 
in  view  of  the  fact  that  all  the  academic  training, 
requisite  to  teaching,  could  be  supplied  by  the 
academies  and  the  professional  training  could  be 
given  in  connection  with  these  at  a  minimum  cost 
to  the  state,  it  would  be  but  justice  and  sound 
economic  policy  for  the  state  to  utilize  the  acade- 
mies for  the  preparation  of  teachers. 

The  Regents,  in  their  report  of  1828,  had  said : 
''The  academies  have  become,  in  the  opinion  of 
the  Regents,  what  it  has  always  been  desired  they 
should  be,  fit  seminaries  for  imparting  instruction 
in  the  higher  branches  of  English  education,  and 
especially  for  qualifying  teachers  of  common 
schools."  Acting  upon  his  own  conviction  and 
the  advice  of  the  Regents,  Azariah  Flagg,  Secre- 
tary of  State  and  Superintendent  of  Common 
Schools,  recommended  to  the  Legislature,  in  his 
report  of  1831,  the  academies  of  the  state  as  the 
proper  institutions  to  train  teachers.  Additional 
reasons  for  utilizing  the  existing  academies  in 
training  teachers  were  set  forth  in  the  Regents' 
report  of  1832  :  ''The  Regents  are  decidedly  of 
the  opinion  that  the  academies  are  the  proper  in- 
struments for  accomplishing  the  great  object  of 
supplying    the    common     schools    with    teachers. 
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These  institutions  have,  already,   the  advantages 
of  convenient  edifices,  in  some  cases  of  large  per- 
manent funds,  valuable  libraries,  and  philosophical 
apparatus,  amounting  in  all  to  an  investment  of 
about  a  half  million  dollars.     By   ingrafting  upon 
the  course  of  study  a  department  of  studies  in  the 
principles  of  teaching,  the  respectability  and  ca- 
pacities  of  these   institutions  will  be  increased, 
and  those  who  are  qualifying  themselves  for  the 
business  of  instruction  may  enjoy  the  benefits  of 
all  other  branches  which  enter   into  the  ordinary 
academic  course.     In  every  point  of  view  it  is  con- 
ceived that  this  is  the  most  advisable  method  of 
X^reparing  instructors.     .....     In  case  the 

condition  of  the  public  finance  shall,  in  the  future, 
admit  of  an  additional  appropriation  trO  the  object 
of  promoting  the  education  of  teachers,  the  end 
may  be  much  more  advantageously  attained  by 
connecting  it  with  the  academies  than  by  creating 
a  separate  establishment  for  the  purpose." 

In  1835,  the  work  of  training  teachers  through 
subsidizing  the  academies  was  begun.  The  com- 
mittee in  charge  of  the  matter  selected  the  acade- 
mies, prescribed  the  course  of  study,  the  neces- 
sary apparatus  and  library  facilities,  and  issued 
general  rules  and  regulations.  For  nine  years  the 
work  was  pushed  with  determination.  The  num- 
ber of  academies  having  teachers'  departments 
was  gradually  increased  from  eight  to  twenty-four 
and  an  increasing  amount  of  money  spent. 

Nevertheless,  there  was  a  growing  conviction 
that  the  subsidized  academies  were  not  accom- 
plishing their  purpose  and  that  it  would  be  wisdom 
on  the  part  of  the  state  to  apply  the  same  money 
to  the  support  of  an  institution  which  had  for  its 
sole  aim  the  prex3aration  of  teachers.  The  general 
conviction  that  the  training  of  teachers,  through 
subsidized  academies,  was  a  failure  was  crystal- 
lized, in  1844,  in 'the  Report  of  the  Committee  on 
Colleges,  Academies,  and"  Common  Schools: 
''Every  exertion  was  put  forth  to  secure  the  great 
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results  originally  contemplated  in  their  establish- 
ment; and  that,  in  the  judgment  of  successive 
superintendents  of  common  schools,  the  Regents 
of  the  University,  and  the  most  eminent  and 
practical  friends  of  education  throughout  the 
state,  these  institutions,  whether  considered  in 
the  aggregate  or  with  reference  to  those  especially 
designated,  from  time  to  time,  for  the  perform- 
ance of  this  important  duty  of  siipi^lying  the 
common  schools  with  competent  teachers,  have 
not  succeeded  in  the  accomplishment  of  that  ob- 
ject." Superintendent  Young,  in  his  report  of 
1843,  said :  "The  special  preparation  of  teachers,'^ 
by  means  of  teachers'  departments  in  academies, 
^4ias  practically  failed.''  Accordingly,  he  recom- 
mended, in  1844,  the  suspension  of  the  teachers^ 
departments  in  the  academies  and  the  establish- 
ment of  a  state  normal  school  at  Albany,  all  of 
which  was  done. 

The  chief  reasons  for  the  failure  of  subsidized 
academies  in  the  training  of  teachers  and  the 
change  of  policy  were  :  (1)  "The  bounty  of  the 
state  was  diffused  over  too  wide  a  surface";  (2) 
the  general  atmosphere  and  instruction  of  the 
academy  led  young  people  away  from  the  common 
school  rather  than  toward  it;  (3)  the  failure  of  the 
academies  to  instill  professional  interest  and  si3irit ; 
(4)  the  growling  conviction  that  students  prepar- 
ing to  teach  needed  very  different  instruction  in 
the  so-called  academic  subjects  from  students 
preparing  for  college  or  business. 

Of  this  early  endeavor  of  New  York  to  prepare 
teachers  through  subsidizing  private  academies, 
Dr.  J.  P.  Gordy,  in  his  Beginnings  of  the  Normal 
School  Idea,  says:  "It  is  valuable  chiefly  as  a 
warning." 

The  suspension  of  the  teachers'  departments  in 
academies  in  1844  was  followed  by  the  establish- 
ment of  the  first  state  normal  school  in  New  York 
at  Albany.  In  pursuance  of  the  policy  of  estab- 
lishing  separate   institutions  for  the  preparation 
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of  teachers,  notwithstanding  the  existence  of 
twenty-seven  private  colleges,  normal  school  after 
normal  school  was  established  until  at  the  present 
time  New  York  has  eleven  of  these  which  were 
supported,  in  1902,  at  a  cost  of  1372,598.62. 

New  York  did  not,  however,  abandon  in  1844, 
once  for  all,  the  thought  of  subsidizing  secondary 
schools  for  the  preparation  of  teachers.  The  de- 
mand for  local  facilities  for  the  preparation  of 
teachers  became  so  strong  that,. in  1849,  academies 
were  again  subsidized  for  this  purpose,  especially 
for  the  preparation  of  teachers  for  the  rural 
schools.  Since  1849,  New  York  has  never  ceased 
to  subsidize  secondary  schools  for  the  training  of 
teachers,  but  the  character  of  the  schools  subsi- 
dized and  the  character  of  the  training  work  done 
have  been  gradually  transformed.  The  changes  of 
special  interest  to  us  are :  (1)  Practically  none 
but  public  academies,  union  schools,  and  high 
schools  are  now  subsidized;  (2)  teachers'  training 
classes  have  been  made  practically  independent 
schools,  having  their  own  regulations,  teachers, 
class-rooms,  curriculum,  etc.,  and  they  are  no 
longer  annexes  or  subordinate  departments. 

As  a  result  of  these  changes.  New  York  has 
abandoned  the  policy  of  subsidizing  private  sec- 
ondary schools  for  the  training  of  teachers,^ 
although,  in  1902,  $40,742.03  was  expended  upon  110 
public  academies,  union  schools,  and  high  schools 
for  this  purpose. 

New  York,  therefore,  through  long  years  of 
experience,  has  come  to  abandon  the  policy  of  sub- 
sidizing private  schools  for  the  training  of  teachers 
and  has  adopted  the  policy  of  preparing  teachers, 
at  least  where  money  considerations  are  involved, 
alone  through  the  medium  of  public-controlled 
and  supported  schools. 

PENNSYLVANIA   TRIES  IT. 

The  experience  of  Pennsylvania  follows  the 
same  lines.     It  was  but  natural  when  Pennsylva- 
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Ilia  was  constrained,  through  popular  agitation,  to 
iindertake  the  preparation  of  teachers,  that  she 
endeavored  to  do  this  through  subsidizing  private 
institutions,  especially  since  it  was  in  line  with 
the  general  policy  of  the  state  at  that  time.  Un- 
guided  by  precedent  and  experience,  she  naturally 
turned  to  the  relatively  large  number  of  existing 
private  colleges  and  academies, — two  universities, 
eight  colleges,  and  fifty  academies — and  endeavor- 
ed, through  subsidizing  these,  to  train  teachers  for 
her  public  schools.  The  plan  proposed  by  Rev. 
George  Junkin,  President  of  Lafayette  College, 
seemed  simple  and  plausible,  and  could  be  exe- 
cuted at  a  minimum  cost  to  the  state.  The  main 
points  of  the  plan  are  as  follows:  (1)  Let  each 
college  fix  upon  a  liberal  course  of  study  for  school 
teachers;  (2)  ''let  the  candidate  for  the  collegiate 
honor  of  a  teacher's  diploma  be  in  every  respect 
on  the  same  footing  in  college  with  other  students 
— study  in  the  same  class  his  own  particular 
branches,  submit  to  the  same  system  of  discipline — 
and  let  him,  in  addition  to  these,  spend  a  part  of 
every  day  in  the  common  school  as  a  spectator, 
and  occasionally  as  a  teacher"  ;  (3)  let  each  college 
organize  a  practice  school. 

The  plan  of  the  state  to  establish  independent 
institutions  was  also  proposed,  but  rejected.  Act- 
ing upon  the  general  thought  of  President  Junkin, 
Pennsylvania  began  subsidizing  private  schools 
for  the  preparation  of  teachers. 

In  1831,  Washington  College  received  from 
the  state  an  appropriation  of  $500  a  year  for  five 
years  on  condition  ''that  the  trustees  should  cause 
that  there  be  instructed  annually,  gratis,  twenty 
students  in  elementary  branches  of  education  in  a 
manner  calculated  to  qualify  them  to  teach  com- 
mon English  schools."  Jefferson  College,  in  1832, 
was  given  $2,000  a  year  for  five  years  upon  similar 
conditions.  Reading  Academy,  was,  the  same 
year,  likewise  granted  $3,000  a  year  for  six  years. 
Pennsylvania  College,  in  1834,  was  granted  $3,000 
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a  year  for  six  years.  Allegheny  College  was 
granted  $2,000  a  year  for  four  years.  Marshall 
College  was  granted,  in  1837,  $3,000  for  two  years. 
Pennsylvania  continued  this  experiment  for  twelve 
years  with  increasing  cost  to  the  state.  But  with 
what  results?. 

State  Superintendent  Thomas  H.  Burrowes,  a 
strong  advocate  of  sej^arate  institutions  from  the 
first,  in  his  report  of  1838  says:  '^The  colleges 
have  already  been  tried  as  a  means  of  supplying 
teachers,  and  with  little  success.  .  .  .  Hope 
from  this  quarter  is  dead."  '''The  experiment  of 
educating  teachers  in  colleges  failed,"  says  Dr.  J, 
P.  Wickersham,  in  his  History  of  Education  in 
Pennsylvania,  "because  there  was  not  then  much 
demand  for  teachers,  and  for  the  stronger  reason 
that  the  general  work  of  a  college  and  the  special 
work  of  a  teachers'  school  can  never  be  made  to 
harmonize." 

By  1843,  the  conviction  was  general  that  the 
endeavor  to  train  teachers  through  teachers'  an- 
nexes in  subsidized^private  academies  and  colleges 
was  a  failure  and  Pennsylvania  gave  up  the  plan 
which  seemed  so  simple,  practicable,  and  full  of 
promise  at  the  beginning.  It  was  not  until  1857 
that  Pennsylvania  again  undertook  the  training 
of  teachers,  this  time,  however,  in  state-controlled 
and  supported  schools  established  for  this  sole 
purpose.  At  tlie  present  time,  Pennsylvania  has 
thirteen  state  normal  schools,  for  which  there  was 
appropriated  by  the  state,  in  1901,  $259,555. 
Pennsylvania,  with  its  forty  private  colleges,  has 
thousands  of  dollars  for  public  training  schools 
for  teachers,  but  not  one  dollar  for  subsidizing 
private  institutions.  The  lesson  of  twelve  years' 
experience  is  sufficient. 

WISCONSIN'S  SAD  EXPERIENCE. 

The  story  of  subsidizing  private  schools  in 
Wisconsin  is  short  but  complete.  In  1857,  a  law 
was  passed  entitled  "An  act  for  the  encouragement 
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of  academies  and  normal  schools.''  This  act  ap- 
propriated twenty-five  per  cent,  of  the  interest 
arising  from  the  sale  of  swamp  lands  of  the  state 
for  the  purpose  of  aiding  such  colleges  and  acade- 
mies as  might  comply  with  certain  regulations. 
The  aim  of  the  law  was  two-fold :  (1)  To  aid  insti- 
tutions which  had  rendered  effectual  educational 
service  to  the  state  in  the  past  and  which  had 
hitherto  been  supported  by  private  enterprise ; 
(2)  to  enable  such  institutions  to  render  an  equiv* 
alent  for  the  funds  received  from  the  state  through 
training  teachers. 

The  provisions  were  general  and  impartial. 
The  funds  were  to  be  distributed  to  the  univer- 
sities, colleges,  and  academies  of  the  state,  with 
the  exception  of  the  state  university,  which  estab- 
lished and  maintained  normal  classes  in  proportion 
to  the  number  of  pupils  instructed  in  such  classes. 
Rules,  regulations,  courses  of  study,  etc.,  were 
formulated  by  the  Board  of  Regents  for  the  general 
regulation  of  this  w^ork.  In  1860,  twenty  institu- 
tions presented  claims  for  a  portion  of  this  fund 
and  $4,640  was  distributed  among  them.  This 
plan  was  continued  until  1865  at  an  increased  ex- 
pense.    There  could  be  but  one  outcome. 

Superintendent  of  Puplic  Instruction,  J.  L. 
Pickard,  in  his  annual  report  of  1863,  says : 
''These  normal  departments  of  colleges,  academies, 
and  high  schools  have  not  satisfactorily  met  the 
necessity.  They  are  almost  always  subordinated 
departments,  nor  will  the  aid  given  place  them  in 
a  prominent  position.  .  .  .  Permanent  normal 
schools  are  needed  whose  sole  business  shall  be 
the  training  of  teachers." 

By  1865,  it  was  conceded  that  the  plan  of  sub- 
sidizing private  schools  for  the  training  of  teachers 
was  a  failure,  and  the  law  of  1865  was  passed 
which  abandoned  the  subsidizing  of  private  schools 
and  which  laid  the  foundation  of  Wisconsin's 
normal-school   system.      There    are  at  iDresent  in 
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Wisconsin  seven  state  normal  schools^  to  which  the 
state  appropriated,  in  1901,  $245,382. 

SOME    LESSONS, 

The  history  of  subsidizing  private  schools  for 
the  preparation  of  teachers  can  therefore  be  sum- 
med up  as  follows :  (1)  Four  states  have  given  the 
plan  a  superficial  test  and  then  abandoned  it; .  (2) 
three  states  have  tested  it  and  have  proved  it  a 
failure  ;  (3)  all  the  states  that  have  tested  the  plan 
have  given  it  uj)  and,  in  its  place,  have  substituted 
the  policy  of  establishing  separate  institutions  for 
the  preparation  of  teachers  or  preparing  teachers 
alone  through  the  medium  of  public-controlled 
and  supported  schools. 

The  Present  Attitude  of  the  Various  States  and  Te:  ritorics 
Toward  Subsidizing  Private  Schools  lor  the  Preparation  of 
Teachers. — The  attitude  of  a  state  toward  a  proposi- 
tion can  best  be  inferred  from  its  action.  Every 
state  and  territory  has  '  taken  action  uj^on  the 
question  of  the  special  training  of  teachers,  and  each 
has  made  some  special  provision  for  this  training. 
At  the  present  time,  there  is  not  a  state  or  terri- 
tory in  the  Union  that  subsidizes  private  institu- 
tions for  the  training  of  teachers.  The  special 
provisions  of  New  York  and  Delaware  cannot  be 
so  construed,  and  the  appropriation  of  southern 
states  to  private  institutions  for  colored  people  is 
not  in  point.  There  is  but  one  policy  in  vogue 
throughout  the  Union.  Although  there  are  a 
number  of  private  institutions  in  each  state  that 
might  be  utilized,  nevertheless  each  state  or  terri- 
tory deems  it  the  soundest  and  best  policy  to 
establish  separate  institutions,  or  to  utilize  public 
institutions  alone,  for  the  x>urpose  of  training 
teachers. 

Indeed,  the  memory  of  the  long  and  bloody 
conflict  between  the  state  and  church  for  the  con- 
trol of  education  has  left  such  a  deep  impression 
upon  the  minds  of  the  American  people  that  there 
is  no  principle   of   government   more   thoroughly 
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fixed  in  the  American  mind  than  that  State  and 
Church  shall  be  absolutely  separated  in  all  mat- 
ters of  education.  This  principle  is  embodied  in 
some  form  or  other  in  all  but  four  of  the  forty-five 
state  constitutions.  In  thirty-one  state  constitu- 
tions, the  appropriation  of  state  money  to  private, 
religious,  or  sectarian  schools  is  forbidden  in  more 
or  less  specific  and  binding  terms.  The  following 
is  the  provision  of  the  Ohio  Constitution:  ''No 
religious  or  other  sect  or  sects  shall  ever  have  any 
exclusive  right  to,  or  control  of,  'any  part  of  the 
school  fund  of  this  State."  This  is  the  provision 
of  the  California  Constitution  :  ''No  public  money 
shall  ever  be  appropriated  for  the  support  of  any 
sectarian  or  denominational  school,  or  any  school 
not  under  the  exclusive  control  of  -the  officers  of 
the  public  school." 

The  constitutions  of  ten  other  states  absolutely 
forbid  the  appropriation  of  public  money  to  other 
than  public  schools.  In  the  four  states,  whose 
constitutions  make  no  provision  in  reference  to 
the  expenditure  of  public  money  upon  private 
schools,  and  in  the  territories,  there  are  more  or 
less  stringent  statutory  provisions  guarding  against 
this.  At  the  present  time,  there  is  not  a  state  or 
territory  which  has  not  either  a  constitutional  or 
some  statutory  provision  against  the  approx3riation 
of  public  money  to  private  schools. 

The  various  states  and  territories  are,  there- 
fore, opposed,  both  in  i3ractice  and  in  theory,  to 
subsidizing  private  schools  for  any  purpose  what- 
soever. And  it  is  safe  to  say  that  any  deviation 
from  this  policy  would  not  only  result  in  harm, 
but  the  validity  of  such  action  would  be  immedi- 
ately tested  in  the  highest  court  of  the  state. 

ATTITUDE  OF  EDUCATORS. 

The  Attitude  o!  State  Officials  Toward  Subsidizing  Private 
Schools  lor  the  Training  of  Teachers. — In  order  to  obtain 
information  desired  for  this  paper,  a  circular  letter 
was  addressed  to  the  highest  public-school  official 
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in  each  of  the  states  and  territories.  Among  other 
questions,  the  following  was  asked:  "Would  you 
favor  a  plan  of  the  state  contracting,  upon  condi- 
tions specified  by  the  statue,  with  private  schools  of 
either  a  normal-school  or  college  grade  for  the 
preparation  of  teachers,  in  preference  to  the  state's 
utilizing  or  establishing  state  institutions  for  this 
purpose?"  Forty-two  replies,  exclusive  of  Ohio, 
were  received.  These  replies  are  from  the  highest 
public-school  official  in  the  respective  statue  or  ter- 
ritory ;  they  are  from  states  and  territories  where, 
notwithstanding  the  presence  of  privat^e  institu- 
tions, state  institutions  have  been  utilized  and 
special  ones  established  for  the  specific  work  of 
training  teachers.  The  testimony  of  these  gentle- 
men can  therefore  be  viewed  as  based  upon  both 
experience  and  theory  rather  than  upon  theory 
alone.  The  answers  are  as  follows:  (1)  Not  a 
single  state  or  territorial  superintrendent  favors 
subsidizing  private  schools  for  the  preparation  of 
teachers;  (2)  four  failed  to  answer  the  question; 
(3)  thirty-eight  are  in  favor  of  the  state's  estab- 
lishing and  controlling  its  own  institutions  design- 
ed for  the  training  of  teachers. 

Here  is  a  typical  answer  from  one  of  our  ad- 
joining states:  '^Under  no  condition  would  1 
favor  a  plan  by  which  the  state  should  contract 
with  private  institutions  for  the  professional  train- 
ing of  teachers."  Upon  the  basis  of  these  forty- 
two  replies  and  knowing  something  of  the  condi- 
tions in  the  remaining  states,  I  venture  the  asser- 
tion that  there  is  scarcely  a  state  or  territorial 
superintendent  in  the  United  States  who  would 
favor  subsidizing  private  schools  in  preference  to 
the  state's  utilizing  state  institutions,  already 
founded,  and  the  establishment  of  other  schools,  if 
needed,  for  the  express  purpose  of  training  teach- 
ers. 

The  Attitude  o!  the  Presidents  of  Private  Schools  o!  Other 
States  Toward  Subsidizing  Private  Schools  for  the  Preparation 
of  Teachers.  -Thirty-nine  letters  were  addressed  to 
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as  many  presidents  of  private  and  sectarian  schools 
in  as  many  different  states  and  territories.  In 
each  case  the  president  of  the  most  important  pri- 
vate school  in  the  state  or  territory  was  addressed. 
The  same  question  was  asked  as  was  quoted  above 
in  reference  to  the  state  and  territorial  superin- 
tendents. Eighteen  replies  have  been  received, 
coming  from  states  where  educational  conditions 
exist  very  similar  to  those  in  Ohio.  Twelve 
answers  are  from  presidents  of  sectarian  colleges, 
six  from  presidents  of  non-sectarian  schools.  Five 
presidents  are  in  favor  of  the  state's  subsidizing 
private  schools  for  the  preparation  of  teachers, 
thirteen  are  opposed  to  it.  The  following  is  a 
typical  answer:  ''I  should  favor  the  establishment 
of  state  institutions  rather  than  contract  with  pri- 
vate institutions  on  the  general  ground  that  it  is 
better  for  the  state  to  manage  its  institutions  out- 
right than  to  attempt  to  distribute  its  favors  and 
share  its  responsibilities  among  a  number  of  pri- 
vate institutions."  The  reply  of  the  president  of 
a  sectarian  college  of  an  adjoining  state  is  worthy 
of  being  quoted  both  because  of  its  attitude  and 
suggestiveness.  '^I  think  that  the  state  should 
establish  normal  schools  with  high  grade  of  work 
and  sufl&cient  length  of  course  to  receive  thorough 
preparation.  These  schools  are  necessary  for  those 
who  cannot  take  the  time  for  a  full  college  course. 
But  the  state  should  also  contract,  (without  any 
money  payment  to  the  institution),  with  colleges 
to  give  life  certificates  to  college  graduates  who 
have  pursued  a  specific  course  in  educational  sci- 
ence  The  state  should   not,    on   any 

account,  subsidize  the  college  doing  this  work." 

Whether  the  inference  that  can  be  drawn  from 
these  answers  represents  the  opinion  of  the  ma- 
jarity  of  the  presidents  of  the  private  schools  of 
the  country,  one  can  not  say.  At  least  this  much 
is  true,  there  is  by  no  means  a  unanimity  of 
opinion  among  private  school  men  that  subsidizing 
private  schools  by  the  state  would  be  a  wise  policy 
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and  there  is,  at  least,  a  strong  minority  that  are 
thoroughly  convinced  that  it  would  be  exceedingly 
unwise. 

CONDITIONS  IN  OHIO, 

Conditions  in  Ohio  Unfavorable  !o  the  Establishment  of  State 

Schools  for  the  Preparation  of  Teachers The  arguments 

of  the  advocates  of  subsidizing  private  schools  can 
have  neither  place  nor  weight  until  the  state  has 
exhausted  every  resource  of  existing  state  institu- 
tions and,  at  present,  this  is  far  from  the  condition 
of  affairs.  The  first  duty  of  the  state  is  to  her 
own  institutions  audit  is  but  sound  economy  to 
utilize  her  own  resources  first.  The  arguments 
for  subsidizing  private  schools  can  apply  only  in 
case  it  become  expedient  to  supply  additional 
means  for  the  training  of  teachers.  '^The  con- 
ditions in  Ohio  are  unique,"  it  is  said.  The  ex- 
ceptionally large  number  of  colleges,  both  public 
and  private,  the  unusually  large  number  of  college 
students  who  pass  easily  into  the  work  of  teaching, 
either  make  the  existence  of  professional  schools 
unnecessary,  or  at  least  make  the  establishment 
of  separate  institutions,  by  the  state,  for  the  prep- 
aration of  teachers  impracticable.  If  additional 
resources  for  the  training  of  teachers  are  needed, 
other  than  those  that  can  be  supplied  in  connec- 
tion with  state  institutions,  these  can  best  be  pro- 
vided through  the  establishment  of  teachers'  de- 
partments in  connection  with  private  colleges." 
In  this  way,  it  is  claimed,  money  can  be  saved  the 
state,  the  specific  work  done  as  well,  and  the 
growth  and  development  of  i)rivate  institutions 
not  jeopardized. 

The  number  of  colleges,  both  public  and  private, 
the  number  of  college  students  that  easily  assume 
the  duties  of  the  teacher,  is  no  conclusive  argu- 
ment why  the  state  should  subsidize  private  col- 
leges in  x>reference  to  establishing  separate  insti- 
tutions for  the  purpose  of  preparing  teachers. 
The   number   of   colleges,   the    number  of  college 
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students,  in  no  sense  make  the  conditions  in  Ohio 
especially  unique.  Practically  the  same  con- 
ditions have  been  faced  by  other  states,  and  in- 
variably the  answer  has  been,  the  state  will  estab- 
lish and  control  its  own  institutions  for  the  prei)- 
aration  of  teachers. 

Ohio  has  no  more  colleges,  including  both  state 
and  private  institutions,  but  exclusive  of  techni- 
cal and  professional  schools,  in  proportion  to  her 
population  to  say  nothing  of  her  wealth,  than 
twenty  other  states,  all  of  which  support  normal 
schools  and  all  but  three  an  educational  depart- 
ment in  their  state  universities.  These  states,  the 
number  of  thousand  people  to  each  college,  the 
number  of  normal  schools  supported,  and  the  state 
appropriation  for  these  in  1901  will  be  found  in 
the  following  table : 

COLLEGES  IN  PROPORTION  TO  POPULATION. 
(Based  upon  Bureau  of  Education  Reports  and  U.  S,  Census  of  1900.) 
1st  column,  population  in  thousands  in  1901  for  each  college;  2d 
column,  number  of  normal  schools  in  each  state  in  1901;  3d 
column.  State  appropriation  for  normal  schools  in  1901  ex- 
clusive of  appropriations  for  educational  departments  of  state 
universities. 


1.    Nevada 

42.. 

1 

....$     

2.    Tennessee 

58 

1... 

20,000 

S.    Oregon    

59 

4 

65,500 

4.    Kansas 

78 

1 

35,000 

5,    South  Carolina.   .   . 

70 

1 

64,992 

6,    Washington 

75 

2 

38,700 

7.    North  Carolina    . . . 

78 

6 

...         86,538 

8.    Maryland 

79 

1 

20,000 

9.    South  Dakota      . . . . 

80 

8 

....         48,415 

10.    Missouri 

80 

4 

247,200 

11.    Iowa 

89 

1 

136,400 

12.    Wyoming 

92 

1 

. __ 

18.    Virginia 

14.    Kentucky 

92 

8 

48,668 

.   .    .98 

1 ... 

8,600 

15.    Georgia 

100 

8 

50,000 

10.    Florida  

105 

2 

27,700 

17.    North  Dakota 

106 

2 

26,150 

18.    California 

.   ...106 

4 

217,095 

19.    Nebraska 

.   ..106 

...    .     1 

83,000 

20.    Mississippi 

.    ...110  

4 

2,000 

21.    Ohio 

112 

- 

22.    Alabama 

114 

5 

69,975 

28.    Vermont 

114 

8 

17,000 

Nor  has  Ohio  any  more  private  colleges,  ex- 
clusive of  technical  and  professional  schools,  in 
proportion  to  her  population,  than  seventeen  other 
states  all  of  which  sui^port  normal  schools  and  all. 
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save  two,  educational  departments  in  their  state 
universities.  These  states,  the  number  of  thou- 
sand people  to  each  private  colle2:e,  the  number  of 
normal  schools  supported,  and  the  state  appropria- 
tion for  1901  are  as  follows : 

PRIVATE  COLLEGES  IN  PROPORTION  TO  POPULATION 
(Based  upon  Bnreau  of  Education  Reports  and  U.  S.  Census  of  1900.) 
1st  column,  population  in  thousands  in  1901  for  each   of  the  private 
colleges;  2d  column,  number   of  normal  schools  in  1901;  State 
appropriation  for  normal  schools  in   1901  exclusive  ol  educa- 
tional departments  of  state  universities. 


1. 

2. 
3. 

4. 
5. 
6 

Tennessee  

Oregon . . . 

South  Carolina 

Kansas 

North  Carolina  . . . . 
Maryland           .   . . 

61 

68 

74 

97 

82 

94 

1 

4 

1 

1 

6 

1 

2 

4 

%       20,000 

65,500 

64,000 

35,000 

36,538 

20,000 

33,700 

247,300 

7. 

8. 

Washington 

Missouri 

86  ....    . 

...88 

9. 
10 

Iowa 

Kentucky 

92 

....  97 

1 

1 

.    ...       136,400 
3,600 

11. 
12. 
13 

Virginia  

South  Dakota 

Georgia 

California 

Nebraska 

Mississippi 

Alabama 

Ohio 

97 

100 

110 

3    

3 

3 

48,663 

48,415 

50,000 

14. 
15. 
16. 
17 

....114       ... 

118 

119 

...    .121 

...A 

1 

4 

5. 

217,695 

33,000 

2,000 
69,975 

18. 

....122 

Nor  has  Ohio,  in  proportion  to  her  population, 
more  collegiate  students,  exclusive  of  graduate 
students,  in  proportion  to  her  population  than 
eighteen  other  states,  all  of  which  support  normal 
schools  and  eleven  of  which  also  support  educa- 
tional departments  in  their  state  universities. 
The  states,  number  of  inhabitants  for  each  colle- 
giate student,  number  of  normal  schools,  and  state 
appropriation  in  1901  are  given  below. 

COLLEGIATE  STUDENTS  IN  PROPORTION  TO  INHABITANTS 
(Based  upon  Bureau  of  Education  Reports  and  XJ.  S.  Census  of  1900.) 
1st  column,  number  of  inhabitants  for  each  collegiate  student  in 
1901;  2d  column,  number  of  normal  schools  in  1901;  3d  column, 
State  appropriations  for  normal  schools  in  1901  exclusive  of 
appropriations  for  educational  departments  of  state  univer- 
sities. 

1.  Nevada 208 1 $ 

2.  Massachusetts 307 7 217,C0O 

3.  California    357 4  217,695 

4.  Connecticut 387 3 90,0C0 

5.  Colorado 480 1 43,000 

6.  Rhode  Island 512 1 58,000 

7.  South  Carolina 524 1 64,9(2 

8.  New  Hampshire....        528 1 10,000 

9.  Kansas  564 1 35,000 

10.    Tennessee 572 1     20,000 
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11.  Nebraska 605 1 33,000 

12.  Ind  iana 612 1 106,716 

13.  Illinois 626 4 75,310 

14.  Washington 637 2 33,700 

15.  Iowa 637 1 136,400 

16.  Maine    647 3 38,650 

17.  Virginia 677 3 48,663 

18.  Vermont 698 3 17,000 

19.  Ohio 700 

The  argument,  therefore,  that  the  condition  in 
Ohio  is  unique,  due  to  the  large  number  of  col- 
leges, public  and  private,  and  to  the  large  number 
of  college  students  that  can  be  easily  prepared  for 
public-school  work,  or  pass  directly  into  it  with- 
out any  special  preparation,  is  largely  without 
foundation,  and  consequently  can  not  be  offered  as 
the  prime  reason  why  Ohio  should  disregard  the 
experience  and  precedent  of  other  states  and  un- 
dertake the  subsidizing  of  private  schools,  rather 
than  establish  and  control  her  own  institutions 
for  the  training  of  teachers.  More  than  a  third 
of  the  states  of  the  Union  have  faced  or  are  facing 
conditions,  in  some  respects,  as  unique  as  those 
which,  at  the  present  time,  confront  Ohio,  at  least 
so  far  as  the  number  of  colleges  and  the  number 
of  college  students  are  concerned,  to  say  nothing  of 
financial  difficulties.  Yet,  despite  "unique  con- 
ditions", these  various  states,  without  exception, 
have  established  their  own  institutions  in  which 
to  prepare  teachers  for  their  public  schools. 

A  suggestion  might  not  be  out  of  place  at  this 
point.  In  many  sections  of  the  country,  when  the 
state  locates  a  normal  school  at  a  given  point,  the 
citizens  of  the  locality  contribute  to  the  establish- 
ment of  the  school.  For  example,  when  the  Illi- 
nois State  Normal  University  was  located  at  Bloom- 
ington.  111.,  the  citizens  gave  the  state  more  than 
$140,000.  Following  this  custom  and  precedent, 
might  not  the  trustees  of  some  of  the  smaller  col- 
leges be  induced  to  donate  their  institution  to  the 
state,  to  be  controlled  and  maintaiued  by  the  state 
for  the  sole  purpose  of  preparing  teachers?  This 
would  lessen  the  number  of  colleges  in  Ohio  and 
promote  the  training  of  teachers. 
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WHY  NOT  SUBSIDIZE  PRIVATE  SCHOOLS? 

Reasons  Against  Subsidizing  Private  Schools  for  the  Prep- 
aration of  Teachers. — There  are  many  reasons  why 
Ohio  should  hesitate  to  adopt  the  policy  of  subsid- 
izing private  schools  for  the  preparation  of  teach- 
ers. 

1,  This  plan  has  been  tried  in  at  least  seven 
states  and  in  each  case  it  has  proved  a  failure  and 
has  been  abandoned.  Any  state  should  be  cau- 
tious about  adopting  a  policy  which  has  only  a 
failure  to  reconiinend  it. 

2.  The  preparation  of  teachers  in  institutions 
supxjorted  and  controlled  by  the  state  has  x^i^o^'^d 
a  relative  success  wherever  tried  and,  aft/or  an 
experience  varying  from  a  few  to  sixty-four  years,, 
the  different  states  and  territories  are  unanimous 
in  their  commendation  of  this  plan,  aud  it  is  rec- 
ommended as  the  wisest  policy  for  the  state  to 
pursue  b}^  practically  every  state  and  territorial 
superintendent  in  the  United  States  and  by  at 
least  a  strong  minority  of  the  i^residents  of  the 
leading  x>rivate  college  in  each  of  the  different 
states. 

8.  The  subsidizing  of  private  schools  by  the 
state  infringes  upon  one  of  the  established  prin- 
ciples of  American  government,  viz.,  that  the 
State  and  Church  shall  be  separate  in  all  questions 
of  religion  and  education  and  that  no  public  money 
shall  be  appropriated  to  private  schools.  The 
principle  of  sei)aration  of  Church  and  State  is  uni- 
versally recognized  in  America.  Wherever,  in  the 
immediate  past,  this  principle  has  been  ignored, 
it  has  resulted  in  trouble  and  disaster  and  this  will 
doubtless  be  the  result  in  all  future  endeavors  un- 
der our  system  of  government. 

4.  The  supposed  advantages  of  the  plan  of 
subsidizing  private  schools  rest  upon  at  least  four 
misconceptions — The  misconception  of  (a)  the 
kinds  of  professional  educational  work,  (b)  the 
nature  and  character  of  the  academic  aspects  of 
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professional  educational  work,  (c)  the  extent  to 
which  the  average  college  is  equipped  for  the  prep- 
aration of  teachers,  and  (d)  the  cost  of  professional 
educational  work  in  connection  with  private  col- 
leges. 

(a)  Professional  cdvcational  worK  is  highly  spe- 
cialized and  what  prepares  for  one  kind  does  not 
prepare  for  another.  There  are  as  many  kinds  of 
professional  educational  work  as  there  are  classes 
or  types  of  teachers  in  the  public  school.  The 
teachers  of  the  public  schools  of  Ohio  fall  into  at 
least  four  well-defined  groups:  (1)  Elementary 
school  teachers,  (2)  secondary  teachers,  (3)  princi- 
pals and  superintendents,  and  (4)  special  teachers. 
Teachers  for  the  different  grades  of  public-school 
work  can  not  be  prepared  in  a  wholesale  manner, 
through  the  same  general  course  of  so-called 
academic  and  professional  instruction.  Each  class 
or  type  of  teachers  must  be  given  that  particular 
so-called  academic  w^ork  and  that  particular  pro- 
fessional instruction  which  will  especially  prepare 
them  for  their  particular  phase  of  public-school 
work.  There  must  be  as  many  distinct  courses  in 
an  institution  which  purposes  to  prepare  teachers 
for  all  grades  of  public-school  work  as  there  are 
distinct  types  of  classes  of  teachers  in  the  public 
school.  An  institution  may  be  equipped  for  the 
preparation  of  teachers  for  the  secondary  schools 
but  not  for  the  elementary  schools  and  vice  versa. 
This  necessary  differentiation  in  the  work  of  pre- 
paring teachers  must  not  be  ignored  but  ever  kept 
in  mind  in  considering  the  su.bsidizing  of  private 
colleges  for  the  training  of  teachers.  Teachers  for 
the  different  grades  of  public-school  work  can  not 
be  prepared  through  a  blanket  course  of  instruc- 
tion. 

(b)  The  advocates  of  subsidies  tacitly  assume 
that  the  spirit  and  instruction  in  the  so-called 
academic  branches  w^hich  fits  for  life,  likewise  pre- 
pares equally  well  for  teaching.  This  assumption 
is  doubtless  true  as  far  as  it  has  to  do  with  those 
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subjects  of  study  which  are  included  in  the  teach- 
ers' course  for  cultural  purposes,  but  it  is  not  true 
in  as  far  as  it  applies  to  those  branches  which  are 
studied  for  the  purpose  of  imparting  instruction 
in  them.  The  instruction  in  such  branches  should 
be  professional  not  academic;  these  branches 
should  be  viewed  not  merely  as  sciences  but  as 
something  to  impart  and  through  which  a  specific 
end  is  to  be  accomx^lished.  ^'Professional  study," 
reads  the  JReport  of  Fifteen  upon  the  Training  of 
Teachers,  '''differs  from  academic  study.  In  the 
one,  a  science  is  studied  in  its  relation  to  the 
studying  mind;  in  the  other,  in  reference  to  its 
principles  and  applications.  The  aim  of  one  kind 
of  study  is  power  to  apply ;  of  the  other,  power  to 
present.  The  trendency  of  the  one  is  to  bring  the 
learner  into  sympathy  with  the  natural  world,   of 

the  other  with  the  child  world He 

who  learns  that  he  may  kno\A^  and  he  who  learns 
that  he  may  teach  are  standing  in  quite  different 
mental  attitudes.  One  works  for  knowledge  of 
subject  matter;  the  other,  that  his  knowledge 
may  have  due  organization,  that  he  may  bring  to 
consciousness  the  apperceiving  ideas  by  means  of 
which  matter  and  method  may  be  suitably  con- 
joined." The  words  of  Dr.  J.  P.  Grordy  are  to  the 
same  effect:  "The  true  function  of  the  normal 
school  is  to  give   to    its    students   that    thorough 

preparation  for  their  work including 

as  one  of  the  essential  elements  of  that  prepara- 
tion that  knowledge  of  the  subjects  they  are  pre- 
paring to  teach  which  they  need  simply  because 
tley  are  teachers." 

That  purely  academic  instruction  does  not  pre- 
pare one  to  teach  is  not  only  reognized  in  theory, 
but  it  is  recognized  in  practice  by  our  normal 
schools  and  by  our  colleges  and  universities  in 
wliich  successful  educational  departments  are  be- 
ing conducted.  In  such  universities  as  Michigan, 
Wisconsin,  Illinois,  Iowa,  Nebraska,  California, 
Chicago,  Columbia,   for  example,   various  special 
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courses  have  been  introduced  in  which  different 
subjects — especially  those  that  are -found  in  the 
high-school  curriculum  — are  presented  from  the 
teacher's  point  of  view.  Indeed,  those  who  think 
that  all  that  is  required  to  make  a  teacher  is  the 
academic  work  of  a  i)rei)aratory  or  college  depart- 
ment plus  a  little  professional  study  are  ignoring 
a  principle  which  has  been  recognized  in  theory 
for  more  than  a  century  and  is  recognized  in 
practice  whatever  conditions  will  permit. 

(c)  As  to  the  equipment  of  the  average  private 
college  for  the  preparation  of  teachers,  disregard- 
ing for  the  i3resent  the  equipment  necessary  to 
give  the  requisite  professional  instruction,  it  is 
obvious  that  there  are  various  lines  of  instruction 
that  must  be  given  in  any  institution,  which  un- 
dertakes to  prepare  teachers,  especially  teachers 
for  the  elementary  school,  which  the  average  Ohio 
college  does  not  offer,  such  for  example  as  public- 
school  drawing,  public-school  music,  nature  study, 
manual  training,  etc.  And  unless  the  college  has 
a  preparatory  department,  no  provisions  are  made 
for  the  teaching  of  Arithmetic,  Reading,  Spelling, 
Geography,  United  States  History,  etc.,  all  of 
which  must  be  especially  emphasized  in  the  prep- 
aration of  teachers  for  the  elementary  school. 
Then,  too,  the  average  college  fails  in  the  neces- 
sary apparatus  to  illustrate  the  best  modern  meth- 
ods of  public-school  instruction ;  it  also  fails  to 
have  the  necessary  library  facilities  to  carry  on 
the  professional  work.  And  last  but  not  least, 
there  is  lacking  a  practice  school  in  which  pros- 
pective teachers  may  have  an  opportunity  of  teach- 
ing under  supervision.  The  average  private  col- 
lege lacks,  therefore,  at  least  many  courses  of  so- 
called  academic  instruction,  the  necessary  appara- 
tus and  library  facilities,  and  a  practice  school  in 
which  educational  theory  may  be  illustrated  and 
applied. 

(d)  The  misconception  of  the  cost  of  preparing 
teachers  in  connection  with  private  colleges  rests 


2S  OHIO  UNIVERSITY 

upon  the  above  misconceptions.  If  teachers  could 
be  prepared  for  the  different  grades  of  public- 
school  work,  through  a  blanket  course,  if  private 
colleges  were  able  to  give  the  requisite  so-called 
academic  instruction,  if  they  w^re  provided  with 
the  necessary  apparatus  and  library  facilities,  and 
if  teachers  could  be  prepared  through  the  giving 
of  a  little  professional  instruction  and  without  the 
aid  of  a  practice  school,  then  well  and  good;  it 
could  be  done  at  little  expense  in  connection  with 
private  colleges,  but  such  is  not  the  case.  In 
order  that  teachers  might  be  prepared  for  any 
grade  of  public-school  w^ork  whatsoever,  in  private 
colleges,  in  a  manner  to  warrant  the  expenditure 
of  money  and  worthy  the  state  of  Ohio,  new  lines 
of  instruction  would  have  to  be  introduced,  courses 
diff'ering  from  the  regular  preparatory  and  college 
courses  would  have  to  be  given  in  branches 
that  find  a  place  in  the  public-school  curricuUim, 
instruction  in  the  purely  theoretical  and  historical 
aspects  of  the  work  provided,  and  a  practice  school 
organized.  To  illustrate,  in  the  State  Normal 
School  at  Los  Angeles,  California,  which  prepares 
elementary  teachers  only,  eleven  persons  devote 
all  their  time  to  purely  professional  work  and  to 
the  practice  school,  and  seven  to  subjects  directly 
related  to  public-school  teaching  but  not  found  in 
the  average  preparatory  or  college  course.  A  sim- 
ilar state  school,  at  Whitewater,  Wisconsin,*  era- 
ploys  five  persons  for  professional  work  and  the 
supervision  of  practice,  and  three  for  special  sub- 
jects. In  the  Indiana  State  Normal  School,  which 
likewise  prepares  teachers  for  the  elementary 
school  only,  eleven  person  devote  their  time  to 
professional  instruction  and  practice  work,  and 
two  to  special  instruction.  In  the  University  of 
Michigan,  which  prepares  teachers  practically  for 
secondary  schools  only,  three  men  devote  their 
whole  time  to  professional  work,  two  others  devote 
a  considerable  portion  of  theirs  to  the  allied 
branches    of    Philosophy    and     Psychology,    and 
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special  courses  for  teachers  are  offered  in  ten  dif- 
ferent departments,  including  every  important 
subject  of  the  high-school  curriculum.  The  estab- 
lishment of  well-equipped  and  efficient  education- 
al departments  in  connection  with  private  colleges 
would  by  no  means  be  inexpensive,  even  if  the  pri- 
vate colleges  would  furnish  grounds,  building,  so- 
called  academic  instruction,  etc.,  free  to  pupils  in- 
.  tending  to  teach.  The  expense  would  vary  ac- 
cording as  the  college  was  equipped  to  prepare 
teachers  for  the  elementary  school,  for  principal- 
ships  and  superintendencies,  or  for  all  grades  of 
public-school  w^ork.  What  the  cost  w^ould  be  in 
cither  case  can  only  be  estimated  upon  the  basis 
of  what  similar  work  costs  in  other  states,  exclu- 
sive of  cost  of  grounds,  buildings,  so-called  aca- 
demic instruction,  etc. 

COST  OF  AN  EDUCATIONAL  DEPARTMENT. 

To  ascertain  the  approximate  cost,  exclusive 
of  cost  for  use  of  buildings,  grounds,  etc.,  of 
equipping  and  maintaining  an  educational  de- 
partment in  the  average  Ohio  college  for  the 
preparation  of  teachers  for  the  elementary 
schools  only,  a  circular  letter  was  addressed  to 
the  presidents  of  thirty-one  state  normal  schools 
in  the  North  Central  Division.  Among  others 
the  following  question  was  asked:  ''What  was 
your  total  approximate  expenditure  in  1902-3 
upon  all  phases  of  professional  work  including 
theoretical  instruction,  practice  work,  and 
special  courses,  for  example,  Public-School 
Drawing,  Public  School  Music,  Manual  Training, 
Domestic  Science,  etc.,  and  upon  ap^paratus  and 
library  facilities,  but  exclusive  of  expenditures 
upon  so-called  academic  instruction,  Arithmetic, 
Physics,  Botany,  etc.,  and  upon  buildings, 
grounds,  etc.?"  The  answers  are  far  from  satis- 
factory, because  no  such  division  of  work  is 
made  in  a  normal  school  and  it  is  consequently 
difficult  to  make  a  division  of  expenditures  upon 
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the  basis  suggested  in  the  question.  Upon  the 
basis  of  the  replies,  however,  we  find  that  the  ap- 
proximate average  expenditure  in  the  state  nor- 
mal schools  of  the  North  Central  Division  in 
1902-3,  upon  practically  the  work  which  would 
have  to  be  provided  in  a  private  college  that  is 
to  be  equipped  for  the  preparation  of  elementary 
teachers,  was  $21,149.  Though  this  amount  can 
not  be  taken  as  the  exact  average  expenditure, 
3^et  it  represents  approximately  what  it  would 
cost  to  equip  the  average  private  college  so  as 
to  prepare  teachers  for  the  elementary  schools 
as  well  as  this  is  being  done  at  present  in  the 
average  state  normal  school  of  the  North  Central 
Division.  This,  of  course,  takes  no  account  of 
any  work  or  expense  other  than  that  for  so-called 
professional  educational  work.  It  might  be  well 
to  add,  for  purpose  of  comparison,  that  the 
average  total  expenditures  upon  the  state  normal 
schools  of  this  Division  in  1902-3  w^as  not  far 
from  $54,719  which  makes  the  cost  of  profession- 
al educational  work  about  39  per  cent,  of  the 
total  cost  for  the  year. 

Method  Pursued. — To  find  out  the  approximate 
cost  of  equipping  and  maintaining  a  good  educa- 
tional department,  in  the  average  private  col- 
lege, for  the  preparation  of  secondary  teachers 
onl)%  a  circular  letter  was  sent  to  the  presidents 
of  all  the  state  universities,  with  the  exception 
of  Ohio,  of  the  North  Central  Division,  in  all  of 
which  educational  departments  are  maintained. 
Among  others  the  following  question  was  asked: 
"What  would  be  the  approximate  annual  expen- 
diture, exclusive  of  cost  of  buildings,  grounds, 
etc.,  necessary  to  equip  and  maintain  a  good  and 
an  effective  educational  department,  in  connection 
with  a  state  university,  for  the  training  of  secon- 
dary teachers  only?"  The  answers  here  were  even 
less  satisfactory  than  those  from  the  presidents 
of  the  state  normal  schools.  The  approximate 
average  cost  to  do  this  work,  as  indicated  by  the 
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replies,  is  $9,400.  This  takes  into  consideration 
only  the  professional  educational  aspects  of  the 
work  and  takes  no  account  of  the  academic  in- 
struction, cost  of  buildiag-s,  etc.  Although  this 
is  only  an  average  of  the  estimates,  yet  it  may 
serve  at  least  to  suggest  the  probable  cost  of 
equipping  a  private  college  to  do  the  profession- 
al educational  work  involved  in  the  preparation 
of  secondary  teachers. 

Presidents  o!  Slate  Universities. — To  gain  some  idea 
of  the  probable  cost  of  equipping  a  private  col- 
lege to  prepare  teachers  for  all  grades  of  public 
school  work,  the  following  question  v^as  also 
asked  the  presidents  of  the  state  universities  of 
this  Division:  "What  would  be  the  approximate 
annual  expenditure,  exclusive  of  cost  of  build- 
ings, grounds,  etc.,  necessary  to  equip  and  main- 
tain a  good  and  an  effective  educational  depart- 
ment, in  connection  with  a  state  university,  for 
the  training  of  all  grades  of  public  school  teach- 
ers?" I  quote  the  reply  from  Wisconsin:  "Esti- 
mating the  matter  roughly,  one  might  say  in 
every  good  department  of  education  there  would 
be  at  least  four  professors  and  several  assist- 
ants, which  would  require  $15,000  for  salaries. 
Then  there  should  be  a  school  for  observation 
and  practice,  which  would  require  at  least  $3,500 
more.  Then  there  ought  to  be  some  appropria- 
tion made  for  investigation  and  the  purchase  of 
illustrative  material,  which  would  make  the  ex- 
pense at  least  $20,000.  This,  you  understand, 
would  not  support  such  a  school  of  education  as 
they  have  in  Chicago,  but  would  simply  make  a 
respectable  department  of  education  in  a  univer- 
sity like  our  own."  This  is  a  conservative  es- 
timate, being  more  than  $5,000  below  the  aver- 
age. A  difference  will  be  noted  between  it  and 
the  actual  approximate  annual  expenditure  upon 
the  professional  educational  w^ork  of  the  various 
state  normal  schools  of  this  Division,  where 
practically    elementary   teachers   only   are   pre- 
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pared.  One  of  the  chief  items  of  the  difference  is 
in  estimated  and  actual  cost  of  the  practice 
school.  Nevertheless,  this  may  be  taken  as  an 
approximation,  thoug-h  it  would  doubtless  take 
more,  of  what  it  would  cost  to  equip  and  main- 
tain an  educational  department  in  the  average 
private  college  to  prepare  teachers  for  all  grades 
of  public-school  work.  Here,  again,  no  account 
is  taken  of  buildings,  grounds,  -etc.,  or  of  acad- 
emic training. 

$21,000  Each. — Summing  up  then,  upon  the  basis 
of  the  data  at  hand,  the  cost  of  equipping  the 
average  private  college  for  the  preparation  of 
teachers  for  th,e  different  grades  of  public-school 
work,  it  may  be  said,  disregarding  the  cost  of  so- 
called  academic  courses,  buildings,  etc.,  that  to 
equip  a  college  to  prepare  teachers  for  the  ele- 
mentary schools  would  cost  approximately 
$21,000;  to  prepare  secondary  teachers  approxi- 
mately ^10,000;  and  to  prepare  teachers  for  the 
different  phases  of  public-school  work  at  least 
$20,000,  if  not  ^$25,000. 

The  cost  of  teachers^  training  schools  is  so  great  under 
whatever  form  they  are  conducted,  or  whatever 
grade  of  teacners  is  prepared,  that  Ohio  can 
afford  at  best  to  establish  relatively  few  and 
these,  especially  those  that  have  to  do  with  the 
training  of  elementary  teachers — and  92  per  cent, 
of  all  the  the  teachers  of  Ohio  are  elementary 
teachers — should  be  in  institutions  where  every 
provision  will  be  made  and  every  encouragement 
given  the  work,  and  where  a  large  student  body 
can  avail  itself  of  the  special  opportunities  for 
professional  educational  work.  This,  it  is  be- 
lieved, can  best  be  accomplished  in  connection 
with  existing  state  institutions  and  in  institu- 
tions established  for  the  preparation  of  teachers 
only, 

THE  COLD  FACTS. 

5.     The  first  condition  of  the   establishment 
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of  effective  teachers'  training  schools  is  that  a 
large  student  body,  desiring  such  work,  shall  be 
able  to  avail  itself  of  the  professional  advan- 
tages offered.  Can  the  average  private  college 
of  Ohio  provide  a  student  body,  desiring  such 
work,  suificiently  large  to  warrant  the  expendi- 
ture of  such  a  sum  as  other  states  are  actually 
expending,  or  as  it  is  estimated  it  will  take  to  do 
this  work  effectively,  and  to  enable  Ohio  to  pre- 
pare teachers  as  economically  as  other  states? 
Under  present  conditions  of  enrollment,  no.  It 
must  be  remembered  that  onl}^  a  small  propor- 
tion of  college  students  desire  professional  edu- 
cational work,  on  the  average  about  12  per  cent. 
Now,  the  average  enrollment  in  the  educational 
departments  of  the  state  universities  of  the 
North  Central  Division,  exclusive  of  Michigan, 
in  1901,  was  ninety-four.  The  average  enroll- 
ment for  the  same  year  in  forty-two  public  nor- 
mal schools  w^as  389.  Counting  on  the  average 
that  but  12  per  cent,  of  the  enrollment  of  collegiate 
students  take  professional  educational  work, 
only  one  private  college  in  Ohio  in  1901-2  could 
have  supplied  the  average  number  of  students 
found  in  the  educational  departments  of  the  state 
universities  of  the  North  Central  Division.  The 
weakness  of  the  situation  is  especially  revealed, 
when  it  is  noted  that  in  1902  only  three  private 
colleges  had  an  enrollment,  including  both  pre- 
paratory and  collegiate  students,  equal  to,  or 
greater  than,  the  average  attendance  of  the 
forty-two  public  normal  schools  in  1901.  It  is, 
therefore,  doubtful  whether  the  private  colleges 
of  Ohio,  with  two  or  three  exceptions,  could  sup- 
ply a  student  body,  under  present  conditions,  de- 
siring to  prepare  for  teaching,  sufficiently  large 
to  warrant  the  expense  requisite  to  provide 
efficient  professional  educational  work  such,  at 
least,  as  is  provided  in  other  states,  and  to  make 
it  possible  to  provide  it  as  economically  as  it 
is  provided  in  other  states. 
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Now,  this  difficulty  could  be  overcome  in  two 
ways.  The  regular  enrollment  of  preparatory 
and  collegiate  students  might  be  increased  and 
also  the  per  cent,  of  college  students  taking  pro- 
fessional educational  work,  but  there-  is  little 
hope  with  the  average  private  college  in  Ohio 
from  this  quarter.  The  other  way  is  to  attract 
to  the  college,  subsidized  for  the  training  of 
teachers,  students  who  are  desirous  of  preparing 
to  teach  and  who  would  come  primarily  for  that 
purpose.  The  meeting  of  the  difficulty  in 
this  way,  however,  opens  immediately  the  door 
of  trouble  to  the  private  colleges  themselves  and 
it  is  practically  closed  from  the  beginning. 

In  the  light  of  this  practical  difficulty,  the 
student  body  requisite  to  the  establishment,  of 
effective  teachers'  colleges  can  be  secured,  it  is 
believed,  best  through  the  medium  of  existing 
state  institutions  and  institutions  established  for 
the  special  purpose  of  training  teachers, 

Summalion. — Ohio  should  therefore  hesitate  to 
enter  upon  the  polic\^  of  subsidizing  private 
schools  for  the  purpose  of  training  teachers  be- 
cause experience  has  proved  the  policy  a  doubt- 
ful one;  because  such  a  policy  is  contrary  to  the 
practice  of  other  states,  the  best  judgment  of 
public  and  private  school  officials,  and  contrary 
to  one  of  the  basic  principles  of  American  gov- 
ernment; because  there  is  nothing  in  the  educa- 
tional conditions  of  Ohio  which  warrants  any 
such  radical  departure  from  the  policy  of  sister 
states  laboring  under  similar  educational  con- 
ditions; because  the  average  private  college  is 
poorly  prepared  to  train  teachers  and  little  or  no 
money  would  be  saved  to  the  state;  and  because 
the  conditions  requisite  to  the  establishment  of 
schools  for  the  training  of  teachers  can  best  be 
supplied  in  existing  state  institutions  or  in  insti- 
tutions established  for  this  purpose.  In  the  light 
of  these  facts,  we  believe  there  is  but  one  policy 
open  to  Ohio.     Let  her  encourage  in  every  way, 
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but  without  money  compensation,  professional 
educational  work  in  private  colleges;  let  her 
utilize,  in  the  preparation  of  teachers,  every  re- 
source of  existing  state  institutions;  and,  if 
necessar3^  let  her  establish  other  state  institu- 
tions for  this  purpose. 


The  State  Common-School  Fund. 

We  wish  to  renew  our  most  emphatic  recom- 
mendation to  increase  the  direct  State  levy  for 
the  support  of  the  common  schools.  One  mill  is 
not  syfficieut.  This  allows  to  each  child  enumer- 
ated about  $1.50  a  year,  a  mere  pittance  when 
the  ability  of  the  State  and  the  necessity  of  the 
case  are  taken  into  consideration.  The  levy 
should  never  have  been  reduced  to  .95  of  a  mill. 
It  is  true  that  the  increased  valuation  of  the 
State  makes  it  possible  to  raise  about  as  much  at 
,95  of  a  mill  as  at  one  mill  on  the  valuation  prior 
to  1901,  but  this  is  certainly  a  very  poor  reason 
for  reducing  the  rate,  Governor  Nash,  in  his 
message  to  the  Legislature,  has  pointed  out  this 
fact  but  has  stated  that  the  reduction  to  .95  of 
one  mill  ''saved'^  to  the  property  owners  of  the 
State  $99,500  last  year  and  will  ''save"  during 
the  coming  year  $100,000.  We  cannot  see  that 
this  money  has  been  saved  by  the  State.  If  "to 
save''  is  to  be  the  policy  of  the  State,  why  not 
abolish  the  levy  entirely  and  thus  "save" 
$1,903,250  a  year?  We  have  in  Ohio  about  one 
and  a  quarter  million  of  youth  of  school  age. 
The  governor  also  points  out  the  fact  that  there 
is  an  accumulated  balance  in  this  fund  of 
$318,078  and  suggests  that  the  per  capita  distri- 
bution for  the  present  year  might  be  increased  to 
$1.70.  We  certainly  agree  with  him  that  this 
should  be  done,  thus  giving  the  schools  of  the 
State  the  immediate  use  of  an  additional  $318,078. 
But  if  the  levy  is  to  remain  at  .95  of  a  mill  the 
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per  capita  distribution  would  have  to  be  dropped 
back  next  year  to  $1.50,  as  it  has  been  the  past 
year.  This  increase  in  the  school  funds  for  1904 
would  averag-e  but  112.00  to  the  school,  and  a& 
this  can  be  used  for  tuition  purposes  only  it 
would  mean  the  possibility  of  an  increase  in  the 
salaries  of  teachers  to  that  extent,  which  would 
mean  about  $1.50  a  month  increase.  But  if  the 
levy  is  to  remain  as  it  now  is  the  salaries  of  the 
teachers  would  have  to  drop  back  again  in  1905. 
We  would  count  such  a  procedure  as  unwise  in 
the  extreme.  Let  us  make  the  school  levy  at 
least  a  mill  and  a  half  for  common-scbool  pur- 
poses. If  we  can  not  do  this  let  us  insist  on  the 
distribution  of  a  share  of  the  income  from  indi- 
rect revenues.  The  income  of  the  State  from  the 
general  revenue  sources  for  1904  will  be  more 
than  15,000,000,  not  a  cent  of  which  goes  to  the 
public  schools.  At  least  one-tifth  of  the  general 
revenue  fund  should  be  set  apart  for  the  public 
schools.  Statistics  show  conclusively  that  the 
state  has  gradually  increased  the  expenditures 
along  every  other  line  of  public  policy  m  a 
greater  ratio  than  upon  the  public  schools.  This 
is  certainly  an  unwise  policy,  and  is  too  much 
like  killing  the  hen  that  lays  the  golden  egg. 
When  the  teachers  of  Ohio  are  compelled  to  serve 
the  public  on  an  income  of  73  cents  a  day,  it  cer- 
tainly behooves  the  teachers  to  arouse  them- 
selves and  demand  a  just  recognition  of  their 
services. 

(Extract  from   the  editorial  columns  of  The  Ohio  Teacher, 
February,  19(>1.) 


Certificating  Teachers. 

All  having  to  do  with  the  support  and  patron- 
age of  the  i)ublic  schools  are  deeply  interested  in 
the  degree  of  fitness  for  their  work  possessed  by 
those  who  seek  employment,  as  teachers,  in  them. 
Where  the  teacher  acquires  his  fitness  and   where 
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located  the  authority  that  pronounces  upon  it,  are, 
after  all,  questions  of  secondary  importance.  The 
matter  of  supreme  moment  is  the  real  fitness  of 
the  teacher  to  meet  the  multifold  requirements  of 
his  position. 

In  Ohio,  the  applicants  for  positions  in  the 
public  schools  get  certificates  of  qualification  from 
either  city  or  country  boards  of  school  examiners. 
Those  making  application  to  the  State  Board  of 
School  Examiners  for  Life  Certificates  are  too  few 
in  number  to  count  as  set  over  against  the  great 
mass  of  Ohio  teachers. 

The  establishment  of  State  Normal  Schools  in 
Ohio  has  changed  materially  the  preparation  for 
teaching  made  by  a  rapidly  increasing  number  of 
wide-awake,  earnest,  progresssive  teachers.  These 
persons  are  looking  forward  to  effective,  intelli- 
gent service  in  the  public  schools  of  the  State.  All 
their  painstaking  i3reparation  points  to  this  end. 
This  preparation  is  being  made  under  most  prom- 
ising conditions.  Their  teachers— all  having  to  do 
with  their  scholastic  and  professional  training — 
are  selected  by  state  authority  and,  in  all 
their  work,  act  as  the  representatives  of  the  peo- 
ple at  large.  Admitting  their  competency  to  do 
the  work  they  have  in  charge,  there  is  no  consti- 
tuted authority  more  able  or  better  fitted  to  pass 
upon  the  qualifications  of  those  whom  they  train 
for  teaching  service  than  they.  School  examiners, 
as  we  know  them  and  their  work  to-daj^,  however 
competent  and  worthy  they  may  be,  have  but  lit- 
tle opportunity  to  judge  of  the  real  scholastic  and 
professional  worth  of  those  whom  they  pass  or  re- 
ject as  a  result  of  the  examinations  they  conduct. 
What  can  be  said  in  favor  of  a  policy  that  sends  a 
graduate  from  the  State  Normal  College,  in  which 
he  has  completed  a  two-year  or  a  four-year  course 
based  upon  the  finished  work  of  a  high  school  of 
the  first  grade,  before  a  county  or  city  board  of 
school  examiners  there  to  show,  by  a  hurried  ex- 
amination in  a  number  of  branches  of  study,  that 


S8  OHIO  UNIVERSITY 

lie  is  worthy  to  teach  a  common  school?  It  may- 
be asserted,  with  troth,  that  members  of  the  State 
Board  of  School  Examiners  can  not  pas»  upon  the 
fitness  of  these  normal-school  graduates  to  teach 
with  the  same  justice  and  discrimination  as  can  be 
— yes,  will  be — employed  by  the  state  employes 
acting  in  behalf  of  public  educational  interests 
and  from  the  vantage  point  of  direct  personal 
knowledge. 

The  able  paper,  of  Dr,  Frank  P.  Bachman,  on 
''Certification  of  Teachers  Prepared  in  State  In- 
stitutions," found  in  the  January,  1904,  issue  of 
The  Ohio  Teacher,  is  a  timely  contribution  to  a  dis- 
cussion which  is  growing  in  interest  among  Ohio 
teachers.  It  is  an  article  in  which  facts  rather 
than  theories  are  presented.  The  writer  gives 
clearly  the  plans  of  certificating  teachers,  under 
statute,  in  the  different  states  and  territories  of 
the  Union  and  then  leaves  the  reader  to  reach  his 
own  conclusions  from  the  data  set  before  him,  A 
summary  of  the  information  contained  in  Dr. 
Bachman 's  contribution  is  as  follows  : 

1.  Forty-eight  (48)  states  and  territories  sup- 
port public  normal-schools.  Forty  (40)  of  these 
grant,  to  normal-school  graduates,  some  form  of 
teachers  certificate — twenty-two  (22)  permanent 
and  eighteen  (18)  provisioned, 

2.  Thirty-five  (35)  states  and  territories  have 
educational  departments  connected  with  their 
state  universities.  In  nine  (9)  of  these,  no  kind 
of  certificate  to  teach  is  given  to  graduates.  In 
fifteen  (15)  of  these  permanent  certificates,  and 
in  eleven  (11)  provisional  certificates,  are  granted 
to  graduates. 

8.  In  five  (5)  states,  graduates  of  private 
normal  schools  are  given  some  form  of  teacher's 
certificate  under  conditions  named  by  state  au- 
thority. The  same  recognition,  under  like  con- 
ditions, is  given  to  graduates  of  the  educational 
departments  of  private  colleges,  in  eleven  (11) 
states  and  territories.  E. 


Support  for  the  State  Iniversities. 


There  are  four  higher  institutions  of  learning 
in  Ohio  supported  wholly  or  in  part  by  money  ap- 
propriated by  the  state.  These  are,  in  the  order 
of  age,  the  Ohio  University,  at  Athens,  the  Miami 
University,  at  Oxford,  the  Ohio  State  University, 
at  Columbus,  and  Wilberforce  University,  at  Wil- 
berforce,  Greene  county. 

At  the  beginning  of  the  76th  General  Assem- 
bly, these  institutions  had  fixed  mill-tax  support 
as  follows : 

Ohio  University,  including  the  State  Normal 
College,  7-200  of  one  mill;  Miami  University,  in- 
cluding the  State  Normal  College,  5-200  of  one 
mill;  Ohio  State  University,  10-100  of  one  mill; 
and  Wilberforce  University,  1-100  of  one  mill. 

For  the  last  four  years,  Ohio  State  University 
has  had  3-20  of  one  mill  of  revenue  from  the  state 
amounting,  in  round  numbers,  to  $300,000  annual- 
ly. For  the  same  period,  the  total  annual  income 
of  the  same  institution  has  not  been  much  below 
$400,000. 

In  1902,  an  Act  of  the  Legislature  gave  the 
State  Normal  Schools,  at  Athens  and  Oxford,  1-30 
of  one  mill,  or  an  income  of  about  $66,000  annual- 
ly, to  be  divided  between  the  said  institutions  in 
the  ratio  of  7  to  5.  This  revenue  has  not,  as  yet, 
been  wholly  available  for  use  owing  to  the  fact 
that  a  levy  of  3-100  of  one  mill,  instead  of  1-30  of 
one  mil],  was  made.  This  mode  of  levy  brought 
the  institutions  concerned  an  annual  loss  of  revenue 
of  about  $6,600. 

The  ''School  Code  Committee",  representing 
the  Superintendents'  section  of  the  State  Teach- 
ers' Association,  The  Ohio  Teachers'  Federation, 
The  State  Association  of  School  Examiners,   and 
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The  Ohio  Township  Superintendents' Association — 
a  total  of  tAventy  progressive  Ohio  teachers— met 
in  the  office  of  the  State  Commissioner  of  Common 
Schools,  on  December  80,  1903.  The  whole  day- 
was  given  to  the  earnest  consideration  of  many 
questions  vitally  affecting  the  educational  inter- 
ests of  the  state.  Not  the  least  of  these  questions 
was  the  extent  to  which  the  state  should  contribute 
to  the  support  of  the  common  schools  and  the  four 
educational  institutions  herein  named.  The  fol- 
lowing mill-tax  support  was  unanimously  approved  : 

Common  Schools,  one  mill. 

Ohio  State  University,  18-100  of  one  mill. 

Ohio  University,  6-100  of  one  mill. 

Miami  University,  5-100  of  one  mill. 

Wilberforce  University,  2-100  of  one  mill. 

It  was  thought  that  the  levies  above  named 
would  provide  the  common  schools  and  the  four 
institutions  nothing  more  than  needed  revenue  to 
enable  them  to  carry  on  their  work  x>roperly.  It 
will  be  seen  that  under  the  apx)ortionment  named 
the  Ohio  State  University,  at  Columbus,  would  re- 
ceive one  and  five-thirteenths  times  more  direct 
revenue  from  the  state  than  all  the  other  institu- 
tions combined.  Ohio  University  and  Miami  Uni- 
versity would  keep  up  the  State  Normal  Schools 
out  of  their  portion  of  the  revenues  recommended 
by  the  ''School  Code  Committee." 

It  is  difficult  to  say  what  effect  the  recom- 
mendation will  have  on  legislative  action.  The 
trend  of  such  action  is  toward  abolishing  all  the 
mill-tax  and  relying  on  other  means  of  taxation 
for  state  revenue.  For  a  time,  at  least,  some  di- 
rect tax  will  be  a  necessity.  Until  adequate 
means  of  securing  all  needed  revenue  can  be  de- 
vised and  made  effective  it  would  be  best  to  con- 
tinue the  direct  tax  to  an  amount  sufficient  prop- 
erly to  support  the  common  schools  and  the  higher 
institutions  of  learning  now  the  wards  of  the  state. 
Later  on,  when  revenues  from  other  sources  make 
the  plan  feasible,  the  direct  tax  can  be  abolished 
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and  all  educational  interests  properly  promoted  by 
direct  drafts  upon  the  general  revenue  fund.  It 
is  generally  admitted,  by  those  who  have  given 
the  matter  thought,  that  the  time  has  not  yet 
come  for  carrying  on  all  the  state's  work  by  the 
use  of  money  derived  wholly  by  indirect  taxation. 
The  mill-tax  support,  recommended  by  the 
''Conference  Committee",  for  the  four  state  insti- 
tutions of  learning,  while  some  increase  over  the 
existing  rates,  is  not  in  excess  of  what  is  reasona- 
ble and  proper.  These  institutions  have  the  con- 
fidence of  the  people  and  their  proper  support  by 
the  legislative  power  of  the  state  ought  to  be  a 
matter  of  course.  The  representatives  of  these  in- 
stitutions are  public  employes  and  as  such  ought 
to  work  in  harmony.  There  really  is  no  reason 
Avhy  they  should  not  do  so.  There  is  ample  room 
for  all  these  institutions.  The  growth  of  any  one 
is  no  hindrance,  under  normal  conditions,  to  the 
growth  of  the  others.  An  honest  union  of  effort  on 
the  part  of  their  authorities  to  secure  needed  reve- 
nue for  all  can  be  interpreted  by  no  one  of  sense  as  a 
"combination  against  the  state."  There  is  now  op- 
portunity to  secure  from  the  state  a  much-needed 
increase  of  the  financial  support  of  these  institu- 
tions. Will  petty  jealousies  and  personal  am- 
bitions allow  it  to  pass  by  unseized?  The  history 
of  the  present  legislative  session  will  record  the 
answer  to  the  question.  E. 
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Iktowlay,  June  20,  1904,  to  Friday,  July  29,  1904. 


FACULTY* 


ALSTON  ELLIS,  Ph.  D.,  LL.  I>.^ 

President. 

HENRY  e.  WILLIAMS,  A.  M., 

JDeoM  of  the  State  Normal  College;  School  Admmistration^. 
Elementary  Course  of  Study ^  and  School  Manage- 
ment, 

BREWSTER  OWEN  HIGLEY,  Ph.  M., 

History^  Civics^  and  Political  Economy . 

ALBERT  A.  ATKINSON,  M.  S., 

Physics  and  Electrical  Engineering. 

EDWIN  W.  CHUBB,  Litt.  D., 

English  Literature^  JRhetoric,  and  Beading. 

HIRAM  ROY  WILSON,  A.  M., 

History,  Bhetoric,  and  Grammar, 

FREDERICK  TREUDLEY,  A.  B., 

Special  Methods,  Psychology,  and  Geography. 

EDSON  M.  MILLS,  A.  M.,  Ph.  M., 

Mathematics. 

WILLIAM  F.  MERCER,  Ph.  D., 

Biology  and  Geology, 


*Note  that,  with  one  exception,  the  Faculty  of  the  Summer 
School  is  made  up  of  Professors  and  Instructors  regularly  con- 
nected with  OHIO  UNIVERBITY  and  THE  STATE  NORMAT^ 
COLLEGE, 
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WILLIAM  B.  BENTLEY,  Ph.  D., 

Chemistry^ 

ELI  DUNKLE,  A.  M. 

Latin. 

EDWIN  TAUSCH,  Ph.  D., 

German  atid  French. 

OSCAR  CHRISMAN,  A.  M.,  Ph.  D., 

Paidology. 

FRANK  P.  BACHMAN,  A.  B.,  Ph.  B., 

History  and  Principles  of  Education. 

CHARLES  M,  COPELAND,  B.  Ped., 

Commeixial  Branches, 

MABEL  K.  BROWN,  Pe.  B., 

Stenography  and  Typewriting, 

WILLIAM  F.  COPELAND,  Ph.  M., 

Assistant  in  Biology. 

MARIE  LOUISE  STAHL, 

Free-hand  Drawing. 

CORNELIA  I.  GASKELL, 

Public-School  Drawing. 

ELIZA  CARMICHAEL, 

Public-School  Music. 

LILLIE  A.  FARIS, 

Training  School  with  Primary  Methods. 

AMY  M.  WEIHR,  Ph.  M., 

Critic  Teacher. 

LENORA  B.  BISHOP,  Ph.  B., 

Librarian. 


The  Summer  School  of  1904. 


Attention  is  called  to  the  fact  that  all  depart- 
ments of  Ohio  University  are  in  session  during  the 
Summer  term,  but  that  the  emphasis  is  placed 
upon  the  work  of  the  State  Normal  College,  one  of 
Ohio's  two  State  Normal  Schools  established  in 
1902.  The  summer  season  is  the  only  time  when 
busy  teachers  actively  employed  have  an  oi)portu- 
nity  to  pursue  their  studies  in  school  or  college. 
In  arranging  the  courses  of  study  for  the  Summer 
School  of  1904,  the  various  needs  of  all  classes  of 
teachers,  and  those  preparing  to  teach,  have  been 
carefully  considered  and  fully  provided  for.  About 
one  hundred  courses  are  offered  and  that  number 
of  classes  will  recite  daily.  During  the  Summer 
term  of  1903,  M^hich  w^as  attended  by  423  regular 
students,  b}^  104  pupils  in  the  Training  School,  and 
by  25  superintendents  and  examiners  who  came  for 
the  special  conferences — making  a  total  of  e552  per- 
sons— the  regular  classrooms  were  somewhat 
crowded,  but  the  new  Normal  College  Building, 
now  being  completed,  will  be  in  use  by  the  open- 
ing of  the  Spring  term  of  the  present  year.  This 
will  give  at  least  twelve  more  schoolrooms.  The 
Faculty  for  1904  will  also  be  larger  than  that  for 
1903  and  will  consist  of  twenty-three  instructors 
regularly  employed  in  the  University  and  the 
Normal  College. 

Range  o!  Studies.— The  following  subjects  will  be 
taught  during  the  Summer  term.  Prospective 
students  may  see  that  almost  every  subject  in  the 
various  University  and  Normal  College  courses 
will  be  presented  during  the  Summer  term.  Stu- 
dents who  do  not  find  in  the  following  list  of  sub- 
jects the  studies  they  w^ish  to  pursue  w^U  be  ac- 
commodated if  a  sufficient  number  of  requests  for 
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other  work  are  made.  The  classes  regularly  sched- 
uled are  as  follows:  Arithmetic  (two  classes), 
Grammar  (tw^o  classes),  U.  S.  History  (two 
classes),  Algebra  (four  classes),  Public-School 
Drawing  (three  classes),  Free-Hand  Drawing 
(three  classes).  Bookkeeping  (two  classes).  Gen- 
eral History,  Physiology,  Psychology,  Anatomy, 
Political  Economy,  Beginning  Latin,  Caesar,  Ver- 
gil, Cicero,  Advanced  Latin,  Physics  (two  classes). 
Electrical  Engineering  (two  classes).  History  of 
Education  (two  classes).  Principles  of  Education 
(two  classes).  School  Management,  School  Admin- 
istration and  School  Law,  the  Elementary  Course 
of  Study,  Primary  Methods,  Special  Methods  in 
School  Studies,  Pedagogical  Conferences,  Political 
Geography,  Commercial  Geography,  American  Lit- 
erature, English  Literature,  Preparatory  Rhetoric, 
College  Rhetoric,  Shakspere,  Tennyson,  Paidology, 
or  the  Science  of  the  Child  (four  classes),  Ele- 
mentary Chemistry,  Qualitative  Analysis,  Organic 
Chemistry,  Stenography,  Typewriting,  Element- 
ary Manual  Training,  Physical  Laboratory,  Chem- 
ical Laboratory,  Biological  Laboratory,  Nature 
Study,  Botany,  Observation  in  Model  School, 
Teaching  School,  Civil  Government,  Plane  Geom- 
etry, Solid  Geometry,  Trigonometry,  How  to 
Teach  Reading,  Sight-Reading  (in  music).  How 
to  Teach  Public-School  Music,  Vocal  Music,  Cho- 
rus Work,  Beginning  German,  Advanced  German, 
Beginning  French,  Advanced  French,  and  other 
subjects  if  a  sufficient  demand  is  made  at  the  open- 
ing of  the  term. 

Other  Branches.— Arrangements  can  be  made  by 
students  attending  the  Summer  term  for  private 
lessons  in  Greek,  Latin,  German,  French,  Spanish, 
Psychology,  Pedagogy,  Voice  Culture,  Piano, 
Violin,  Higher  Mathematics,  Philosophy,  and 
other  branches  scheduled  in  any  of  the  University 
courses.  The  cost  of  such  instruction,  in  each 
branch,  will  not  exceed  15.00  for  the  full  term  of 
six  weeks.     Inasmuch  as  the  work  offered  in  the 
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regular  classes  of  the  Summer  School  covers  so 
wide  a  range  of  subjects,  it  will  be,  in  most  cases, 
a  matter  of  election  on  the  part  of  students  if  they 
take  i^^rivate  instead  of  class  instruction. 

Summer-School  Advantages.— Besides  having  an  op- 
portunity to  pursue  systematically  almost  any 
study  desired,  under  the  direction  of  those  regu- 
larly employed  in  this  work,  the  student  of  the 
Summer  School  enjoys  the  advantages  of  the  ac- 
quaintance, friendship,  and  counsel  of  many  promi- 
nent superintendents,  examiners,  principals,  and 
others  w4io  are  always  on  the  lookout  for  progress- 
ive, well-qualified  teachers.  Many  students  in  at- 
tendance at  the  Summer  School  are  asked  to 
accept  positions  at  greatly  increased  salaries.  The 
Dean  of  the  Normal  College  conducts  free  of 
charge  a  Bureau  of  Information  through  which 
medium  many  excellent  teachers  were  placed  last 
year  at  salaries  aggregating  thousands  of  dollars. 
No  charge  is  made  for  this  work.  During  the  past 
year  the  Dean  has  had  many  more  requests  for 
well-qualified  teachers  than  he  could  meet. 

Courses  of  Study.-Summer-School  students  should 
decide  upon  a  regular  course  of  study  to  be  pur- 
sued systematically.  Credits  and  grades  from 
other  schools  should  be  filed  with  the  President  of 
the  University,  or  the  Dean  of  the  Normal  Col- 
lege, thus  enabling  the  student  to  secure  an  ad- 
vanced standing.  Work  begun  during  the  Sum- 
mer term  may  be  continued  from  year  to  year  and 
much  w^ork  may  be  done  at  home,  by  advanced 
students,  under  the  direction  of  the  various  heads 
of  University  departments.  Teachers  should  pur- 
sue such  studies  as  will  give  them  credit  on  one  of 
the  regular  courses.  A  diploma  from  the  State  Nor 
mal  College  should  be  the  goal  of  every  ambitious 
teacher. 

Reviews. — Ample  provision  has  been  made  for 
the  needs  of  young  teachers,  and  those  preparing 
for  examinations,  by  means  of  thorough  reviews 
in    all  the    studies  required   in  city,  county,   and 
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state  examinations.  Students  preparing  to  teach, 
or  preparing  for  any  advanced  examinations,  will 
find  excellent  opportunities  at  Athens. 

Primary  Teachers. — Special  attention  is  called  to 
the  fact  that  the  State  Training  School,  or  Model 
School,  will  be  in  session  during  the  Summer  term. 
In  this  school  emphasis  is  placed  upon  the  train- 
ing of  primary  teachers.  Almost  every  teacher  in 
the  rural  schools  has  primary  classes  to  instruct. 
City  teachers  will  also  find  this  course  especially 
valuable.  Every  teacher  of  the  rural  schools  will 
here  have  an  opportunity  to  receive  instruction  in 
the  best  methods  gf  teaching  as  applied  to  primary 
schools. 

Accommodations. — Athens  is  an  ideal  school  town 
and  is  large  enough  to  accommodate  a  thousand 
students  or  more.  Before  the  close  of  the  first  day 
of  the  last  Summer  term  every  student  was  pleas- 
antly located,  where  rooms  were  to  be  obtained, 
at  moderate  prices.  Rooms  in  Women's  Hall, 
limited  in  number,  rent  for  from  $1.00  to  $2.00  per 
week  according  to  location  and  number  of  occu- 
pants. Table  board  at  the  Hall  is  uniformly  $2.75 
per  week.  A  nicely-furnished  room,  for  two  stu- 
dents, may  be  obtained  near  the  University  for  75 
cents  a  week  each.  A  few  rooms  rent  for  11.00  a 
week,  but  fully  three-fourths  of  all  the  rooms  rent 
for  75  cents  per  week.  If  the  student  rooms  alone 
the  price  is  usually  $1.00  a  week.  A  few  rooms 
may  be  rented  for  50  and  60  cents  a  week. 
These  rooms  are  all  furnished  with  everything  the 
student  needs.  Board  may  be  obtained  in  small 
clubs  at  prices  ranging  from  $1.75  to  $2.50  per 
week.  At  the  best  restaurants  in  town  twenty- 
one  meal  tickets  may  be  purchased  for  $3.50,  thus 
enabling  those  who  come  in  on  Monday  and  re- 
turn home  on  Friday  to  secure  their  board  at  the 
restaurant  for  $2.17  per  week.  Board  may  also  be 
obtained  in  private  families  at  very  reasonable 
rates. 

How  to  Reach  Athens. — Athens  is  on  the  main  line 
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of  the  following  railroads :  Baltimore  and  Ohio 
Southwestern,  Hocking  Valley  and  Ohio  Central 
Lines.  Close  connections  are  made  with  these 
lines  at  the  following  named  places:  Cincinnati, 
Loveland,  Blanchester,  Midland  City,  Grreen field, 
Chillicothe,  Hamden  Junction,  Parkersburg,  Ma- 
rietta, Middleport,  Gallipolis,  Portsmouth,  New 
Lexington,  Lancaster,  Logan,  Thurston,  Zanes- 
ville,  Palos,  Columbus,  Delaware,  Marion,  Toledo, 
and  other  points.  No  town  in  Ohio  is  more  easily 
reached.  Students  may  leave  their  homes  in  the 
most  distant  part  of  the  state  and  reach  Athens 
within  a  few  hours.  The  stude/it  attendance  last 
year  came  from  about  60  counties,  distributed  over 
every  section  of  Ohio. 

Expenses — A  student  may  attend  the  Summer 
School  of  six  weeks  and  pay  all  expenses,  except 
the  railroad  fare,  on  from  $20.00  to  $25.00.  By  ob- 
serving the  strictest  economy  less  than  this  would 
be  required.  Applications  for  rooms  should  be 
made  before  June  first,  but  students  who  do  not 
wish  to  engage  rooms  in  advance  will  experience 
no  trouble  in  getting  promptly  located. 

Requests  for  Names. — Superintendents  and  teach- 
ers are  requested  to  send  to  the  President  of  the 
University,  the  Dean  of  the  Normal  College  or  the 
Secretary  of  the  Faculty,  the  names  and  addresses 
of  teachers  and  others  who  would  likely  be  inter- 
ested in  some  line  of  work  presented  at  Ohio  Uni- 
versity. The  Ohio  University  Bulletin  \^  sent  free 
and  regularly  to  all  persons  who  desire  to  have  their 
names  enrolled  on  the  mailina:  list. 
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Monday,   January  2 Registration  of   Students 

Tuesday,  January  3 Opening  of  Winter  Term 

Friday,  March  17 Close  of  Winter  Term 
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Tuesday,  Septem.ber  12 Opening  of  Fall  Term 
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PROVISIONS  OF  NEW  SCHOOL  LAW 

FULLY   MET   BY  OHIO 

UNIVERSITY. 


On  April  25,  1904,  the  Governor  signed  a  bill,  passed  on 
the  same  day  by  the  General  Assembly,  and  known  as  the 
Harrison  Bill.  It  thus  became  a  law,  and  is  usually  referred 
to  as  the  ''Harrison  School  Code."  Although  it  is  not  in  the 
true  sense  a  "Code,"  it  does  contain  more  provisions  on  a 
greater  variety  of  subjects  than  most  bills.  While  it  includes 
only  a  small  fraction  of  all  the  school  law  now  valid  in  Ohio, 
its  provisions  are  mainly  new  and  not  very  well  known  by  a 
large  number  of  teachers  and  school-board  members.  This  is 
not  hard  to  explain.  Only  4,000  copies  of  the  "Code"  were 
printed  and  distributed,  and  many  teachers  and  school  officials 
neglect  to  call  upon  their  county  auditors  for  copies  of  the 
complete  edition  of  the  school  laws,  issued  in  the  summer 
of  1904. 

A  few  of  the  many  provisions  of  the  new  law  that  should 
be  widely  known  and  clearly  understood,  may  be  summed 
up  as  follows  : 

Boards  of  Education  may  now  levy  twelve  mills  for  school 
purposes,  exclusive  of  such  levy  as  may  be  necessary  to  take 
care  of  such  indebtedness  as  may  have  been  incurred  by  bond 
issues.  (See  Section  3959.)  Under  certain  conditions  a 
board  of  education  may  levy  an  additional  mill  for  library 
purposes.  (See  Section  3998-4.)  The  state  levy  for  the 
"State  Common  School  Fund"  is  now  one  mill,  instead  of 
.95  of  a  mill.  The  apportionment  of  the  "Common  School 
Fund,"  on  the  basis  of  the  enumeration,  has  been  increased 
from  $1.50  to  $1.70  per  enumerated  pupil.  The  levy  which  a 
board  of  education  may  make  has  been  increased  20  per  cent., 
and  the  increase  in  the  "State  Common  School  Fund"  is  about 
$100,000  a  year,  while  the  increase  in  the  "Common  School 
Fund"  is  about  $240,000  a  year.     These   increased  revenues 
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ought  to  make  it  possible  for  boards  of  education  to  get  better 
teachers  and  pay  better  wages. 

The  minimum  term  in  all  elementary  schools  is  now  eight 
months  instead  of  six,  as  formerly.  (See  Section  4007.)  All 
elementary  schools  in  the  same  township  or  other  district  shall 
be  in  session  the  same  length  of  time.  While  Section  4007-4 
says  that  a  third-grade  high  school  shall  be  in  session  not  less 
than  seven  months,  other  sections  say  that  all  teachers  shall 
be  employed  for  a  term  not  less  than  eight  months,  unless 
to  fill  out  the  unexpired  term  of  some  one  else.  This  means 
that  very  few  teachers  will  be  free  from  their  school  duties 
earlier  than  the  1st  of  May,  unless  they  resign  their  positions. 
Ohio  University  has  made  ample  provisions  for  teachers  who 
may  wish  to  enter  college  soon  after  closing  their  schools. 
The  Spring  term  begins  March  27,  1905;  but  students  who 
enter  not  later  than  May  8  wMl  have  six  weeks  of  the  Spring 
term.  Special  classes  will  be  organized  to  meet  the  needs  of 
students  who  can  not  profitably  be  assigned  to  classes  already 
in  progress.  It  is  proposed  to  organize  new  classes  in  the 
following  subjects  at  least,  if  there  is  a  demand  for  them  at 
that  time:  Normal  Arithmetic,  Advanced  Grammar,  Rhetoric, 
English  Literature,  U.  S.  History  and  Civil  Government,  and 
General  History. 

The  new  school  law  also  makes  several  new  requirements 
concerning  teachers'  certificates.  Sections  4071  and  4074  pro- 
vide for  the  uniform  examination  of  teachers  throughout  the 
state,  the  questions  to  be  prepared  by  the  State  School  Com- 
missioner or  under  his  direction.  Teachers  of  elementary  ' 
schools  must  hold  Elementary  Certificates,  and  superintend- 
ents and  teachers  in  high  schools  must  hold  High-School  Cer- 
tificates. This  requirement  went  into  efTect  September  1, 
1904,  as  far  as  all  the  certificates  issued  since  then  are  con- 
cerned; but  all  teachers  must  hold  such  certificate  by  Septem- 
ber 1,  1905.  All  teachers  applying  for  elementary  certificates 
must  pass  an  examination  in  Literature  in  addition  to  the 
branches  formerly  required.  No  certificate  will  be  valid  after 
September  1,  1905,  unless  the  holder  has  passed  an  examina- 
tion in  Literature.  Reports  from  scores  of  county  examiners, 
from  all  sections  of  Ohio,  show  that  up  to  January  1,  1905, 
not  more   than  2  per  cent,  of  the  teachers   had  taken  the 
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required  examination  in  Literature.  This  means  that  98  per 
cent,  of  the  teachers  of  the  state  must  pass  such  examination 
between  January  1  and  September  1,  1905.  The  examinations 
the  coming  summer  will  be  crowded  with  applicants  to  take 
the  examination  in  Literature. 

Ohio  University  has  made  ample  provision  for  teachers 
who  must  pass  these  examinations.  During  each  term  in  the 
year  not  less  than  four  classes  in  Literature  are  maintained, 
and  during  the  Spring  and  Summer  terms  special  effort  will 
be  made  to  meet  fully  the  needs  of  all  teachers. 

High-school  teachers  and  superintendents  who  do  not  hold 
High-School  Life  Certificates  find  the  requirements  still 
harder  than  do  elementary  teachers.  They  must  pass  an 
examination  in  Theory  and  Practice  of  Teaching,  Physiology 
and  Hygiene,  Literature,  General  History,  Algebra,,  and 
Physics,  and  four  branches  elected  from  the  following :  Latin, 
German,  Rhetoric,  Civil  Government,  Geometry,  Physical 
Geography,  Botany,  and  Chemistry,  making  ten  subjects  in 
all.  This  must  be  done  before  September  1,  1905,  unless  the 
teacher  or  superintendent  holds  a  High-School  Life  Certifi- 
cate. If  he  is  the  holder  of  a  Common-School  Life  Certificate 
he  must  pass  an  examination  before  the  county  or  city  board, 
in  such  required  and  elective  subjects  as  are  not  on  his  life 
certificate. 

The  needs  of  such  teachers  and  superintendents  have  been 
most  carefully  considered,  and  fully  met  by  Ohio  University 
and  the  State  Normal  College.  Classes  will  be  found  in  every 
subject  required  on  such  certificates,  and  during  the  Spring 
and  Summer  terms  special  attention  is  given  to  all  these  sub- 
jects from  the  standpoint  of  the  needs  of  such  teachers  and 
superintendents.  Not  only  is  the  subject-matter  of  these 
various  branches  fully  presented  in  the  class  by  able  and  expe- 
rienced instructors,  but  the  best  methods  of  teaching  these 
branches  are  fully  discussed  and  illustrated. 

The  new  laws  concerning  our  schools  contain  many  fea- 
tures that  are  far  reaching  in  their  importance.  It  thus 
behooves  every  teacher  to  become  thoroughly  familiar  with  all 
the  provisions  of  the  school  laws  of  our  state.  Courses  of 
instruction  are  offered  each  term,  looking  to  a  clear  under- 
standing of  these  laws.    The  law  requiring  an  approved  course 
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of  study  in  every  school  in  Ohio  makes  it  necessary  for  teach- 
ers to  study  the  principles  of  education  underlying  the  course 
of  study,  and  several  courses  are  offered  in  these  subjects. 
No  teacher  can  fail  to  find  just  what  he  needs  when  he  comes 
to  Ohio  University,  whether  at  the  beginning  of  a  term  or 
after  the  term  is  well  advanced. 

Henry  G.  Williams. 


Good  Advice.  —  Dr.  C.  B.  Taylor,  of  McArthur,  one  of 
the  school  examiners  of  Vinton  County,  conducts  an  educa- 
tional column  in  one  of  the  Vinton  County  papers.  In  a 
"recent  issue  he  has  the  following:  ''I  have  no  time  to  answer 
your  letters  individually.  Let  me  bunch  about  twenty  that 
ask  the  same  questions,  and  answer  them  all  at  once.  To 
those  of  you  who  want  to  do  some  college  work,  and  yet 
must  teach  school  because  of  a  lack  of  money,  let  me  say  that 
the  Normal  College  of  Ohio  University  at  Athens  gives  you 
just  the  chance  you  want.  Most  of  your  schools  will  end 
before  the  10th  of  May.  The  Spring  term  at  Athens  begins 
March  27.  You  can  get  the  work  of  half  that  term,  attend 
the  summer  school  for  six  weeks,  beginning  June  19,  and  get 
home  in  time  to  have  a  month  of  rest  and  play  before  your 
school  begins  in  the  fall.  You  can  teach  two-thirds  of  the 
year  and  go  to  college  the  remaining  third  by  this  plan,  and 
you  will  find  that  classes  are  formed  at  the  middle  of  the 
Spring  term  so  that  you  can  drop  right  in  where  you  want  to 
begin  without  losing  a  day.  Go  there  and  get  deepened, 
broadened,  and  strengthened.     You  will  never  regret  it." 


WHY  EDUCATE? 


The  Individual.  —  The  end  of  all  real  education  is  to 
build  up  strong,  vigorous,  consistent,  and  beneficent  person- 
alities. A  person  is  one  who  thinks  and  feels  and  wills  — 
the  degree  of  whose  power,  coupled  with  the  proper  exercise 
of  that  power,  constitutes  the  wealth  of  personal  life.  All 
vital  progress  begins  and  ends  with  persons.  Below  the  range 
of  personality  lies  the  unconscious  world.  Blind  instinct 
rules  here,  shaping  its  forms  in  accordance  with  laws  inher- 
ent in  nature  laid  down  by  One  whose  personality  embraces 
the  identity  of  thought  and  will.  No  schools  are  erected  for 
these  forms  of  life.  No  destiny  awaits  them.  Life  offers  no 
cup  of  sorrow  or  of  joy.  They  live  and  die  conscious  of  no 
reward,  of  no  loss,  of  no  defeat.  They  respond  to  environ- 
ment with  the  precision  of  machines.  Death  comes  without 
regret,  for  life  has  yielded  no  experience.  Their  lives  are 
more  like  the  fairies  referred  to  by  Macaulay,  who  are  born 
every  morning,  whose  mission  is  to  play  upon  the  fields  of 
Paradise  and  to  give  pleasure  and,  at  night,  to  die  and  be 
forgotten. 

Above  the  line  separating  this  lower  life  from  the  life 
of  human  beings  all  is  different.  With  self-conscious,  self- 
active,  self-determining  life  is  associated  responsibility.  With 
responsibility  is  associated  freedom  of  choice.  With  freedom, 
good  and  evil,  and  in  the  possibilities  of  success  or  failure  in- 
volved in  these  lies,  at  least  in  great  part,  the  source"  of  those 
energies  engaged  in  working  out  the  solution  of  the  problems 
of  life. 

Education,  in  its  general  meaning,  implies  the  drawing 
out  of  latent  power.  Broadly  speaking,  all  conditions  of  life 
educate.  Life,  we  say,  is  a  great  school  whose  processes  and 
requirements  end  only  with  the  grave.  The  narrower  sense 
in  which  the  term  is  used,  and  the  most  current,  refers  to  the 
conscious    efforts    by    individuals   or   peoples   to   fashion    the 
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character  of  youth  in  accordance  with  accepted  ideals.  How 
great  the  boon  conferred  by  a  sound  and  generous  education 
can  be  appreciated  in  full  only  by  its  recipients.  Outward 
successes  are  pleasant.  Ability  to  achieve  results  gratifies  the 
self;  but  what  constitutes  the  choicest  portion  of  life  is  the 
possession  of  the  consciousness  of  personal  worth  whether 
expressed  in  terms  of  intelligence,  feeling,  or  service.  Be- 
cause youth  is  unconscious  of  its  high  estate  there  is  owed 
to  it,  by  its  superiors,  the  care  and  culture  demanded  by  its 
natural  powers. 

Why  send  to  college?  Because,  as  has  been  well  said, 
no  other  place  offers  such  an  assembly  of  advantages.  Here 
are  gathered  out  of  many  communities  and  homes  the  most 
ambitious  youth.  Here  are  found  men  and  women  fitted  by 
study,  contemplation,  and  experience,  to  minister  to  the  wants 
of  youth.  Here  are  found  in  laboratories,  museums,  and  libra- 
ries, the  results  of  the  world's  best  thought.  Wisdom  and 
cheer  and  hope  meet  the  young  man  upon  the  very  threshold 
of  his  career  and  unfold  the  future  before  his  wondering  gaze. 
And  the  results  are  not  doubtful.  All  experience  confirms  by 
unmistakable  and  overwhelming  evidence  the  value  of  an 
education  to  him  who  properly  appreciates  it.  Take  the  evi- 
dence supplied  by  an  analysis  of  the  factors  found  in  the 
publication  entitled  ''Who's  Who  in  America." 

Out  of  ten  thousand  seven  hundred  and  four  names  of 
persons  over  thirty  years  of  age,  whose  general  merit  and 
position  seemed  to  entitle  them  to  mention  in  this  publication, 
and  taken  from  fifteen  millions  of  such  persons  in  the  United 
States,  not  one  representative  is  found  of  the  class  of  uned- 
ucated numbering  one  million  seven  hundred  and  fifty  thou- 
sand. Thirteen  hundred  and  sixty-eight  names  represent  the 
great  class,  numbering  twelve  million,  which  had  received  a 
common  school  education  only,  or  one  to  nine  thousand.  Those 
who  had  received  a  high-school  education  and  who  number 
six  hundred  and  sixty  thousand,  are  represented  by  one  thou- 
sand six  hundred  and  twenty-seven  names  or  one  to  four 
hundred.  The  college  people,  numbering  three  hundred  and 
twenty-six  thousand,  are  represented  by  seven  thousand  seven 
hundred  and  nine  persons  or  one  in  forty-two.    These  deduc- 
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tioiis,  vouched  for  by  competent  authority,  are  eloquent  with 
unmistakable  meaning.  If  to  this  be  added  the  facts  that  64% 
of  the  present  United  States  Senate,  56%  of  the  National 
House  of  Representatives,  65  to  75%  of  our  presidents,  cab- 
inet officers,  judges  of  national  and  state  courts,  and  state 
executives,  90%  of  our  ministers,  85%  of  our  professional 
teachers,  60%  to  70%  of  our  lawyers,  physicians,  dentists,  and 
pharmacists,  40%  of  our  bankers,  30%  of  our  editors,  and  at 
least  25%  of  those  directing  the  working  and  business  energies 
of  the  country,  are  college-trained  men,  no  further  comment 
needs  to  be  made  as  to  the  practical  availability  of  education 
with  regard  to  what  the  world  calls  success. 

The  reason  of  this  is  not  far  to  seek.  The  power  which 
controls  life  is  personality,  and  personality  is  constituted  out 
of  spiritual  gifts.  In  college  the  youth  is  brought  into  direct 
contact  with  the  vast  wealth  of  experience  gained  by  humanity 
in  its  progress  through  the  centuries,  and  under  conditions 
most  favorable  for  its  assimilation.  He  comes  into  vital  touch 
with  her  great  men  and  women,  her  poets,  prophets,  kings, 
statesmen,  philosophers,  and  scientists.  He  ascends  to  their 
point  of  vieiw  and  gains  their  perspective.  It  is  all  a  species 
of  vicarious  atonement.  The  world  works,  experiments,  suc- 
ceeds or  fails,  and  offers  it  all  to  the  youth.  He  learns  to 
know  what  to  avoid,  what  to  accept,  and  above  all  he  learns 
to  realize  the  absolute  certainty  of  the  moral  law. 

"My  will  fulfilled  shall  be, 

In  daylight  or  in  dark; 
My  thunderbolt  has  eyes  to  see 

Its  way  home  to  the  mark." 

With  lessons  so  profoundly  significant  he  creates  for  himself 
1  world  as  rich  and  varied  as  he  is  able  to  make  it. 

In  the  midst  of  such  surroundings  his  formative  years  are 
spent.  He  learns  the  value  of  ideals  and  feels  their  influences. 
He  comes  to  see  that  life  is,  or  ought  to  be,  consecrated  to 
service  and  that  suitable  reward  under  some  form  will  inev- 
itably follow.  He  learns,  or  may  learn  if  he  will,  to  distinguish 
betv/een  rewards  and  rightly  to  apportion  their  value.     Thus 
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fortified  he  is  qualified  in  measure  to  go  forth  into  the  world 
not  only  equipped  with  powers  rendered  keen  by  exercise  upon 
difficult  problems,  but  filled  with  hope  and  capable  of  antici- 
pating fortune  and  finding  her  upon  her  own  ground. 

The  Family.  —  A  second  profound  reason  for  the  full 
and  adequate  education  of  youth  is  to  be  found  in  its  direct 
and  indirect  influence  upon  the  home.  The  home  is  the  very 
bulwark  of  all  life  whether  social,  political,  or  religious.  No 
gift  can  be  rendered  by  the  individual  to  society,  the  state, 
or  the  church,  comparable  to  a  home  which  embodies  within 
it  a  high  sense  of  intellectual  as  well  as  moral  values.  Its 
influence  is,  or  ought  to  be,  paramount  in  determining  the 
aspirations  of  youth.  If  it  be  asserted  that  many  of  our  most 
distinguished  personages  have  come  from  homes  without  much 
formal  education,  it  may  be  replied  with  profound  truth  that 
the  spirit  which  animated  those  homes,  where  extreme  self- 
denial  was  practiced,  often  made  possible  aspirations  and 
desires,  which  Vv^ere  breathed  into  the  soul  of  the  children, 
for  which  the  opportunity  of  satisfaction  was  denied  by  con- 
ditions beyond  control. 

The  most  implacable  foe  to  the  home  is  not  poverty  but 
sordid  greed.  Greed  finds  a  firm  ally  in  ignorance.  Educa- 
tion multiplies  wants  but  at  the  same  time  exalts  their  char- 
acter. It  increases  the  tension  of  the  struggle  to  gratify  them 
but  at  the  same  time  it  lends  dignity  and  worth  to  the  con- 
flict. It  lifts  it  above  low  ends.  It  consecrates  endeavor. 
It  hallows  the  combatant.  It  creates  honor.  It  assigns  ends 
of  permanent  worth.  It  would  be  very  hard  to  say  which 
were  the  greater  character,  Daniel  Webster  or  the  father  who 
in  humble  life  toiled  that  his  son  might  realize  his  inherent 
greatness ;  Garfield  or  the  little  woman  whose  sacred  dust, 
consecrates  with  his,  the  noble  tomb  erected  to  his  memory. 

Adequate  cause  must  be  assigned  in  accounting  for  effects. 
Something  cannot  come  from  nothing.  Emerson  and  Lowell 
and  Longfellow  and  Holmes  and  Bryant  sprang  from  what 
has  been  felicitously  styled  the  Brahman  class  of  New  Eng- 
land. By  what  conditions  was  that  class  created  ?  By  law  — 
by  favoritism  —  by  chance  ?  No.  By  the  same  conditions 
which,   under   free  and  impartial  government,  make  possible 
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all  other  forms  of  worth  —  noble  homes  amidst  communities 
of  educated  citizens  who  realize  the  worth  of  education  and 
make  provision  for  it. 

He  who  will  investigate  the  history  of  Massachusetts  and 
will  compare  the  number  of  her  distinguished  sons  and  daugh- 
ters with  the  wealth  of  educational  opportunity  offered  by 
that  glorious  old  commonwealth  will  have  occasion  both  to 
wonder  at  and  esteem  the  precision  with  which  renown  fol- 
lows upon  the  exercise  of  fidelity  to  high  ideals;  and  if  he 
will,  with  Galton,  trace  the  operations  of  the  same  forces  in 
England,  he  will  be  witness  to  the  same  truth  realized  on  a 
yet  broader  scale.  A  home  presided  over  by  an  educated  par- 
entage is  a  better  home  every  way,  other  things  being  equal, 
than  one  not  so  endowed.  If  the  eternal  qualities  of  manhood 
and  womanhood  can  not  be  trusted  to  receive  and  assimilate 
true  education  without  impairment  of  capacity  to  found  and 
maintain  worthy  homes,  what  hope  remains  for  the  future  of 
the  race?  It  is  a  reflection  both  upon  intelligence  and  birth- 
right to  affirm  the  impossibility  of  devising  and  applying  sys- 
tems of  education  of  such  a  character  as  to  exalt  personal 
worth  and  efficiency  and  thereby  to  confer  a  boon  of  inesti- 
mable value  upon  the  humblest.  Education  begins  in  the 
home  and  returns  blessing  and  honor  upon  the  home.  Unless 
it  proceeds  from  there  it  will  not  return. 

Society.  —  When  one  considers  the  innumerable  op- 
portunities that  offer  for  influencing  life  through  personal  con- 
versation, that  here  alone  are  settled  the  really  great  issues 
of  the  world,  that  while  one's  words  should  be,  "Yea,  yea ; 
Nay,  nay,"  in  the  sense  of  simple  and  absolute  truthfulness, 
yet  ignorance  and  inability  to  comprehend  greatly  tend  to 
obscure  vital  questions,  that  the  pernicious  fads  and  "isms" 
with  which  the  world  has  always  been  so  sorely  troubled,  and 
by  which  its  progress  has  been  hindered,  find  their  roots  and 
sources  of  vitality  largely  in  the  dangerous  power  of  half- 
truths,  made  dangerous  by  the  existence  of  so  many  poorly 
educated  persons,  that  conversation  and  its  opportunities  ex- 
tend to  every  rank  and  condition  of  life,  that  it  is  the  only 
avenue  whereby  a  man  is  able  to  influence  the  character  of 
the  children  of  his  hearthstone,  his  neighbor,  friend,  associate 
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in  every  line,  and  when,  above  all,  it  is  considered  how  words 
constitute  the  very  essence  of  life  and  reveal  as  nothing  else 
can  the  fundamental  worth  of  the  individual,  and  if  to  this  be 
added  the  thought  that  the  utterance  of  speech  tends  to  con- 
firm opinion  and  solidify  character  along  the  lines  of  expressed 
conviction,  it  cannot  fail  to  become  apparent  how  vital  is  that 
training  which  qualifies  youth  for  service  through  language 
with  which  we  bless  or  with  which  we  curse.  Well  did 
Cardinal  Newman  write  — 

"Prune  thou  thy  words,  the  thoughts  control 

That  o'er  thee  swell  and  throng; 
They  will  condense  within  thy  soul. 

And  change  to  purpose  strong." 

The  Church  and  the  State.  —  The  problems  which,  per- 
haps, most  thoroughly  test  the  intelligence  of  the  people  and 
whose  solution  determines  the  public  welfare,  are  those  con- 
nected with  and  springing  from  the  administration  of  govern- 
ment and  religion.  The  profoundest  aspirations  of  the  soul 
are  at  root  religious.  Whether  men  will  or  not  they  cannot 
ignore  these  questions. 

Nor  can  political  questions  be  disregarded  except  at  the 
peril  of  the  individual.  Aristotle  observed  that  man  is  a 
political  creature.  It  is  the  sanie  as  to  say  that  nature  has 
willed  him  to  manifest  himself  in  this  way.  The  state  becomes 
his  protector,  his  inspiration,  his  hope,  his  glory.  By  means 
of  the  state  he  realizes  his  personality.  It  is  indeed  his  larger 
self.  Thus  it  becomes  true  that  patriotism  is  one  of  man's 
noblest  traits  although,  as  Dr.  Johnson  cynically  observed,  it 
may  become  the  last  refuge  of  the  scoundrel.  But  powerful 
and  beneficent  states  cannot  be  erected  upon  ignorant  or  un- 
sound foundations ;  and  while  intelligence  is  no  necessary 
ground  of  virtue,  yet  it  may  be  affirmed  that  the  temptations 
of  ignorance  are  infinitely  greater  and  more  numerous  than 
those  which  assail  intelligence. 

While  it  is  true,  in  a  measure  and  possibly  entirely,  that 
all  great  and  vital  questions  are  at  bottom  moral  questions, 
their  tendencies  are  not  easily  discerned.    The  simple  questions 
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of  right  and  wrong  as  between  man  and  man  are  more  easily 
apprehended.  But  problems  involving  intricate  processes  of 
reasoning,  economic  questions,  those  embracing  many  inter- 
ests, whose  just  solution  allays  the  sense  of  injury  while  the 
reverse  fans  the  flames  of  discontent,  the  working  of  the  vast 
and  intricate  machinery  of  government  of  a  great  people  — 
all  require  intelligence  on  the  part  of  the  people  and  this  the 
more  in  lands  where  the  people  rule. 

It  is  this  feeling  that  lies  at  the  bottom  of  the  wonderful 
energy  and  interest  expended  upon  our  system  of  public 
education.  But  while  education  is  a  public  question  it  can 
only  become  so  because  it  is  a  private  and  an  individual  one. 
Each  person  must  educate  himself  and  those  for  whom  he 
is  responsible.  The  admission  and  acceptance  of  responsi- 
bility by  the  individual,  is  what  makes  possible  collective 
growth  and  power.  More  than  that,  there  is  no  natural  limit 
to  that  responsibility.  The  obligations  which  compel  the  par- 
ent to  send  his  child  to  the  public  school  compel  him  to  send 
him  to  college  if  ability,  on  the  part  of  the  parent  to  perform 
the  service,  is  clearly,  met  by  capacity  on  the  part  of  the  child 
for  a  correspondingly  larger  work,  both  public  and  private. 
The  problem  of  problems  is  how  and  by  what  avenues  the 
child  may  be  led  so  that  he  may  become  the  most  effective 
instrument  in  behalf  of  the  public  welfare. 

Moreover,  with  changing  standards,  with  larger  opportu- 
nities for  service,  with  greater  demands  for  moral  and  intel- 
lectual power,  with  which  to  carry  on  a  government  dealing 
with  questions  of  growing  complexity  through  world-wide 
connections,  the  obligation  to  seek  an  adequate  education 
presses  more  closely  home.  That  which  was  adequate  a  few 
short  years  ago  is  no  longer  so.  The  possibilities  of  success 
are  shifting  to  higher  planes  of  thought  and  feeling.  College- 
trained  men  must  meet  college-trained  men  or  else  fail  under 
the  competition.  But  above  all,  it  ought  to  be  the  one  ex- 
ceeding joy  and  comfort  of  parentage  to  make  this  provision 
for  childhood.  It  is  its  crowning  grace  to  realize  that  life 
and  energy  and  wisdom  have  been  given  for  the  express  pur- 
pose of  transmitting  the  baser  into  the  higher  metals.  Edu- 
cation   founded    upon    Christian    morals    has   become    in   this 


OHIO  UNIVERSITY  18 

country  and  in  England,  at  least,  the  philosopher's  stone.  The 
extraordinary  growth  of  the  Anglo-Saxon  peoples  and,  with 
this  growth,  the  immense  increase  in  the  common  comforts 
of  life  through  mastery  over  nature  find  in  Christian  edu- 
cation tTieir  true  explanation.  It  is  for  this  we  should  educate, 
that  the  individual  may  be  quickened  in  mind  and  heart  and 
body  in  order  that  he  may  serve  the  great  institutions  of  life 
—  "the  powers  that  be  which  are  ordained  of  God,"  the  family, 
society,  the  state,  the  church,  in  order  that  through  their 
strength  founded  in  justice,  wisdom,  and  love,  they  may  in 
turn  encompass  the  individual,  however  slowly,  endow  him 
with  their  power,  confer  upon  him  his  birthright,  and  redeem 
him  to  a  life  of  worth  and  happiness. 

Frederick  Treudley. 


A  Strong  Testimonial.  —  ''What  v/e  were  very  much 
pleased  to  note  was  that  most  of  the  membeis  of  the  faculty 
are  on  the  sunny  side  of  forty,  and  that  those  on  the  other 
side  seem  determined  to  carry  the  sunshine  of  youth  to  the 
farthest  shores  of  existence.  There  are  no  clashings,  bicker- 
ings or  contentions  at  Ohio  University,  as  there  are  at  too 
many  institutions  of  learning.  Not  the  least  interesting 
department  to  us  was  the  Training  School.  This  is  an  ordi- 
nary district  school  (set  apart  by  the  Athens  Board  of  Edu- 
cation),  with  three  model  teachers  and  a  supervisor,  who 
illustrate  methods  of  teaching.  The  young  man  or  woman 
who  feels  a  desire  to  adopt  the  noble  profession  of  teaching 
could  not  find  anywhere  a  better  place  in  which  to  learn  how 
to  teach.    There  is  practice  as  well  as  theory. 

''We  like  Ohio  University.  We  like  the  way  it  is  con- 
ducted, professionally  and  commercially.  We  like  the  liand- 
in-hand  and  heart-to-heart  way  every  one  connected  with  it 
works  in  and  for  it.  The  result  of  this  work  is  splendid. 
Would  we  had  more  time  and  space  to  devote  to  a  more 
lengthy  description  of  the  institution  and  the  great  good  it 
is  doing." — The  Public  School  Journal. 


STANDARDS  OF  PREPARATION  FOR 
.  ELEMENTARY  TEACHERS. 


Standard  in  Prussia.  —  The  highest  conception  held 
by  any  nation  of  the  world  of  what  constitutes  a  proper 
preparation  for  elementary  school  work  is  that  held  by 
Prussia.  The  preparation  required,  not  in  theory  but  in 
practice,  of  elementary  teachers  in  Prussia,  when  trans- 
lated into  American  equivalents,  is  equal  in  time  to  the 
period  required  to  complete  a  full  course  in  the  best  Ohio 
colleges,  and  it  is  equal  in  quality  to  about  two  and  a 
half  or  three  years  of  academic  college  work,  and  about 
one  and  a  half  or  two  years  of  professional  study.  In  other 
words,  it  is  equivalent  to  the  courses  leading  to  the  Teacher's 
Diploma  in  such  schools  as  the  School  of  Education  of  the 
University  of  Chicago  and  the  Teachers'  College  of  Co- 
lumbia  University. 

Standard  in  France.  —  Although  the  standard  in 
France  is  somewhat  lower  than  in  Prussia,  yet  before  an 
elementary  teacher  is  appointed  to  a  position  in  the  primary 
elementary  schools  of  France,  he  is  required  toliave  completed 
the  course  of  the  higher  elementary  school  and  a  three-year 
normal-school  course.  That  is,  the  preparation  actually  re- 
quired of  elementary  teachers  in  France  is  equivalent  to 
graduation  from  a  first-class  American  high  school  and  the 
completion  of  a  two-year  course  in  a  normal  school  where 
the  entrance  requirements  are  high-school  graduation.  In 
other  terms,  the  preparation  actually  required  of  the  elemen- 
tary teachers  of  France  is  equivalent  to  that  possessed  by 
those  who  graduate  from  the  "Course  in  Elementary  Edu- 
cation for  Graduates  of  High  Schools"  as  offered  by  The 
State   Normal   College  of  Ohio  University. 

Standard  in  the  United  States.  —  There  is,  at  present, 
in    the    United    States    no    generally    accepted    statement    of 
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what  the  preparation  of  elementary  teachers  ought  to  be ; 
yet  such  a  conception  is  gradually  crystallizing,  and  if 
formulated  would  read :  ''No  one  ought  to  teach  in  the 
elementary  school  who  has  not  the  attainment  presupposed 
in  the  possession  of  a  high-school  diploma  and  who,  in 
addition,  has  not  the  scholarship,  culture,  and  professional 
interest  gained  from  two  years'  study  in  a  normal  school 
or  school  of  equivalent  standard  and  purpose."  This  is  prac- 
tically the  recommendation  of  every  committee  of  national 
importance  that  has  studied  and  reported  upon  the  subject. 
The  American  standard  of  the  preparation  of  elementary 
teachers  may  therefore  be  said  to  be,  high-school  graduation 
plus  two  years  of  special  academic  and  professional  pre- 
paration. 

Actual  Standard  in  Ohio.  —  What  the  actual  standard 
of  preparation  in  Ohio  is  can  best  be  judged  by  the  prep- 
aration of  those  who  are  now  engaged  in  teaching  in  the 
elementary  schools  of  the  state.  The  statem.ents  with  refer- 
ence to  the  actual  preparation  of  the  elementary  teachers  of 
Ohio  are  made  upon  the  basis  of  replies  received  from 
aine  hundred  inquiries  addressed  to  the  elementary  teachers 
of  four  typical  counties.  These  statements  are  to  he  taken  as 
tentative  and  suggestive  only. 

For  purposes  of  clearness,  elementary  teachers  have  been 
divided  into  two  classes,  rural  school  teachers  and  graded 
school  teachers.  The  approxim^ate  actual  academic  r.id  pro- 
fessional preparation  of  each  class,  in  turn,  is  given. 

(a)  The  Approximate  Actual  Academic  and  Profes- 
sional Preparation  of  Rural  School  Teachers  o£  Ohio. — 

1.  Academic  Preparation.  —  If  we  consider,  first,  the 
academic  preparation  of  the  teachers  at  work  in  the  rural 
schools  of  the  state,  we  find,  in  the  light  of  our  replies,  that : 

(a)  20%  have  completed  the  work  of  the  rural  school 
and  they  have  had  no  further  academic  preparation. 

{h)  13%  have  completed  the  work  of  the  rural  school  and, 
in  addition,  have  attended  high  school  an  average  of  10 
months. 
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(c)  14%  have  completed  the  work  of  the  rural  school  and  • 
have  attended  some  normal  school  an  average  of  10  months. 

(d)  3%  have  finished  the  work  of  the  grades  only  and 
have  passed  directly  into  the  school  as  teachers. 

(e)  39%  of  the  rural  teachers  are  graduates  of  high 
schools.  High-school  graduation  marks,  however,  the  aca- 
demic   attainments    of   these   teachers. 

(f)  8%  have  completed  the  work  of  the  high  school  and, 
in  addition,  have  attended  a  normal  school  an  average  of 
7  months. 

(g)  3%  have  graduated  from  high  school  and  have  also 
attended  college   an  average  of  7  months. 

In  general  terms,  then,  it  may  be  said :  one-fourth  of  the 
rural  teachers  of  Ohio  have  had  no  academic  preparation 
other  than  that  received  in  the  rural  or  graded  common 
schools ;  a  second  fourth  have  had,  in  addition  to  the  work 
of  the  rural  or  graded  school,  an  average  of  one  year's 
additional  academic  preparation ;  three-tenths  have  had  the 
academic  preparation  attained  through  the  completion  of  a 
high-school  course;  and  two-tenths  have,  above  and  beyond 
the  work  of  the  high  school,  an  average  of  7  months'  addi- 
tional  academic  preparation. 

2.  Professional  Preparation.  —  Turning  to  the  professional 
preparation  of  the   rural  teachers,  we  find  that: 

(a)  80%  of  them  have  had  no  professional  prepara- 
tion whatever. 

(b)  20%  have  devoted  an  average  of  7  months  to  pro- 
fessional study. 

This  professional  preparation  has  been  obtained  invariably 
in  connection  with  academic  preparation  and,  therefore,  repre- 
sents no  additional  time  devoted  to  preparation  over  and 
above  that  accredited  to  academic  preparation. 

(b)  The  Approximate  Actual  Academic  and  Pro- 
fessional Preparation  of  Graded  School  Teachers.  —  With 
the  facts  with  reference  to  the  preparation  of  rural  teachers 
in  mind,  we  now  turn  to  a  similar  study  of  graded-school 
teachers. 
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1.     Academic    Preparation.  — 

(a)     4%   have  merely  a   rural   school    education. 

{h)  11%,  in  addition  to  attendance  upon  rural  schools, 
have  attended  some  normal  school  for  an  average  of  G 
months. 

{c)     3%  are  common-school  graduates  only. 

{d)  4%,  in  addition  to  the  work  of  the  grades,  have  re- 
ceived an  average  of  8  months'   instruction  in  high  schools. 

{e)  51%  are  graduates  of  high  schools,  but  have  had 
no  further  schooling. 

{f)  11%  have  added  to  their  high-school  course  by  an 
average  attendance,  at  some  normal  school,  of  5  months. 

{g)  15%  have,  in  addition  to  their  high-school  course, 
an  average   of   5   months'   college   instruction   to   their   credit. 

To  summarize :  one-fourth  of  the  graded-school  teachers 
of  Ohio  have  an  academic  preparation  but  little  better,  or 
equivalent  only,  to  that  given  by  the  rural  or  graded  schools ; 
one-fourth  have  the  academic  attainments  acquired  from  the 
completion  of  a  high-school  course ;  and  one-fourth  have 
received  an  average  of  5  months'  instruction  beyond  that 
of  the  high  school. 

2.     Professional   Preparation. — 

(a)     73%  have   no  professional  preparation. 

{h)  27%  have  devoted  an  average  of  8  months  to  pro- 
fessional  study   of   different    kinds. 

xA.s  with  the  rural  teachers,  the  professional  preparation, 
of  those  having  it,  represents  no  additional  time  devoted  to 
preparation  beyond  that  accredited   to  academic   work. 

(c)  Contrast  Between  Actual  Standard  in  Ohio  and 
Standard  in  the  United  States.  —  Just  what  the  standard 
of  preparation  for  elementary  teachers  in  Ohio  is,  is  brought 
clearly  to  light  if  a  comparison  is  made  between  the  approxi- 
mate actual  academic  and  professional  preparation  of  the 
elementary  teachers  of  Ohio  and  what  this  preparation  ought 
to  be  as  fixed  by  the  best  American  standard.  The  Am,eri» 
can   standard  of  preparation   for   elementary  teachers    is,   a.? 
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we  have  seen,  high-school  graduation  plus  two  years  of  special 
academic  and  professional  preparation. 

In  the  light  of  this  standard,  we  will  compare,  first,  the 
academic  and  professional  preparation  of  the  rural  teachers 
of  Ohio  as  we  have  found  it.  Disregarding  the  distinction 
between  academic  and  professional  preparation,  and  making 
the  comparison  upon  the  basis  of  time,  we  find  in  round 
numbers  that : 

(a)  One-fourth  of  the  rural  teachers  of  the  state  are 
short  6  years  in  preparation.  That  is,  before  they  would 
have  a  preparation  equal  to  high-school  'graduation  plus 
two  years  of  special  academic  and  professional  training,  they 
would  have  to  devote,  in  addition  to  the  time  already  spent, 
6  more  years  to  preparation. 

{h)     A  second  fourth  are  short  5  years  of  training. 

(c)  Four-tenths  are  short  2  years  of  training. 

(d)  The  final  one-tenth  are  short  H  years  of  preparation. 
On  the  basis  of  the  same  comparison,  we  find  that : 

(a)  One-fourth  of  the  graded  school  teachers  of  the 
state  are  short  5>^  to  6  years  of  preparation. 

(b)  One-half  are  short  2  years. 

(c)  The  final  one- fourth  are  short  even  more  than  one 
year. 

In  view  of  these  facts,  it  is  obvious  that  the  actual  stand- 
ard in  Ohio  for  the  preparation  of  elementary  teachers  is 
exceedingly  low,  even  when  compared  with  the  American 
standard,  to  say  nothing  of  a  comparison  with  the  Prus- 
sian   standard. 

If  the  actual  standard  of  Ohio  for  the  preparation  of  ele- 
mentary teachers  were  formulated  it  would  be  something 
as  follows :  graduation  from  the  rural  or  graded  common 
schools  plus  two  years  of  additional  academic  training.  Spe- 
cial professional  preparation  is  unnecessary.  Common  sense, 
observation,  and  experience  are  sufficient,  even  though  the 
law  requires  an  examination  in  the  theory  and  practice 
of  teaching. 

What  the  Standard  of  Ohio  Ought  to  Be.  —  In  view 
of  the  standards  of  preparation  for  elementary  teachers  as 
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held  by  other  nations  and  as  held,  at  least  in  theory  in  the 
United  States,  what  ought  to  be  the  standard  in  Ohio?  Even 
if  we  must  refuse  the  Prussian  conception  as  too  high  under 
present  conditions  to  serve  as  a  working  ideal,  we  ought  not 
to  accept  anything  less  than  the  best  American  conception 
of  what  the  preparation  of  the  elementary  teacher  should  be. 
That  is,  we  ought  not  to  accept  as  our  working  standard 
anything  less  than  high-school  graduation  plus  two  years  of 
special  academic  and  professional  instruction  as  the  minimum 
preparation  for  teaching  in  the  elementary  schools.  This 
'Ught  to  be  the  lowest  conception  of  preparation  that  any 
jne  who  aspires  to  become  an  elementary  teacher  should 
have;  this  ought  to  be  the  lowest  ideal  of  preparation  that 
the  state  holds  before  its  elementary  teachers.  High-school 
graduation  plus  two  years  of  special  academic  and  profes- 
sional training  ought  to  be  made  the  standard,  in  Ohio, 
of    preparation    for    elementary    teachers. 

Frank   P.   Bachman. 


Student  Expenses.  —  "Ohio  University  being  a  state 
institution,  supported  in  greater  part  by  state  appropriations, 
is  not  a  money-making  concern.  It  can  afford  to  pay,  and 
does  pay,  for  the  best  instruction  and  the  most  serviceable 
and  modern  of  equipments.  It  is  possible  for  a  student  to 
complete  a  year  in  the  University  at  a  total  expense  of  $125. 
When  a  student  spends  more  than  $200  annually,  at  Ohio 
University,  he  is  unnecessarily  prodigal  of  his  money.  A 
number  of  students  find  employment,  in  Athens  or  vicinity, 
whereby  money  is  earned  to  meet,  wholly  or  in  part,  their 
college  expenses.  It  is  the  exceptional  student,  however,  who 
can  do  much  outside  work  and  maintain  desirable  standing 
in  his  classes  at  the  same  time." — Athens  County  Gazette. 
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Origin  and  Location.  —  Provision  for  the  Ohio  Uni- 
versity was  made  in  the  terms  of  purchase,  by  the  Ohio 
Company,  of  lands  from  the  United  States  in  1787. 

The  University  was  organized  under  an  act  of  the  Legis- 
lature passed  in  1804.  Its  Trustees  are  appointed  by  State 
authority. 

The  First  Building  was  erected  in  1817.  It  is  now 
known  as  ''Central  Building,"  and  is  the  oldest  college  edifice 
northwest  of  the  Ohio  river. 

Athens,  the  seat  of  the  University,  is  situated  in  South- 
eastern Ohio.  It  is  accessible  from  the  east  and  west  by 
the  Baltimore  and  Ohio  Southwestern  railroad  and  its 
branches ;  from  central  and  northern  Ohio,  by  the  Colum- 
bus, Hocking  Valley,  and  Toledo,  and  the  Toledo  and  Ohio 
Central  railroads. 

The  lover  of  natural  scenery  cannot  fail  to  be  charmed 
with  its  picturesque  surroundings.  The  winding  valley  of 
the  Hockhocking  and  the  wooded  hills  beyond  present  a 
series  of  lovely  views  from  the  University;  while  the  wide 
prospects,  as  seen  at  certain  seasons  from  some  of  the 
neighboring  summits,  are  seldom  surpassed  in  quiet  and 
varied  beauty. 

The  University  Campus  Is  a  beautiful  ten-acre  tract 
of  ground  located  in  the  city  of  Athens.  Its  gradual  slopes 
are  covered,  in  many  places,  with  forest  trees,  and  its 
lawns  are  kept  in  presentable  and  pleasing  condition  the 
year  round.  Athens  is  an  ideal  place  for  the  location  of 
an  institution  of  learning. 

The  University  Buildings,  seven  in  number,  are 
grouped  on  the  highest  ground  of  the  campus.  "Ewing 
Hall,"  named  in  honor  of  Hon.  Thomas  Ewing,  of  the  Class 
of  1815,  is  a  handsome  building  in  which  may  be  found  the 
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assembly    room,    art    rooms,    various    class-rooms    and    the 
administration  offices. 

The  Normal  College  Building,  now  one  year  in  use, 
is  the  only  building  in  Ohio,  erected  at  state  expense,  given 
up  wholly  to  the  training  of  teachers  for  service  in  the 
public  schools.  •  It  is  one  of  the  largest,  best,  and  most 
costly   buildings   on  the  grounds. 

The  "Carnegie  Library,"  now  nearing  completion,  is 
situated  in  the  southwest  corner  of  the  campus.  It  presents 
a  fine  appearance  and  suggests  the  practical  service  it  will 
render  the  educational  work  of  the  University  when  fully 
equipped  and  in  running  order  —  as  it  soon  will  be. 

The  buildings  known  as  the  ''East  Wing"  and  the  "West 
Wing"  are  nearly  as  old  as  the  Central  Building.  They  afford 
classroom  and  laboratory  facilities  for  certain  departments  of 
instruction  as  well  as  comfortable  quarters  for  a  number  of 
students. 

The  "Old  Chapel,"  so-called,  stands  apart  from  the 
other  buildings.  Some  of  the  work  of  the  College  of  Music 
is  carried  on  in  this  building.  Here  the  Athenian  and 
Philomathean  literary  societies  have  commodious  and  well- 
furnished  rooms.  On  the  first  floor  is  an  assembly  room 
often  used  when  narrower  quarters  than  those  found  in  the 
assembly  room  of  Ewing  Hall  are  desired. 


Courses  of  Study  for  the  Summer 
School  of  Ohio  University,  1905  00 


FACULTY.* 


Alston  Ellis,  Ph.  D.,  LL.D., 

President. 

Henry  G.  Williams,  A.  M.,  Hours 

Dean  of  the  State  Normal  College.  of 

Credit. 

Elementary  Course  of  Study,    Collegiate 45 

School  Administration  and  School  Law,  Collegiate 30 

School  Management  and  School  Law,  Collegiate 24 

Charles  William  Super,  Ph.  D.,  LL.D., 

Professor  of    Greek    and   Dean   of  the    College    of   Liberal   Arts. 

European   History,    Collegiate 45 

Greek,  two  classes,    Collegiate 45 

Mythology  and  Folklore,   Preparatory 36 

David  J.  Evans,  A.  M., 

Professor   of  Latin. 

American  Literature,   Preparatory 60 

General  History,  two  classes.  Preparatory 60 

Latin :  De  Senectute  and  De  Amicitia,  Collegiate 60 

Frederick  Treudley,  A.  B., 

Professor  of  Educational   Methods. 

English  Literattire,  two  sections.  Preparatory 60 

Physical  Geography,  Preparatory 60 

Methods  in  Geography,  Collegiate ;  .  36 

Tennyson,  Collegiate 45 
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William   Hoover,   Ph.   D.,  LL.  D., 

Professor   of   Mathematics    and   Astronomy. 

First  Term  Algebra,   Preparatory 75 

Third  Term  Algebra,  Preparatory 60 

Fourth  Term  Algebra,   Collegiate 45 

Solid   Geometry,    Collegiate 60 

Edson  M.  Mills,  A.  M.,  Ph.  M., 

Professor  of  Mathematics. 

Ray's  Higher  Arithmetic,  two  sections,  Collegiate 48 

Second  Term  Algebra,   Preparatory 55 

Plane  Geometry,   Preparatory 60 

Plane  Trigonometry,   Collegiate 45 

Mathematical  Geography,  Preparatory 48 

Albert  A.  Atkinson,  M.  S., 

Professor   of    Physics   and   Electrical    Engineering. 

George  E.  McLaughlin, 

Assistant   in   Electricity, 

Rhys  D.  Evans, 

Assistant    in   Physics. 

First    Term    Physics,    with    Laboratory    Practice,    Pre- 
paratory   75 

Second    Term    Physics,    with   Laboratory    Practice,    Pre- 
paratory    60 

Junior  Physics,  with  Laboratory  Practice,  Collegiate .48 

Electrical  Catechism,   Collegiate 30 

Electrical  and  Magnetic  Calculations,  Collegiate 48 

Brewster  Owen  Higley,  Ph.  M., 

Professor    of    History    and    Political    Economy. 

z\merican   History,    Preparatory 60 

American  History,   Collegiate 45 

Political  Economy,  Collegiate 30 

Civics,   Preparatory 45 
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Oscar  Chrisman,  A.M.,  Ph.  D., 

Professor  of  Paidology. 

Paidology  —  Childhood,    Collegiate 45 

Paidology  —  Youth,    Collegiate 36 

Paidology  —  Abnormal    Child,    Collegiate 45 

Elementary  Psychology,   Preparatory 75 

Junior  Psychology,  Collegiate 45 

William  Fairfield  Mercer,  Ph.  D., 

Professor    of    Biology    and    Geology. 
William  F.  Copeland,  Ph.  M., 

Assistant    in    Biology. 

Elementary  Botany,   Preparatory 60 

Botany,   Collegiate 60 

Nature   Study,    Collegiate     48 

Elementary    Physiology,    Preparatory 75 

Physiology,    Collegiate 48 

William  B.  Bentley,  Ph.  D., 

Professor  of  Chemistry. 

First  Term  Chemistry,   Collegiate 60 

Second    Term    Chemistry,    Collegiate 44 

Organic    Chemistry,   Collegiate 45 

Qualitative  Analysis,  First  Term,  Collegiate. .  , 36 

Qualitative  Analysis,  Second  Term,  Collegiate 45 


Edwin  Tausch,  Ph.  D., 

Professor   of   Modern    Languages. 

Beginning  German,  Preparatory 60 

Advanced  German,   Collegiate 48 

Beginning   French,    Collegiate 48 

Advanced  French,  Collegiate 48 

Frank  P.  Bachman,  A.  B.,  Ph.  D., 
Professor  of  the   History  and  Principles  of  Education. 

Elements  of  Theory  and  Practice,  Preparatory 36 

Introduction  to  the  Principles  of  Education,  Preparatory..     38 
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Principles  of  Education,  Collegiate 33 

History  of  Education,  Great  Educators  of  the  Eighteenth 
and  Nineteenth  Centuries,  Collegiate 44 

Eli  Dunkle,  A.  M., 

Associate    Professor   of    Greek    and    Principal    of    the    Prepara- 
tory  Department. 

Beginning  Latin,   Preparatory , 60 

Caesar,   Preparatory 60 

Cicero's  Orations,   Preparatory 60 

Vergil,  Preparatory  60 

Hiram  Roy  Wilson,  A.  M., 

Professor   of   English. 

Grammar,  two  sections,  Reed  &  Kellogg,  Preparatory...  .     60 

Advanced   Grammar,    Preparatory 36 

Elementary  Rhetoric,  Preparatory 60 

Shakespeare,   Collegiate 60 

Charles  M.  Copeland,  B.  Ped., 

Principal  of  the  Commercial  College. 

Milne's  Practical  Arithmetic,   Preparatory 60 

First  Bookkeeping,  Collegiate 60 

Second  Bookkeeping,  Collegiate 60 

Commercial  Law,   Collegiate 33 

Llewellyn  L.  Canfield, 

Supervisor  of  Music,  Public  Schools,  Defiance,  OhiOo 

Grade  Music,  First  Primary, 
Grade  Music,  Second  Primary, 
Voice  Culture  in  the  Grades. 
Choral  Class. 

fi®"  Normal  -  College  Credit. 
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Emma  S.  Waite, 

Principal  of  Model  School. 

Primary  Methods  for  Graded  Schools,  Collegiate 30 

Conferences     on     Primary     Methods     for     Graded     and 

Ungraded  Schools,  Collegiate '. 30 

Teaching,   Collegiate 30 

Cornelia  I.  Gaskell, 

Instructor  in  Drawing. 

I.  Public- School  Drawing,  Preparatory 30 

II.  Public- School  Drawing,  Preparatory. 22 

III.  Public-School  Drawing,   Preparatory 24 

Freehand   Drawing,    Collegiate 30 

Hand  Work,  Normal  College,  Collegiate 33 

Minnie  Foster  Dean, 

Instructor  in   Stenography    and    Typewriting. 

Beginning  Typewriting 

Advanced    Typewriting : .  . . 

Beginning  Stenography 30,  or  more 

Advanced   Stenography -. 30,  or  more 

LiLLiE  A,  Paris, 

Critic    Teacher,    First    Grade. 

Primary  Methods  for  Ungraded  Schools,  Collegiate 30 

Classroom  Teaching,  8  to  11  o'clock  a,   m. 

Amy  M.  Weihr,  Ph.  M., 

Critic    Teacher,    Second   Grade. 
Classroom  Teaching,  8  to  11  o'clock,  a.  m. 


Olive  A.  Wilson, 

Critic    Teacher,    Third    and   Fvurth   Grades. 
Classroom  Teaching,  8  to  11  o'clock,  a.  m. 
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Lenora  Belle  Bishop,  Ph.  B., 

Librarian . 


Library  Hours:  — 

8:30  to  11:30  o'clock,  a.  m. 

2 :00  to  5  :00  o'clock,  p.  m. 

Saturdays,  8 :30  to  11 :30  o'clock,  a.  m. 


*  Note  that,  with  one  exception,  the  Faculty  of  the  Summer  School 
is  made  up  of  Professors  and  Instructors  regularly  connected  with 
OHIO    UNIVERSITY   and   THE    STATE   NORMAL    COLLEGE. 

The  position  occupied,  in  the  University  Faculty,  by  each  instruc- 
tor is  shown  by  the  italicized  words.  The  subjects  in  charge  of  each 
instructor  are  clearly  given  in  connection  with  his  name.  Hours 
of  credit,  for  each  subject,  are  shown  by  the  numbers  on  the  right 
hand  margin  of  the  page.  In  no  case  will  more  than  120  hours'  college 
credit   he  given  to    any  student   for  work   done   in   the  Summer  School. 

It  is  not  advisable  for  a  student  seeking  college  recognition  to 
undertake  more  than  sufficient  to  round  out  the  required  hours  of 
credit.  When  subjects  selected  by  a  student  foot  up  more  than  the 
prescribed  hours  of  credit,  they  may  be  taken,  subject  to  the  ap- 
proval of  the  Committee  on  Classihcation ,  but  the  total  hours  of 
credit  will,  in  no  case,   be  permitted  to  exceed  the  120-hottr  limit. 

Students  taking  work  for  which  no  college  credit  is  asked  Vx^ill 
be  permitted  much  freedom  in  the  choice  of  studies.  All  such,  how- 
ever, are  strongly  advised  not  to  cdtempt  too  much.  In  most  branches 
of  study  double  work  is  done,  and  students  should  bear  that  fact 
in  mind  in  selecting  their  work.  In  but  few  cases  can  students  take 
with  profit  more  than  three  recitations  daily  —  even  this  chieiiy  where 
review  work  is  selected. 

It  will  be  seen  that  full  provision  has  been  made  for  107  recita- 
tions daily,  not  to  mention  the  daily  laboratory  practice  connected 
with  the  scientific  studies,  the  daily  teaching  in  the  three  training 
schools,  and  the  facilities  for  reading  and  investigation  afforded  within 
the    hours    when    the    University    Library    is    open. 


Schedule  of  Recitations  of  the  Summer 
Scliool  of  Ohio  University,  Athens,  O. 


JUNE  19,  1905  — JULY  38,  1905 


(The  iigiires  in  parentheses  indicate  the  number  of  recita- 
tions per  week.) 

7:00  A.  M.  —  Tennyson  (5),  Ray's  Higher  Arithmetic, 
Section  I.  (5),  First  Term  Physics  (5),  Political  Economy 
(5),  Paidology, —  Childhood  (5),  College  Physiology,— 
Laboratory,  Mon.,  Tues.,  and  Wed.  (3),  Qualitative  Ana- 
lysis, Second  Term  (5),  History  of  Education, —  Great 
Educators  of  the  Eighteenth  and  Nineteenth  Centuries 
(5),  Vergil  (5),  Shakespeare  (5),  Milne's  Practical  Arith- 
metic (5),  Public-School  Drawing  I.  (5). 

7:50  A.  M.  — Greek  (5),  General  History,  Class  I.  (5), 
English  Literature,  Section  L  (5),  First  Term  Algebra 
(5),  Advanced  Physics  (5),  Paidology, —  Youth  (5),  Col- 
lege Physiology, —  Laboratory,  Mon.,  Tues.,  and  Wed.  (3), 
First  Term  Chemistry  (6),  Advanced  French  (5),  Intro- 
duction to  the  Principles  of  Education  (5),  Public-School 
Drawing  H.    (5),  Advanced  Typewriting   (5),  Teaching. 

9:00  A.  M.  —  School  Administration  and  School  Law  (5), 
Second  Term  Algebra  (5),  Third  Term  Algebra  (5), 
Elementary  Physics, —  Laboratory  (5),  United  States  His- 
tory,— Preparatory  (5),  Paidology, —  Abnormal  Child  (5), 
Nature  Study, —  Laboratory,  Saturday  (1),  Advanced 
German  (5),  Caesar  (5),  Advanced  Grammar  (5),  First 
Bookkeeping  (5),  Public-School  Drawing  IH.  (5),  Teach- 
ing. 

9:50  A.  M.  —  Elementary  Course  of  Study  (5),  Cicero  de 
Senectute  et  de  Amicitia  (5),  Methods  in  Geography  (5), 
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Plane  Geometry  (5),  Elementary  Physics, —  Laboratory 
(5),  Nature  Study, —  Laboratory,  Saturday  (1),  Elemen- 
tary Physiology  (5),  Organic  Chemistry  (5),  Principles 
of  Education  (5),  Grammar,  Reed  &  Kellogg,  Section  L 
(5),  Conferences  on  Primary  Methods  for  Graded  and 
Ungraded  Schools  (5),  Second  Bookkeeping  (5),  Grade 
Music,  First  Primary  (5),  Freehand  Drawing  (5),  Teach- 
ing. 

10:40  A.  M.  —  School  Management  and  School  Law  (5), 
Physical  Geography  (5),  Solid  Geometry  (5),  Elementary 
Physics, —  Laboratory  (5),  Electrical  and  Magnetic  Cal- 
culations (5),  Freshman  United  States  History  (5),  Jun- 
ior Psychology  (5),  Qualitative  Analysis,  First  Term  (5), 
Beginning  German  (5),  Cicero's  Orations  (5),  Grade 
Music,  Second  Primary  (5),  Hand  Work,  Normal  Col- 
lege (5),  Typewriting  L  (5). 

1:30  P.  M.  —  Mythology  and  Folklore  (5),  English  Lit- 
erature, Section  H.  (5),  Plane  Trigonometry  (5),  Second 
Term  Physics  (5),  Elementary  Psychology  (5),  College 
Botany,  Mon.  and  Tues.  (2),  College  Botany, —  Labora- 
tory, Wed.,  Thurs.,  and  Fri.  (3),  Beginning  French  (5), 
Beginning  Latin  (5),  Elementary  Rhetoric  (5),  Commer- 
cial Law  (5),  Voice  Culture  in  the  Grades  (5),  Stenog- 
raphy L   (5). 

2:20  P.  M. —  Greek  (5),  American  Literature  (5),  Fourth 
Term  Algebra  (5),  Mathematical  Geography  (3),  Ad- 
vanced Physics, —  Laboratory  (5),  College  Botany, —  La- 
boratory, Wed.,  Thurs.,  and  Fri.  (3),  Nature  Study,  Mon. 
and  Tues.  (2),  College  Physiology,  Thurs.  and  Fri.  (2), 
Chemical  Laboratory,  Mon.,  Tues.,  Wed.,  and  Thurs.  (4), 
Elements  of  Theory  and  Practice  (5),  Grammar,  Reed  & 
Kellogg,  Section  H.  (5),  Choral  Class  (5),  Stenography 
IL  (5),  Primary  Methods  for  Graded  Schools  (5),  Pri- 
mary Methods  for  Ungraded  Schools   (5). 

3:10  P.  M.  —  European  History  (5),  General  History^ 
Class  H.    (5),  Ray's  Higher  Arithmetic,  Section  H.   (5), 

-Vdvarxed  Physics, —  Laboratory  (5),  Electrical  Catechism 
(o).  Civics   (5)^  Elementary  Botany    (5),  Natin'e  Study, 
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Thurs.  and  Fri.  (4),  Second  Term  Chemistry  (5),  School- 
master's Conference  —  last  two  weeks  —  3:10  to  5:00 
o'clock  P.  M. 

SUMMER    TERM. 

June  19  to  July  28,  1905. 

This  term  is  arranged  to  accommodate  those  who  are  other- 
wise employed  during  the  regular  terms  and  to  afford  college 
students  an  opportunity  to  continue  their  studies.  All  colle- 
giate instruction  will  be  given  by  members  of  the  regular 
Faculty  and  the  requirements  and  the  credits  in  the  various 
branches  taught  will*be  the  same  as  in  other  terms. 

Ohio  University,  by  tradition  and  experience,  has  ever 
been  in  close  touch  with  the  public-school  system  of  the  State. 
Many  of  the  graduates,  and  many  who  left  the  undergraduate 
classes  without  completing  a  course  are  now  engaged  in  teach- 
ing. Of  the  students  now  in  attendance  upon  college  classes 
at  least  one-third  have  had  successful  experience  in  teaching. 
This  institution  was  one  of  the  first  in  Ohio  to  establish  and 
maintain  with  credit  a  Department  of  Psychology  and  Ped- 
agogy. 

THE    STATE    NORMAL    COLLEGE. 

In  March,  1902,  the  General  Assembly  of  Ohio  enacted  the 
"Seese  Law"  establishing  two  State  Normal  Schools.  One 
of  these  is  The  State  Normal  College  of  Ohio  University. 
The  provision  for  the  support  of  this  State  Normal  School  is 
sufficient  to  enable  the  Trustees  to  maintain  a  high-grade  in- 
stitution v/here  the  teachers  of  the  State  may  obtain  superior 
professional  training.  The  Ohio  University  Summer  School 
will  maintain  regular  departments  of  The  Normal  College, 
and  work  done  in  the  Summer  School  will  entitle  the  student 
to  credit  on  a  regular  college  course. 

Inquiries.  —  //  you  do  not  Hud  in  this  circular  the  infor^ 
mation  you  are  seeking,  kindly  write  to  the  President  of  the 
University.  If  your  inquiry  pertains  to  the  work  of  any  par^ 
ticular  department,  it  would  expedite  matters  if  you  would 
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direct  your  inquiry  to  the  head  of  the  department,  as  noted  in 
the  list  of  Faculty  members  given  elsewhere. 

THE  FACULTY. 

The  Faculty  is  a  very  strong  one,  composed  of  those  who 
are  regularly  engaged  in  the  work  of  the  University.  It 
would  seem  hardly  necessary  to  call  attention  of  prospective 
students  to  the  fact  that  this  is  a  guaranty  of  high-grade 
work,  and  that  the  work  done  in  the  Summer  School  will  be 
up  to  regular  college  grade  in  every  respect.  College  credit- 
will  be  given  for  all  work  done.  For  the  number  of  hours 
of  credit  allowed  on  each  course,  see  the  several  courses 
offered. 

THE  COURSES   OF  STUDY. 

Courses  of  study  have  been  provided  to  accommodate  the 
following  classes  of  students :  Those  doing  regular  college 
work  who  wish  to  continue  their  college  studies  during  the 
summer;  those  young  people  who  are  preparing  to  teach  and 
who  are  desirous  of  getting  the  very  best  professional  equip- 
ment ;  teachers  of  some  experience  who  wish  to  review  and 
take  advanced  work;  teachers  who  are  preparing  for  required 
examinations ;  teachers  and  others  who  are  preparing  to  enter 
one  of  the  regular  University  or  Normal-College  courses,  and 
wish  to  bring  up  back  work  in  order  to  be  able  to  enter  a 
college  course  without  conditions ;  teachers  and  others  who 
are  prepared  to  carry  regular  college  work;  superintendents 
and  advanced  teachers  who  are  seeking  a  broad  professional 
training. 

SCHOOL  ADMINISTRATION,  SCHOOL  MANAGE- 
MENT,  COURSES   OF  STUDY,  AND 
SCHOOL  LAW. 

School  Administration  and  School  Law.  —  This  is 
Sophomore  work  in  the  Normal  College  course  in  "Secondary 
Education"  and  comprises  a  careful  study  of  the  leading  prob- 
lems in  School  Administration  as  they  present  themselves  to 
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principals,  high-school  teachers,  superintendents,  and  those 
looking  forward  to  the  work  of  the  supervisor.  The  following 
outline  of  the  term's  work  indicates  in  a  general  way  its 
nature : — 

1.  The  School  System. —  Origin  and  Growth  of  the  Pub- 
lic-School System;  The  Factors  in  the  School  Organization; 
and  Relation  of  the  School  to  Other  Factors  in  our  Civili- 
zation. 

2.  The  Superintendent. —  History  of  Supervision  as  a 
Policy  in  American  Schools ;  Qualifications  of  the  Superin- 
tendent —  Educational,  Professional,  Social,  and  Political ; 
Powers  and  Duties  of  the  Superintendent;  and  His  Relation 
to  the  Board  of  Education,  the  Teachers,  the  Pupils,  the  Pa- 
trons, and  the  Community. 

3.  The  Superintendent's  Administration  Policy. —  Ideals  in 
Supervision;  Determining  Factors  in  School  Administration; 
and  The  Literature  of  Supervision. 

4.  The  Teacher. —  Qualifications  —  Natural  and  Acquired ; 
The  Training  of  the  Teacher ;  The  Teacher  as  a  Factor  in  Ad- 
ministration ;  Relations  of  the  Superintendent  and  the  Teacher  ; 
Means  and  Methods  for  the  Growtli  of  the  Teacher  While  in 
the  Corps;  Teachers'  Meetings  and  How  Conduct  Them; 
Teachers'  Institutes ;  and  Teachers'  Salaries. 

5.  The  Course  of  Study. —  Determining  Factors  ;  The  Ele- 
mentary School  Curriculum;  The  High-School  Curriculum; 
The  Course  of  Study  and  Ohio  School  Law;  The  Teacher  and 
tlie  Course  of  Study ;  The  Course  ot  Study  and  Growth ;  and 
Literature  of  the  Course  of  Study. 

6.  Classification  and  Promotion  of  Pupils. —  Methods  in 
Vogue  Discussed ;  Grading  the  Ungraded  School ;  Rational 
Bases  of  Promotion;  The  Shearer  Plan;  the  Batavia  System; 
and  Examinations  and  Promotions. 

7.  School  Architecture. —  Essentials  in  a  One- Room 
School  Building;  Plans  for  Schools  of  Two,  Three,  Four,  Six, 
Eight,  and  More  Rooms ;  School  Decorations ;  and  Grounds^ 
Games,  School  Gardens,  etc. 
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8.  Ohio  School  Law. —  Salient  Features  Touching  Teach- 
ers, Supervision,  Courses  of  Study,  Examinations,  and  Reve- 
nues ;  and  Prospective  Needed  Legislation. 

9.  Some  Administrative  problems. —  The  Appointment  of 
Teachers ;  The  Selection  of  Text-Books ;  The  School  and  the 
Community ;  The  Board  of  Education ;  The  Certification  of 
Teachers ;  and  The  City  Training  School. 

The  above  course  will  be  given  by  means  of  lectures,  class 
recitations,  and  special  reports  by  members  of  the  class,  all 
being  directed  by  an  outline  to  govern  the  necessary  reading 
and  study  on  the  part  of  the  student.  No  particular  text  will 
be  used  but  the  student  will  be  directed  to  the  following :  — 

Proceedings  of  the  National  Educational  Association,  Re- 
ports of  the  U.  S.  Commissioner  of  Education,  Educational 
Reviezv,  Report  of  the  Committee  of  Ten,  Report  of  the  Com- 
mittee of  Fifteen,  Pickard's  School  Supervision,  Button's 
School  Management,  Ohio  School  Laws,.  Reports  of  Various 
State  Superintendents  of  Instruction,  Leading  Educational 
Journals,  Special  Reports  on  Problems  of  School  Administra- 
tion. All  these  will  be  placed  within  easy  reach  of  the  stu- 
dent.    Thirty  hours',  or  a  full  term's  credit  will  be  allowed. 

The  Elementary  Course  of  Study.  —  This  is  a  course 
designed  especially  for  teachers  of  elementary  schools  and  for 
superintendents  of  such  schools.  It  is  required  Sophomore 
work  in  the  Normal  College  and  elective  in  all  other  courses 
in  the  University.  Forty-five  hours',  or  a  full  term's  credit 
will  be  given. 

The  work  is  based  on  "The  Report  of  the  Committee  of 
Ffteen,"  and  "A  Course  of  Study  for  Ohio  Schools."  The 
fundamental  principles  expressing  the  aim  of  education  are 
made  the  basis  upon  which  the  course  of  study  for  elementary 
schools  is  constructed.  A  careful  analysis  of  the  aims,  means, 
and  methode  in  each  branch  in  the  curriculum  is  presented 
and  the  teacher,  whether  in  the  graded  or  in  the  ungraded 
school,  is  shown  how  to  secure  the  best  results  through  the 
economy  of  correlations  and  the  wise  use  of  consistent  meth- 
ods. The  Course  in  Language  through  each  grade  separately 
is  thoroughly  discussed  and  the  matefials,  means,  and  methods 
are  considered.    Emphasis  is  placed  upon  Reading,  Language, 
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Composition,  and  Literature  in  each  grade  in  the  elementary 
school.  Then  follows  a  similar  course  in  Arithmetic  for  each 
grade  from  the  first  to  the  eighth  inclusive.  Nature  Study, 
Geography,  History,  Physiology  and  Hygiene,  and  the  other 
subjects  in  the  course  of  study  of  the  elementary  schools  re- 
ceive similar  attention.  The  teacher  of  the  ungraded  school 
will  find  this  course  to  be  a  great  inspiration  and  aid  to  him 
in  grading  his  school  to  a  course  of  study. 

School  Management  and  School  Law.  —  This  is  a 
course  designed  for  teachers  of  elementary  schools,  whether 
city,  village,  or  country.  It  is  collegiate  work  and  twenty- 
four  hours  of  collegiate  credit  will  be  given.  All  the  princi- 
pal problems  of  school  management  will  be  considered  and 
such  phases  of  Ohio  School  Law  will  be  discussed  as  touch 
the  following  topics :  —  The  teacher,  his  powers  and  duties, 
teachers'  examinations,  the  Patterson  law,  the  High-School 
law,  centralization  and  consolidation,  revenues,  rights  of  pu- 
pils and  patrons,  teachers'  institutes,  and  other  practical  sub- 
jects. Emphasis  will  be  given  to  the  study  of  the  problems 
of  School  Management  —  discipline,  the  course  of  study, 
methods  of  teaching  the  various  branches,  grading,  classifi- 
cation, and  promotion  of  pupils,  in  short,  hozv  to  succeed  as  a 
teacher.  The  text  used  as  the  basis,  is  Button's  School  Man- 
agement, published  by  Charles  Scribner's  Sons.  Other  text- 
books that  will  be  useful  to  the  student  are  White's  School 
Management,  Roark's  Method  in  Education,  Hinsdale's  The 
Art  of  Study,  Tompkin's  Philosophy  of  Teaching,  James's 
Talks  to  Teachers,  and  McMurry's  Method  of  the  Recitation. 

HISTORY  AND  PRINCIPLES  OF  EDUCATION. 

Elements  of  Theory  and  Practice.  —  This  is  a  regu- 
lar course  offered  in  the  second  year  of  the  "Course  of 
Elementary  Education  for  Graduates  of  Common  Schools." 
It  is  designed  especially  to  meet  the  needs  of  those  prepar- 
ing to  take  the  county  examinations  for  the  first  time,  and 
for  those  who  have  taught  but  a  short  time  and  have  had 
little  or  no  preparation  for  the  examination  in  Theory  and 
Practice.     Thirty-three  hours'  credit 


OHIO  UNIVERSITY  35 

Introduction  to  the  Principles  of  Education.  —  This 
course  is  regularly  given  in  the  third  year  of  the  "Course 
in  Elementary  Education  for  Common- School  Graduates," 
and  in  the  first  year  of  the  same  course  for  "High-School 
Graduates."  It  constitutes  the  first  real  pedagogical  work 
of  the  Normal  College  and  serves  as  a  basis  for  all  later 
work,  such  as  "Methods,"  "School  Management,"  and 
should  be  taken  before  these  more  advanced  courses.  This 
course  is  especially  designed  to  meet  the  general  pedagog- 
ical needs  of  the  common-school  teacher  in  the  classroom 
and  will  serve  as  a  preparation  for  county  and  state  exam- 
inations. McMurry's  Elements  of  General  Method  and  Dew- 
ey's Ethical  Principles  Underlying  Education  will  be  used  as 
texts.     Thirty-three  hours'   credit. 

Principles  of  Education.  —  This  course  is  given  in  the 
Junior  year  of  the  regular  Normal-College  courses  in  Sec- 
ondary Education  and  in  Supervision.  It  is  designed  for  ad- 
vanced students,  teachers  of  experience,  and  superintendents. 
It  purposes  to  give  a  conception  of  the  broad  underlying 
principles  determining  all  school  work.  The  first  half  of  this 
course  will  be  given,  and  the  following  topics  will  be  con- 
sidered:  (1)  The  Individualistic  Character  of  Society;  (2) 
The  Social  Character  of  the  Individual ;  (3)  The  Individual 
as  an  Impulsive,  Rational  Being ;  (4)  Psychic  Development ; 
(5)  The  Aim  and  Meaning  of  Education.  Thirty-three  hours' 
credit. 

Great  Educators  of  the  Eighteenth  and  Nineteenth 
Centuries.  —  This  is  the  regular  work  offered  in  the  Soph- 
omore year  of  the  Normal-College  courses.  The  method  of 
study  will  be,  first,  a  general  review  of  the  determining  factors 
in  the  civilization  of  the  period ;  second,  a  consideration  of 
the  educational  theorists ;  third,  a  study  of  the  educational 
practice  of  the  period  as  seen  in  the  aim  of  education,  school 
system,  grades  of  instruction,  curriculum,  methods,  teachers, 
discipline,  and  school  organization ;  fourth,  a  discussion  of 
the  permanent  phases  in  the  educational  work  of  the  period. 
Forty-four  hours'  credit. 
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PAIDOLOGY    AND    PSYCHOLOGY. 

In  this  department  work  is  so  arranged  that  students 
who  are  able  to  attend  college  only  during  the  summer 
may,  by  judicious  choice,  complete  all  the  required  work 
within  four  summer  terms.  It  will  be  best  for  those  who 
attend  throughout  the  year  to  take  their  paidology  and  psy- 
chology during  the  regular  terms.  For  the  summer  of  1905, 
work  in  paidology  and  psychology  will  be  offered  as  designated 
below. 

Paidology  (Childhood).  —  Five  hours  per  week  reci- 
tations and  three  hours  per  week  laboratory,  with  forty-five 
hours'  credit.  Childhood  is  the  period  of  life  following  in- 
fancy and  includes  the  time  of  life  from  about  two  and  a 
half  years  of  age  to  near  ten  years  of  age.  In  this  course 
are  studied  the  general  characteristics  of  childhood,  diseases 
of  this  period,  the  senses,  mental  and  physical  development, 
care  of  children,  etc.,  such  as  may  be  needed  to  give  an 
understanding  of  this  time  of  life. 

Paidology  (Youth).  —  Five  hours  per  week  recitations 
and  two  hours  per  week  laboratory,  with  thirty-six  hours' 
credit.  Youth  is  the  period  of  life  that  extends  from  the 
end  of  boygirlhood  till  full  manhood  is  reached.  In  this 
study  effort  is  made  to  ascertain  what  are  the  conditions  of 
life  here,  especially  inquiring  into  the  habits,  characteristics, 
and  ambitions  of  this  period. 

Paidology  (Abnormal  Child).  —  Five  hours  recitations 
per  week,  with  forty-five  hours'  credit.  Defective  children, 
delinquent  children,  dependent  children,  wildings,  and  excep- 
tional children  are  studied  under  this  heading.  Knowlege 
of  the  first  four  classes  leads  up  to  a  better  understanding 
of  exceptional  children,  the  ones  that  cause  so  much  trouble 
in  the  school. 

Psychology  (Elementary).  — Five  hours  of  recitations 
per  week,  with  seventy-five  hours'  credit.  This  is  required  in 
the  courses  in  Elementary  Education.  This  subject  is  intended 
to  precede,   and   form   a    basis   for,   the   Introduction   to  the 


I 


OHIO  UNIVERSITY  37 

Principles    of    Education    and    the    work    in    Methods.     The 
text-book  is   Halleck's  Psychology  and  Psychic  Culture. 

Psychology  (Junior).  —  Five  hours  of  recitations  per 
week,  with  forty-five  hours'  credit.  This  is  the  first  term's 
work  of  the  regular  Junior  psychology  and  must  be  taken 
before  the  second  term's  work  can  be  entered  upon.  The 
text-book  will  be  Titchener's  Outline  of  Psychology,  Only 
students  of  Junior  rank,  or  higher,  will  be  permitted  to  take 
this  subject.  Those  who  will  be  in  college  the  Fall  term 
are  requested  to  wait  till  then  for  this  work. 

THE  MODEL  SCHOOL. 

The  Normal  College  has  under  its  direct  supervision 
and  control  a  Model  School,  where  skilled  teachers  of  broad 
training  and  experience  are  to  be  found  giving  the  best  in- 
struction by  the  most  approved  methods.  Teachers  should 
understand  the  theory  of  education,  but  they  must  know  more 
than  mere  theory.  They  must  be  able  to  apply  theory  and 
adapt  it  to  conditions  and  environment.  One  of  the  most 
essential  features  in  the  training  of  teachers  is  the  observation 
and  practice  work  in  the  Model  School. 

During  the  Summer  term,  a  Model  School  consisting  of 
four  grades  will  be  conducted  by  Miss  Emma  S.  Waite, 
Principal,  assisted  by  Miss  Lillie  A.  Faris,  First  Grade  Critic, 
Miss  Amy  M.  Weihr,  Second  Grade  Critic,  and  Miss  Olive 
A.  Wilson,  Third  and  Fourth  Grade  Critic.  In  other  words, 
the  entire  Training  School  force  will  be  at  work  during  the 
Summer  term.  The  Model  School  will  be  regularly  organized 
and  the  children  will  receive  systematic  instruction.  After 
each  lesson  in  Methods  or  Theory,  the  entire  class  will  be 
taken  jnto  the  Model  School,  and  an  opportunity  given  to 
see   an   application   of  the   methods    just  -discussed   in   class. 

Care  has  been  taken  to  arrange  the  Method  classes  so  as  to 
make  it  possible  for  students  to  get  credit  for  a  full  term's 
work.  All  who  desire  this  credit  must  take  methods  for 
either  Graded  or  Ungraded  schools  together  with  Conferences 
on  Methods. 
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An  opportunity  to  teach  will  be  given  only  to  those  who 
have  completed  Elementary  Psychology,  Introduction  to  Prin- 
ciples of  Education,  and  Methods.  Exceptions  may  be  made, 
however,  in  the  case  of  some  whose  unusual  experience  and 
preparation  would  seem  to  warrant  special  consideration. 

In  all  regular  courses  in  The  State  Normal  College  a 
minimum  of  115  hours  of  teaching  is  required,  and  regular 
collegiate  credit  will  be  given  for  work  done  during  the 
Summer  term. 

PUBLIC  SCHOOL  MUSIC. 

Classes  will  be  formed  as  follow^s :  Music  in  the  grades, 
notation  and  sight-reading,  and  chorus  work. 

Grade  Music.  —  In  the  first  primary,  rote  singing,  and 
hovv'  to  teach  it ;  staff  drill,  when  to  begin  it ;  tone  lengths, 
short  and  long  notes,  measure  and  beating,  etc.,  will  be 
considered.  In  the  second  primary,  there  will  be  a  brief 
review  of  the  foregoing  followed  by  blackboard  and  staff  drills 
with  attention  to  some  of  the  more  difficult  problems  in 
rythm  and  measure.     Rote  singing. 

Voice  Study  in  the  Grades.  —  Special  attention  will  be 
given  to  the  study  and  care  of  the  voice.  How  to  obtain 
clear,  pure  tones ;  how  to  make  singing  pleasant  and  prof- 
itable; and  how  to  make  the  study  of  music  of  moral  and 
mental  benefit  will  be  shown. 

Sight  Singing.  —  As  sight  singing  is  one  of  the  ends 
to  be  attained  in  the  study  of  music  in  our  schools,  and 
since  no  teacher  can  easily  teach  singing  without  a  fair 
degree  of  efficiency  therein,  due  attention  must  be  given  to 
this  part  of  the  work.  A  class  in  sight  singing  will  be 
organized. 

Chorus  Work.  —  A   choral   class   will   be    formed.     An 
important  part  of  the  work  of  this  class  will  be  a  consideration  " 
of   these   questions :    How   to   introduce   music   into   the   high 
school,  and  how  to  maintain  interest  in  it. 

Voice  Culture  by  Private  Instruction.  —  One  who  has 
received  careful  instruction  can  the  better  teach  others.     Sue- 
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cessfully  to  teach  children  the  proper  us(?  of  the  voice,  which 
should  be  done  by  imitation  in  the  primary  grades,  a  teacher 
should  know  first  how  to  use  his  own  voice.  Students  in 
the  Summer  School  can  secure  private  instruction  in  Voice 
Culture   at  reasonable  rates. 

Summer  School  Orchestra. —  Those  who  have  ability 
to  use  some  musical  instrument  are  requested  to  bring  it 
with  them  that  they  may  join  the  Summer  School  Orchestra. 

ART    DEPARTMENT. 

Art  study  is  no  longer  looked  upon  as  superfluous.  In 
our  schools  and  colleges  it  is  coming  more  and  more  to  have 
a  permanent  place.  It  trains  the  powers  of  observation, 
develops  creative  imagination,  and  aids  in  forming  clear 
mental  images.  It  is  a  means  of  expression,  a  help  in  all 
other  studies,  and,  rightly  directed,  should  lead  also  to  a 
love  and  appreciation  of  the  beautiful  in  nature  and  in  art. 
There  is  the  practical  side  to  art  training  also  —  for  art 
and  industry  go  hand-in-hand.  No  matter  what  a  man's 
occupation  may  be,  he  can  do  his  work  better  for  the  hand 
and  eye  training  to  be  obtained  from  the  study  of  drawing. 

Freehand  Drawing.  —  Pencil  and  charcoal  will  be  used 
in  the  study  of  perspective  and  in  the  work  from  objects,  cast, 
and  nature. 

Public-School  Drav^ing,  —  For  the  teacher,  the  work 
in  Public-School  Drawing  will  be  given  with  this  end  in 
view  —  that  the  student  may  not  only  learn  to  draw  himself, 
thus  broadening  his  own  powers  and  culture,  but  how  the 
subject  should  be  presented  and  taught  to  children  as  well. 
Pencil  v/ill  be  the  medium  most  used,  though  students  will 
be  expected  to  do  considerable  work  at  the  blackboard. 

First  Term  Drawing.  —  Free-hand  Drawing  of  flowers, 
fruits,  vegetables,  and  trees.  Perspective  principles  taught 
through  the  study  of  cylindrical .  and  rectangular  objects, 
singly  and  in  groups.  In  addition  to  work  with  the  pencil, 
students  will  work  at  the  blackboard,  being  taught  to  sketch 
with   chalk  freely  and   rapidly. 
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Second  Term  Drawing.  —  More  advanced  work  in  free- 
hand drawing  will  be  taken  up.  Most  of  the  time  will  be 
devoted  to  the  subject  of  construction,  particularly  to  what  is 
called  Mechanical  Drawing.  This  will  include  only  such  work 
as  is  suitable  for  the  schoolroom  —  working  drav/ings,  pat- 
terns, and  constructive  design. 

Third  Term  Drawing.  —  Work  from  objects  and  na- 
ture in  pencil  and  bmsh  and  ink.  Sketching  from  figure 
pose.  Composition  in  connection  with  Representation  and 
Decoration.     Study  of  pictures  and  artists. 

Elementary  Manual  Training.  —  A  course  in  paper 
folding,  clay  modeling,  cardboard  construction,  and  raphia 
and  reed  work,  planned  for  primary  and  intermediate  grades 
but  suggestive  for  a  course  for  higher  grades,  will  be  offered. 

ENGLISH. 

English  Grammar.  —  Two  classes  in  Grammar,  ele- 
mentary and  advanced,  will  be  formed.  The  former  class, 
for  the  better  ordering  of  the  work,  Vv^ill  recite  in  two 
sections.  The  advanced  course,  Technical  Grammar,  will  deal 
with  the  different  idioms,  constructions,  and  usages  which  are 
so  often  a  source  of  difficulty  to  teachers.  The  elementary 
work  will  follow  the  general  text-book  plan.  In  both  classes, 
emphasis  will  be  placed  on  the  method  of  presenting  the  sub- 
ject. Thirty-six  hours'  Normal  College  credit  will  be  given 
for  the  advanced  work. 

Elementary  Rhetoric.  —  Composition  work  will  be  the 
chief  feature  of  this  course.  Methods  of  teaching  compo- 
sition in  the  grades  will  be  discussed.  The  theory  phase  of 
this  term's  work  will  not  be  neglected. 

History  of  English  Literature.  —  The  course  in  the 
History  of  English  Literature  covers  five  hours  of  recitations 
per  week  and  is  intended  to  meet,  in  part,  the  needs  of 
teachers  preparing  for  examination  and,  in  part,  the  needs 
of  those  who  wish  to  pursue  the  subject  from  the  point  of 
view  of  its  progress  and  development.  Halleck's  History  of 
English  Literature   will   be  the   basis   of   instruction,    supple- 
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mented  by  Palgrave's  Golden  Treasury  of  Songs  and  Lyrics. 
This  is  a  preparatory  subject.  Sixty  hours'  credit,  or  one 
term's  work  in  British  Authors,  will  be  given.  The  class 
will  meet  in  two  sections. 

American  Literature.  —  Newcomer's  History  of  Ameri- 
can Literature  will  be  used  as  the  basis  of  instruction. 
The  work  of  the  term  will  include  a  general  review  of  early 
American  literature  and  special  study  of  Franklin,  Irving, 
Cooper,  Bryant,  Hawthorne,  Emerson,  and  Thoreau.  Five 
recitations  per  week.  Students  expecting  to  obtain  the  credit 
of  one  term's  work,  or  sixty  hours,  allowed  this  subject 
will  be  required  to  read  freely  from  the  works  of  the  authors 
named. 

Shakespeare.  —  In  the  classroom,  "Julius  Caesar," 
"Macbeth,"  "King  Lear,"  and  "Hamlet"  will  be  studied. 
Four  plays  will  be  read  rapidly  by  the  student  outside  of 
the  classroom.  In  addition,  lectures  will  be  given  upon 
topics  relating  to  Shakespeare.  Students  will  be  asked  to 
report  upon  readings  from  Lee,  Moulton,  Dowden,  Louns- 
bury,  Hudson,  Brandes,  and  others.  Sixty  hours  of  college 
credit  will  be  given. 

Tennyson.  —  The  work  in  Tennyson,  five  hours  per 
week,  will  include  the  study  of  "In  Memoriam,"  "Idylls  of 
the  King,"  "The  Princess,"  and  such  other  portions  of  the 
poet's  works  and  art  as  time  will  allow.  Students  will  need 
a  standard  edition  of  Tennyson's  poems,  the  expense  of  which 
need  not  exceed  one  dollar.     Forty-five  hours'  credit. 

GEOGRAPHY. 

Physical  Geography.  —  The  aim  of  instruction  in  this 
branch  of  study  will  be  to  exhibit,  as  far  as  possible,  the  life- 
processes  at  work  in  producing  existing  forms.  Lantern 
slides  will  be  used  and  Tarr's  Nezv  Physical  Geography  will 
be  the  text.  This  is  a  preparatory  study,  with  sixty  hours' 
credit. 

Methods  in  Geography.  —  The  work  in  geography,  five 
hours  per  week,  will  include  both  subject-matter  and  method, 
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and  will  consist  of  lectures  and  assigned  readings.  The  aim 
will  be  to  impart  insight  into  the  more  vital  aspects  of  this 
subject,  considering  the  world  as, an  ever-changing  expression 
of   divine    intelligence.     Thirty-six   hours'    credit. 

Mathematical  Geography.  —  Heretofore,  this  subject 
has  not  been  made  a  branch  of  study  in  any  of  the  courses 
offered  in  the  Summer  term.  Its  importance,  however,  war- 
rants that  some  consideration  be  given  to  it.  No  class  is 
regularly  scheduled,  but  should  there  be  a  demand,  on  the 
part  of  the  students,  for  instruction  in  this  subject,  a  class  will 
be  formed  to  meet  their  wants. 

HISTORY,    CIVICS,    AND    ECONOMICS. 

U.  S.  History.  —  In  this  subject  two  courses  are  of- 
fered. The  first  is  the  regular  course  offered  in  the  Spring 
term  of  the  Freshman  year.  The  text-book  used  will  be  The 
Life  of  Lincoln,  in  the  American  Statesman  Series,  supple- 
mented by  collateral  reading.  One  term  of  collegiate  credit 
iS  given. 

The  second  class  in  this  subject  is  primarily  for  the  benefit 
of  teachers.  The  subject  will  be  taken  up  by  periods  and 
topics.  Any  good  text  may  be  used  as  a  guide  in  the  class 
work.  The  class  will  be  expected  to  refer  to  the  standard 
authorities  in  the  Library.  The  great  historical  questions 
which  arose  in  the  different  periods  will  be  discussed  as  fully 
as  time  will  permit. 

General  History.  —  Two  classes  in  General  History 
will  be  formed.  The  first  will  take  up  the  preparatory  work 
as  scheduled  for  the  Fall  terni,  second  year,  in  the  courses  of 
study  followed  in  the  State  Preparatory  School.  The  ground 
covered  will  be  Ancient  History  to  the  end  of  the  Macedonian 
Empire.  Sixty  hours'  credit.  The  second  class  will  take  a 
hasty  review  of  General  History,  emphasizing  somewhat  the 
contributions  of  Greece  and  Rome  to  modern  civilization. 
This  is  the  class  designed  particularly  for  those  reviewing  for 
examination.  College  credit  will  not  be  given.  Myers's 
General  History  is  the  text-book  used  in  both  classes. 
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Modern  European  History.  —  This  class  will  use 
Schwill's  History  of  Modern  Europe.  The  class  will  be  given 
permission  to  choose  for  the  term's  study  either  the  period 
from  the  Protestant  Reformation  to  the  French  Revolution 
of  1789,  or  from  the  French  Revolution  to  the  present  time. 
One  term  of  collegiate  credit  is  given  for  either  one  of 
these  courses. 

Civics.  —  The  effort  will  be  made,  in  this  course,  to 
trace  the  development  of  our  system  of  governmicnt,  local  and 
national,  from  the  Colonial  Period  to  the  present.  Actual 
Government  in  the  American  Citizen  Series  will  be  the  text 
used.  The  course  will  be  more  advanced  than  the  work 
heretofore  given  in  Civics.  One  term  of  preparatory  credit 
is  given. 

Political  Economy.  —  The  class  in  this  subject  will  use 
Laughlin's  Elements  of  Political  Economy  as  a  text.  Fre- 
quent reference  will  be  made  to  other  books,  pamphlets  and 
magazine  articles  bearing  upon  the  different  subjects  under 
discussion  from  day  to  day.  One  term  of  collegiate  credit 
is  given. 

MATHEMATICS. 

First  Term  Algebra,  using  Fisher  and  Schwatt's  Rudi- 
ments of  Algebra.  This  is  a  new  and  fresh  text,  and  is  well 
adapted  to  the  wants  of  those  beginning  the  subject,  serving 
particularly  as  model-work  for  teachers. 

Second  Term  Algebra,  using  Fisher  and  Schwatt's 
Eligher  Algebra.  The  work  of  this  class  will  begin  with 
Type  Forms,  Chapter  VI,  and  will  include  Factoring,  Highest 
Common  Factor,  Lowest  Common  Multiple,  Symmetry, 
Fractions,  and  Simple  Equations  of  all  kinds,  to  Evolution, 
Chapter  XVI.  Factoring  and  its  applications  will  have  close 
attention. 

Third  Term  Algebra,  using  the  Higher  Algebra  of 
Fisher  and  Schwatt  begun  in  the  previous  term's  work.  The 
work  done  will  start  with  Evolution  and  include  Inequalities, 
Surds,  Imaginaries,  Quadratics,  Ratio  and  Proportion,  and 
the  Progressions.     This  is  a  preparatory  class. 
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Plane  Geometry,  using  the  abridged  edition  of  Phil- 
lips and  Fisher.  The  work  of  this  class  will  cover  the  entire 
five  books.  The  fundamental  working  theorems  and  prob- 
lems of  this  subject  will  be  carefully  selected  and  arranged  in 
a  sequence  both  logical  and  psychological.  The  locus,  sym- 
metry, and  limits  will  receive  careful  consideration.  A  strong 
feature  of  this  work  will  be  the  application  of  the  principles 
mastered  to  the  solution  of  original  exercises. 

Solid  Geometry,  using  the  abridged  text  of  Phillips 
and  Fisher.  All  the  four  books  will  be  taken,  including  all 
the  original  exercises.  Constant  attention  will  be  fixed  on 
the  ultimate  theorems  to  be  established,  and  thus  the  continuity 
and  logic  of  the  work  will  be  made  prominent.  The  idea 
of  the  locus  will  dominate  much  of  the  work,  and  considerable 
drill  in  mental  geometry  will  be  given. 

Freshman  Algebra,  continuing  the  Higher  Algebra  of 
Fisher  and  Schwatt,  and  starting  with  Harmonical  Progres- 
sion. In  addition,  the  chapters  on  the  Binomial  Theorem, 
Logarithms,  Permutations  and  Combinations,  Variables,  and 
Limits,  together  with  the  remaining  part  of  the  text  excepting 
Chapter  XXXVL  In  Chapter  XL,  all  that  will  be  done  will 
contribute  to  a  good  working  knowledge  of  Newton's,  Hor- 
ner's, and  Cardan's  solutions  of  higher  numerical  equations. 

Plane  Trigonometry,  using  Wentworth's  latest  revised 
text  with  tables,  omitting  Chapter  VI.  Careful  attention  to 
the  fundamentals  of  the  subject  will  be  given,  and  there  will 
be  full  drill  on  the  applications  to  original  exercises  of  every 
variety. 

Advanced  Arithmetic.  —  The  work  of  this  class  is 
especially  designed  to  meet  the  needs  of  teachers.  The  work 
done  will  be  an  excellent  preparation  for  those  who  contem- 
plate taking  State  or  county  examination  for  teachers'  certifi- 
cates. Special  emphasis  will  be  given  to  the  following  sub- 
jects: Arithmetical  Analysis,  Percentage  and  its  Applications, 
and  Mensuration.  Forms  of  solution  and  methods  of  teach- 
ing will  be  prominent  features  of  the  work.  Ray's  Higher 
Arithmetic  will  be  used  as  a  basis.  Normal-College  credit, 
48  hours,  will  be  given.     The  class  will  recite  in  two  sections. 
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COMMERCIAL  COLLEGE  BRANCHES. 

Bookkeeping,  Course  I.  —  This  course  is  for  begin- 
ners and  will  include  Budgets  A  and  B  of  the  Sadler-Rowe 
system,  with  numerous  supplementary  exercises.  Ample  prac- 
tice will  be  given  in  opening,  keeping,  and  closing  such  mod- 
ern single  and  double  entry  books  as  are  used  in  the  simpler 
kinds  of  business,  also  in  drawing  and  recording  business 
papers,  in  rendering  statements  and  balance  sheets,  in  tracing 
errors,  in  changing  from  single  to  double  entry,  in  adjusting 
interest  between  partners,  etc.  Students  who  take  this  course 
should  be  able  to  meet  the  requirements  of  teachers  in  High 
Schools  or  to  keep  an  ordinary  set  of  books. 

Bookkeeping,  Course  11.  —  This  course  is  open  to 
those  who  have  had  Course  I.  or  its  equivalent,  and  includes 
the  higher  forms  of  accounting  used  in  wholesale,  manufac- 
turing, banking,  and  by  corporations  and  commission  mer- 
chants. The  organization  and  management  of  partnerships 
and  corporations  are  explained  and  the  Voucher  System  is 
carefully  studied.  While  this  course  is  indispensable  for  the 
ambitious  accountant,  it  is  valuable  in  training  and  informa- 
tion to  persons  in  any  occupation.  Sixty  hours  of  college 
credit  will  be  allowed  for  either  course. 

Commercial  Law,  First  Term.  —  The  subjects  of  Con- 
tracts and  Negotiable  Paper  will  be  studied  in  a  general  way. 
A  number  of  reported  cases  will  be  considered  to  show  the 
application  of  principles.  This  is  a  required  subject  in  the 
Commercial  and  Four- Year  Electrical  courses  and  elective  in 
all  others.  There  will  be  three  recitations  per  week,  for  which 
thirty-six  hours  of  college  credit  will  be  given. 

Milne's  Practical  Arithmetic.  —  This  class  will  make 
a  general  review  of  the  subject  and  the  work  is  planned  to 
meet  the  needs  of  those  preparing  to  take  a  teachers'  examina- 
tion or  to  teach  in  the  schools.  The  text  is  used  only  as  a 
basis  of  the  work,  and  numerous  outside  problems  will  be 
given.  Particular  attention  will  be  given  to  oral  and  written 
analysis.     There  will  be  five  recitations  per  week. 

Stenography.  —  Classes  in  stenography  will  be  formed 
for  beginners^  as  well  as  for  advanced  students,     Thirty,  or 
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more,  hours'  credit  will  be  given,  according  to  the  amount  of 
work  done. 

Typewriting.  —  All  students  who  take  stenography  are 
given  regular  instruction  in  typewriting.  The  department  has 
an  ample  supply  of  new  standard  machines,  which  are  at  the 
disposal  of  its  students  for  as  much  daily  practice  as  they  can 
arrange  to  take. 

PHYSICS    AND    ELECTRICAL    ENGINEERING. 

Preparatory  Physics.  —  This  is  the  work  required  regu- 
larly of  all  students  in  the  third  year  of  the  Preparatory 
course.  The  text-book  used  is  Carhart  and  Chute's  High 
School  Physics;  for  the  present  Ayres's  laboratory  manual 
will  be  used  as  a  guide  for  the  laboratory  work.  The  course 
will  be  adapted  to  the  needs  of  students,  (1)  who  have 
never  studied  Physics;  (2)  who  have,  in  high  schools  or  else- 
where, studied  a  text-book,  but  have  not  had  any  laboratory 
work;  (3)  who  have  had  the  equivalent  of  one  term  in 
Physics,  and  wish  to  take  up  the  second  term's  work; 
(4)  who  wish  to  review  the  whole  subject  of  Physics  prepar- 
atory to  an  examination  in  the  subject.  There  will  be  five 
recitations  each  week.  Graduates  of  First-Grade  high  schools, 
or  teachers  of  Physics  in  the  same,  are  credited  in  college 
with  the  text-book  work,  but  will  be  required  to  do  the  labor- 
atory work,  if  this  has  not  been  done  systematically  elsewhere. 
The  time  required  for  the  completion  of  the  whole  course  of 
laboratory  experiments  will  be  three  or  four  hours  daily  for 
the  six  weeks,  and  for  one  term's  work  about  two  hours 
per  day. 

The  first  term  includes  Properties  of  Matter,  Mechanics 
of  Fluids  and  Solids,  and  Heat ;  the  second  term.  Electricity 
and  Magnetism,  and  Light.  This  applies  both  to  the  class 
work  and  the  laboratory  exercises.  Teachers  of  high-school 
classes  will  find  the  laboratory  work  particularly  valuable  to 
them.  Complete  and  systematic  notes  are  required  to  be  writ- 
ten on  each  exercise  in  a  book  adapted  to  the  purpose,  so  that 
in  addition  to  the  educational  value  of  the  course  to  the 
student  himself  he  also  acquires  certain  forms  and  methods 
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and  suggestions  which  will  be  of  material  service  to  him  in 
teaching  his  own  classes.  Credit,  seventy-five  hours  for  the 
first  term  and  sixty  hours  for  the  second  term. 

Advanced  Physical  Laboratory.  —  This  is  the  labora- 
tory work  required  of  Juniors  in  the  Scientific  course  and 
in  the  course  in  Electrical  Engineering.  It  presupposes  knowl- 
edge of  the  course  described  above  or  its  full  equivalent. 
Four  laboratory  hours  each  day  will  be  required.  No  par- 
ticular manual  will  be  specified,  though  the  course  includes 
exercises  of  an  advanced  character  from  several  sources,  to 
which  references  are  given.  Fifty  hours'  credit  will  be  given 
for  this  work. 

There  will  also  be  an  advanced  course  adapted  to  the 
requirements  of  those,  if  any,  who  may  have  had  the  Junior 
course,  or  its  full  equivalent.  This  will  consist  of  absolute 
measurements  in  Magnetism  and  Electricity,  three  hours  each 
day,  giving  a  credit  of  thirty  hours. 

Electrical  Engineering. —  (i)  This  will  be  a  be- 
ginner's course  for  those  who  expect  to  continue  the  subject 
later,  and  for  teachers  and  others  who  desire  to  learn  the 
fundamental  principles  of  Electrical  Engineering.  There  v/ill 
be  five  recitations  a  week,  and  fifty  hours  of  college  credit 
will  be  given.  The  text-book  wall  be  Atkinson's  Electrical 
and  Magnetic  Calculations.  This  course  will  be  of  great 
service  especially  to  teachers  in  Physics,  since  it  will  give 
such  a  drill  in  the  fundamental  principles  of  electricity  and 
magnetism,  and  their  applications,  that  this  portion  of  Physics 
will  seem  afterwards  very  easy.  It  may  also  be  the  means  of 
introducing  some  to  a  new  and  an  attractive  line  of  work 
which  they  may  wish  to  pursue  at  a  future  time. 

(2)  This  is  also  a  course  for  beginners,  and  covers  in  an 
elementary  way  the  general  principles  of  electricity  and  mag- 
netism, and  their  application  by  means  of  the  question  and 
answer  method.  Shepardson's  Electrical  Catechism  will  be 
the  text-book  used,  and  a  credit  of  fifty  hours  will  be  given. 
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BIOLOGY. 

Physiology.  —  The  course  offered  for  the  Summer  term 
is  the  course  given  during  the  Spring  term  of  the  college  year. 
Forty-eight  college  hours  will  be  allowed  for  the  completion 
of  this  course.  The  course  will  consist  of  at  least  two  lectures 
or  recitations  of  one  hour  each  and  two  laboratory  sections 
of  two  hours  each,  every  week  of  the  term.  This  will  be  a 
course  of  actual  demonstration  of  the  functions  of  the  differ- 
ent organs  of  the  body.  For  example,  the  student  actually 
tests  the  action  of  the  reagents  found  in  the  gastric  juice  upon 
the  food  principles.  He  then  uses  the  gastric  juice  prepared 
from  the  stomachs  of  different  classes  of  animals,  and  tests 
its  action  upon  different  foods,  the  changes  thereby  being 
brought  before  the  eye. 

Teachers'  Course  in  Physiology.  —  This  course  will  be 
intermediate  between  an  elementary  and  an  advanced  course. 
It  will  include  recitations,  dissection  of  the  cat  or  the  dog, 
the  study  of  the  microscopical  structure  of  the  organs  of  the 
body,  and  general  discussions  of  methods  of  teaching  physi- 
ology in  the  public  schools.  In  case  any  student  should  want 
credit  for  this  course,  sixty  hours  of  preparatory  credit  will 
be  allowed. 

Entomology,  or  Nature  Study.  —  Insects  will  be  the 
basis  of  study.  The  plants  associated  with  the  insects  will 
be  studied  and  their  relations  pointed  out.  The  anatomy  of 
the  insect  will  be  studied  from  the  locust,  dissections  being 
made  by  the  students.  Two  lectures,  recitations,  or  field  trips 
will  be  made;  and  two  laboratory  sections  of  two  hours  each 
will  be  held  each  week  of  the  term.  The  course  will  be 
scrictly  scientific  while  the  plan  will  be  to  adapt  it  to  the 
wants  of  public-school  teachers.  It  is  designed  to  create  an 
interest  among  the  teachers  in  nature  study,  in  order  that 
they  may  stimulate  to  better  advantage  the  observing  powers 
of  the  pupils  who  come  under  their  instruction.  Collections 
of  insects  will  be  made  and  classified,  thereby  gaining  the  re- 
quired knowledge  to  make  a  private  collection  or  one  for  each 
public  school.  Forty-eight  University  hours  will  be  allowe4 
upon  the  completion  of  this  course. 
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Elementary  Botany.  —  This  course  is  the  one  given 
during  the  Winter  term  of  the  college  year.  It  will  consist 
of  laboratory  work  upon  the  seed  and  the  growing  plant,  and 
the  preparation  of  slides  for  the  study  of  structure.  The  reci- 
tations will  cover  the  regular  work  of  systematic  botany  in- 
cluding the  analysis  of  plants.  No  attempt  will  be  made  to 
make  an  herbarium  but  a  few  plants  will  be  analyzed  to 
illustrate  the  method.  Fifty-five  preparatory  hours  will  be 
allowed  for  this  course. 

College  Botany.  —  The  same  course  as  that  given 
in  the  Fall  term  will  be  followed.  Study  begins  with  the  plant 
cell  and  traces  the  development  of  the  plant  through  the  suc- 
cessive orders  to  the  flowering  plants.  Attention  will  be  given 
to  living  plants,  including  plant  physiology,  and  a  general 
consideration  of  all  the  life  principles  involved  in  plants.  Sixty 
University  hours  will  be  credited  for  the  completion  of  the 
scheduled  work. 

The  Stereopticon  will  be  used  to  illustrate  the  lec- 
tures referred  to  above.  It  will  also  be  used  in  demonstrating 
many  principles  which  will  come  up  for  study.  Lectures  of 
a  popular  nature  will  be  given  from  time  to  time,  to  which 
all  members  of  the  Summer  School  are  invited. 


CHEMISTRY. 

General  Descriptive  Chemistry.  —  First  term,  six  reci- 
tations and  ten  hours'  laboratory  work  per  week  are  required. 
The  work  covered  will  be  that  of  the  first  term  of  the  regular 
college  course.  Newth's  Inorganic  Chemistry,  Holleman's 
Inorganic  Chemistry,  or  Remsen's  College  Chemistry  will  be 
used  as  a  reference  book. 

Second  term,  five  recitations  and  eight  hours'  laboratory 
work  per  week  are  required.  The  work  will  be  that  of  the 
second  term  of  the  regular  college  course  and  miust  be  pre- 
ceded by  the  work  of  the  first  term. 

Qualitative  Analysis.  —  Practical  work  in  the  detec- 
tion of  inorganic  substances,  both  acid  and  basic.     To  secure 
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the  best  results,  students  in  this  course  should  devote  their 
entire  time  to  it. 

Organic  Chemistry.  —  A  short  course  is  offered  in 
this  subject.     Previous  training  in  chemistry  is  essential. 

Quantitative  Analysis.  —  Practical  work  in  gravimetric 
and  volumetric  analysis.  Open  to  students  who  have  done 
work  in  qualitative  analysis. 

Other  work  may  be  had  in  chemistry  provided  there  is 
sufficient  demand  for  it. 

LATIN,  GREEK,  AND  MYTHOLOGY. 

Five  classes  in  Latin  v/ill  be  offered.  Each  class  will  re- 
cite five  timxcs  per  week,  and  the  work  will  cover  one  regular 
college  term. 

Beginning  Latin.  —  Students  taking  this  subject  will  L^ 
expected  to  complete  the  first  fifty  lessons  in  Collar  and  Dan- 
iell's  First  Year  Latin. 

Caesar.  —  This  class  will  take  up  the  Gallic  War,  be- 
ginning with  the  first  book. 

Cicero.  —  The  first  three  orations  against  Catiline  will 
form  the  subject  of  study  in  this  author. 

Vergil.  —  The  ^neid,  Books  L  and  IL  The  sub- 
ject of  scansion  v/ill  receive  attention,  and  some  work  will  be 
done  in  Latin  prose  composition. 

Freshman  Latin.  —  One  term's  work  in  Freshman 
Latin  will  be  finished,  with  a  credit  of  60  hours.  The  De 
Senectiite  and  De  Ainiciiia,  of  Cicero,  will  be  read.  The  class 
will  recite  five  times  a  v/eek  —  four  times  in  the  text  and  once 
in  Latin  composition. 

In  reading  the  Roman  authors  just  named,  a  careful  study 
of  forms  and  syntax  is  considered  essential.  Students  should 
be  provided  with  Latin  grammars.  Any  standard  text  may 
be  used. 

Greek.  —  No  work  will  be  offered  in  Beginning  Greek, 
as  the  Summer  term  is  too  short  to  make  it  worth  while;  but 
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provision  will  be  made  for  those  students  who  have  gone 
beyond  the  elements,  and  such  reading  matter  will  be  selected 
as  is  best  suited  to  their  stage  of  advancement.  Two  classes 
will  be  formed. 

Mythology  and  Folklore.  —  A  course  is  offered  in  the 
study  of  myths,  folklore,  and  kindred  subjects.  The  object 
will  be  to  trace,  in  outline,  the  function  of  the  imagination 
in  the  life-history  of  the  race  in  so  far  as  it  is  repeated  in  the 
life-history  of  the  civilized  child.  Greek  mythology  will  be 
taken  as  the  basis  of  this  study,  but  it  will  be  correlated  with 
that  of  the  Germanic  races  and  with  the  most  important  medi- 
aeval legends. 

GERMAN   AND   FRENCH. 

The  five  classes  offered  for  the  Summer  term  are  designed 
to  articulate  with  the  regular  work  of  the  University. 

Beginning  German  and  French.  —  These  are  Fall 
term  studies  with  75  and  60  hours'  credit  respectively.  When 
taken  in  the  Summer  term,  they  naturally  demand  double  work 
and  very  close  attention.  A  knowledge  of  thes«  languages 
opens  up  to  the  student  a  new  world  which  will  ultimately 
widen  his  horizon  in  every  province  of  human  thought. 

Advanced  German  and  French.  —  Advanced  German 
is  Freshman  work  of  the  Winter  term.  Advanced  French  is 
equivalent  to  two  terms'  work  as  a  Junior  elective.  The  sub- 
ject-matter of  the  latter  may  be  fiction,  history,  or  science  in 
order  to  meet  the  needs  of  the  student.  The  purpose  of  these 
advanced  studies  is  not  only  to  strengthen  the  grammatical 
and  syntactical  knowledge  of  the  languages  possessed  by  the 
student,  but  also  to  reflect  in  subject-matter  the  civilization 
and  culture  of  Germany  and  France. 

Scientific  German.  —  The  course  in  Scientific  German 
will  serve  those  who,  for  practical  purposes,  as  engineers, 
chemists,  or  biologists,  desire  to  obtain  ability  better  to  consult 
manuals  and  essays  written  in  the  German  language.  Stu- 
dents who  wish  to  take  up  work  beyond  the  courses  above 
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offered,  can,  no  doubt,  make  satisfactory  arrangements  with 
the   instructor. 

THE   SCHOOLMASTERS'   CONFERENCE. 

Ever  since  the  opening  of  the  State  Normal  College  of 
Ohio  University  it  has  been  the  policy  of  those  ordering  its 
work  to  hold  up  before  the  teachers  and  the  educational 
leaders  of  the  state  high  ideals  of  efficiency  and  service.  Not 
only  have  the  professional  needs  of  the  teachers  of  our  ele- 
mentary and  secondary  schools  been  recognized  and  provided 
for  in  the  courses  of  instruction  regularly  offered  each-  term, 
but  the  needs  of  the  school  administrators  —  superintendents, 
principals,  and  examiners  —  have  received  careful  attention 
and  the  best  thought  the  institution  is  able  to  give  educational 
questions. 

Annually,  about  the  first  of  April,  a  two-day  session  of 
The  Schoolmasters'  Conference  is  held.  To  this  conference 
have  been  invited  such  men  as  Dr.  Frank  McMurry,  Dr. 
Charles  De  Garmo,  and  Dr.  Charles  McMurry.  The  confer- 
ence for  1905  will  be  held  Thursday  and  Friday,  March  30 
and  31,  and  will  be  conducted  by  Dr.  Charles  McMurry,  of 
Normal,  Illinois.  All  superintendents,  principals,  examiners, 
and  college  men  of  the  state  are  most  cordially  invited. 

In  addition  to  these  annual  conferences  early  in  the  spring, 
a  special  conference  lasting  two  weeks  is  held  each  year  in 
connection  with  the  Summer  School.  Throughout  the  entire 
term  special  conferences  will  be  held  to  consider  timely  topics 
touching  the  work  of  the  superintendent,  principal,  and  ex- 
aminer. These  will  be  of  the  round-table  nature  and  will  be 
largely  what  those  present  wish  to  make  them.  But  during 
the  last  two  weeks  of  the  term,  that  is,  for  the  two  weeks 
beginning  Monday,  July  17,  1905,  the  Dean  of  the  Normal 
College,  assisted  by  other  members  of  the  University  Faculty 
and  by  prominent  public-school  men,  will  conduct  special  con- 
ferences independent  of  any  of  the  regular  courses  in  the 
Summer  School.  The  topics  cover  some  of  the  most  vital 
questions  confronting  the  educators  of  Ohio.  These  confer- 
ences will  be  of  special  interest  to  all  having  to  do  with  ad- 
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ministrative  work  and  to  county  and  city  school  examiners. 
All  are  most  cordially  invited  to  attend  these  conferences. 
No  charge  whatever  is  made  for  this  course.  The  universal 
favor  with  which  these  conferences  have  been  received  here- 
tofore promises  a  large  attendance  upon  them  and  a  wide  in- 
terest in  the  work  undertaken.  It  will  be  a  good  time  for 
school  men  who  can  not  attend  the  entire  term  of  six  weeks 
to  meet  others  engaged  in  work  similar  to  theirs ;  and  it  will 
also  be  an  excellent  time  for  superintendents  in  need  of  first- 
class  teachers  to  come  and  pick  them  out  of  the  hundreds  of 
progressive  teachers  in  attendance. 

The  followmg  topics  are  proposed  for  consideration  by 
The  Schoolmasters'  Conference,  July  17-28,  inclusive.  If  the 
wishes  and  interests  of  those  in  attendance  seem  to  indicate 
changes  or  additions  to  this  schedule  of  topics,  such  wishes 
and  interests  will  be  recognized : 

SCHEDULE  OF  TOPICS. 

I.  State  Administrative  Problems :  — 

a.  A  State  Board  of  Education.  Should  we  have  such 
a  Board?  How  appointed?  How  constituted?  Prac- 
tice and  experience  in  other  States. 

b.  Mandatory  County  Supervision  with  Optional  Town- 
ship and  District  Supervision.  Relation  of  Consoli- 
dation to  Supervision. 

c.  Uniform  Courses  of  Study.     (1)   For  the  Elementary 

Schools.     (2)    For  the  High   Schools.      (3)    For  the 
State  Normal   Schools. 

d.  A  Plan  for  the  Re-organization  of  Teachers'  Insti- 
tutes. 

II.  Local  Administrative  Problems:  — 

a.  School  Architecture  and  School  Decoration.  The 
standards,  aims,  and  means. 

b.  The  Relation  of  Games  and  Athletic  Sports  to  the 
School  and  its  Welfare. 
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c.  School  Materials  for  Instruction  Purposes.  Of  what 
kind?  How  much?  Cost?  Where  obtained?  How 
used?  Relation  to  a  good  school.  This  conference 
will  be  followed  by  a  Stereopticon  Lecture  on  School 
Materials   for   Illustrative  Teaching. 

d.  Professional  Training  of  Teachers:  (1)  In  Profes- 
sional Schools.  (2)  In  classes  conducted  by  the  Su- 
perintendent. How  may  the  Superintendent  do  this? 
How  may  he  stimulate  professional  study?  The 
teachers'  professional  library.  (3)  The  Training  Class 
in  the  High  School  a  means  of  preparing  teachers. 

III.  The  Curriculum:  — 

G.     What  are  the  principles  determining  its  formulation? 
h.     What  constitutes  the  basis  of  elimination  of  non-es- 
sentials ? 

c.  What  is  the  basis  of  relative  values? 

d.  A  State  Course  of  Study.     (See  Topic  c  under  /.) 

IV.  The  Recitation:  — 

a.  What  is  the  aim  of  the  Recitation? 

b.  Elements  of  strength  and  weakness  in  the  Recitation. 

c.  Lesson   Plans ;    Essentials ;    importance ;   basic   princi- 

ples. 

d.  Principles  of  Instruction  applied  to  the  Recitation. 

e.  The  tests  of  a  good  Recitation. 

/.  What  constitutes  a  Good  Question  in  Recitation?  A 
good  Answer? 

V.  The  Teacher:  — 

a.  What  is  good  teaching?  By  what  marks  may  it  be 
known  ? 

b.  What  are  the  most  fruitful  points  of  view  from  which 
the  teacher  should  be  encouraged  to  look  upon  the 
work  of  education? 

c.  Teachers'  Examinations:     (1)  The  Uniform  Examin- 

ations in  Ohio.     (2)   What  constitutes  a  good  Exam- 
ination Question?     Specific  illustrations  to  be  given, 
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(3)  Scholastic  Pre-requisites  to  Admission  to  the 
Teachers'  Examination.  The  differentiation  of  Teach- 
ers'  Certificates. 

VI.    The   Child. 

a.  Simple  Means  of  Child  Study.  How  teachers  may 
learn  to  study  children  successfully.  Tests  of  hear- 
ing, seeing,  etc. 

h.  The  two  Great  Punishments  :  Corporal  and  Deten- 
tion. (1)  Why  used?  (2)  To  whom  and  when 
properly  applied?  (3)  What  necessitates  these  pun- 
ishments? (4)  When  necessary  and  justifiable?  (5) 
Detention  —  its  aim,  the  conditions,  the  effects  upon 
pupil  and  teacher. 


As  Others  See  It.  —  'The  Summer  term,  now  an 
established  feature  of  Ohio  University,  has  grown  rapidly  in 
scope  of  work  and  student  attendance  within  the  last  few 
years.  Its  range  of  influence  touches  all  Ohio,  and  some  of 
the  adjoining  states.  The  work  for  the  six  weeks'  term, 
beginning  June  19,  1905,  will  cover  a  broad  educational  field, 
and  meet  the  demands  of  teachers  of  all  grades,  students  in 
preparatory  and  college  classes,  and  others  seekmg  opportu- 
nities for  reviews  or  special  instruction." — Athens  County 
Gazette, 


GENERAL  INFORMATION. 


Attendance  Statistics:  —  The  attendance  of  students 
at  the  Summer  School,  of  Ohio  University,  for  the  last 
seven   years,    is   herewith   shown: 


....  1898  

27  

25  

52 

....  1899  

38  

23  

61 

. . . .  1900  

36 

29  

65 

.  .  .  :  1901  

45  

.....  57  

102 

....  1902  

110 

128  

238 

....  1903  

159  

264  

423  .... . 

....  1904  

194 

363  

557 

The  figures  given  above  do  not  include  the  number  of 
pupils  enrolled  in  the  Training  School  nor  the  number  of 
School  Examiners,  Principals,  and  Superintendents  who  at- 
tended the  "Conferences  in  School  Administration"  held  the 
last  two  weeks  of  the  term. 

In  1904,  the  students  came  from  all  sections  of  Ohio  and 
represented  about  four-fifths  of  all  the  counties  of  the 
state.  Kentucky,  Virginia,  West  Virginia,  Pennsylvania,  and 
New  Jersey  were  represented  in  the  557  names  enrolled  in  the 
summer  of   1904. 

Needs  Considered  and  Courses  GiTered.  —  In  arrang- 
ing the  courses  of  study  for  the  Summer  School  of  1905,  the 
various  needs  of  all  classes  of  teachers,  and  those  preparing 
to  teach,  have  been  carefully  considered  and  fully  provided 
for.  More  than  one  hundred  courses  are  offered  and  that 
number  of  classes  will  recite  daily.  Teachers  and  others,  seek- 
ing review  or  advanced  work,  should  plan  early  to  attend  the 
session  of  1905  which  will  begin  June  19th  and  continue  six 
weeks. 

(S6) 
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Faculty.  —  A  Faculty  of  twenty-eight  members  will 
have  charge  of  the  instruction.  Please  to  note  that  all  the 
instructors,  with  one  exception,  are  regularly  engaged  in 
teaching  in  Ohio  University.  Those  who  enroll  in  the  Sum- 
mer term  are  thus  assured  of  the  very  best  instruction  the 
University  has  to   offer. 

Selected  Work.  —  Why  not  examine  the  catalogue  and 
determine  now  the  course  you  wish  to  pursue,  and  then 
begin  at  once  to  v/ork  out  systematically  the  studies  of 
that  course?  If  you  are  a  teacher  of  experience,  or  if  you 
have  had  previous  collegiate  or  high-school  training,  you 
will  doubtless  be  able  to  do  at  home,  under  our  direction, 
some  systematic  reading  and  study  which  will  help  to  shorten 
the  time  otherwise  required  in  college. 

Courses  of  Study.  —  Summer-School  students  should 
decide  upon  a  regular  course  of  study  to  be  pursued  system- 
atically. Credits  and  grades  from  other  schools  should  be 
filed  with  the  President  of  the  University,  thus  enabling  the 
student  to  secure  an  advanced  standing.  Work  begun  during 
the  Summer  term  may  be  continued  from  year  to  year  and 
much  work  may  be  done  at  home,  by  advanced  students, 
under  the  direction  of  the  various  heads  of  University  de- 
partments. Teachers  should  pursue  such  studies  as  will  give 
them  credit  on  one  of  the  regular  courses.  A  diploma  from 
the  State  Normal  College  should  be  the  goal  of  every  ambi- 
tious teacher. 

Reviews.  —  Ample  provisions  have  been  made  for  the  needs 
of  young  teachers,  and  those  preparing  for  examinations, 
by  means  of  thorough  reviews  in  all  the  studies  required 
in  city,  county,  and  state  examinations.  Students  prepar- 
ing to  teach,  or.  preparing  for  any  advanced  examinations, 
will  find  excellent  opportunities  at  Athens. 

Primary  Teachers.  —  Special  attention  is  called  to  the 
fact  that  the  State  Training  School,  or  Model  School,  will 
be  in  session  during  the  Summer  term.  In  this  school  empha- 
sis is  placed  upon  the  training  of  primary  teachers.  Almost 
every  teacher  in  the  rural  schools  has  primary  classes  to 
instruct.    City   teachers  also  find  this  course  especially  val^ 
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uable.  Every  teacher  of  the  rural  schools  will  have  an 
opportunity  to  receive  instruction  in  the  best  methods  of  teach- 
ing as  applied  to  primary  schools. 

Home  Study.  —  Opportunity  for  home  study  will  be 
offered  only  to  advanced  students,  who  will  take  examinations 
in  the  studies  so  pursued,  or  otherwise  satisfy  the  professor 
in  charge  that  the  work  has  been  satisfactorily  done. 

Expenses.  —  No  tuition  will  be  charged.  The  registra- 
tion fee  of  $3.00  will  entitle  students  to  all  the  privileges  of 
the  University,  save  special  instruction  in  private  classes. 
Boarding  in  clubs,  per  week,  costs  from  $2.00'  to  $2.25,  and 
at  Women's  Hall,  $2.75.  A  student  may  attend  the  Sum- 
mer School  of  six  weeks  and  pay  all  expenses,  except  the 
railroad  fare,  on  from  $20.00  to  $25.00.  By  observing  the 
strictest  economy  less  than  this  would  be  required.  Applica- 
tions for  rooms  should  be  made  before  June  first,  but  stu- 
dents who  do  not  wish  to  engage  rooms  in  advance  will  ex- 
perience no  trouble  in  getting  prorhptly  located. 

Ample  Accommodations.  —  No  school  town  can  offer 
better  accommodations  at  more  reasonable  prices  than  Athens. 
Nicely  furnished  rooms,  convenient  to  the  University,  may 
be  rented  for  $0.75  a  week,  including  light,  fuel,  bedding, 
towels,  and  everything  needed  by  the  roomer.  This  rate  is 
given  where  two  students-  occupy  the  same  room.  If  oc- " 
cupied  by  one  student,  such  rooms  usually  re-nt  for  $1.00  a 
week.  It  is  safe  to  say  that  four-fifths  of  the  rooms  rented 
to   students  are  rented  for  $0.75  each  per  week. 

Women's  Hall. — Rooms  in  Women's  Hall  range  a  little 
higher  than  the  prices  before  named.  Ladies  wishing  rooms 
in  Women's  Hall  should  engage  them  in  advance,  as  such 
rooms  are  in  demand.  Athens  can  easily  accommodate  a 
large  number  of  students.  At  the  close  of  the  first  day 
of  the  Sum.mer  term  of  1904,  every  student  had  been  eligibly 
located.  Accommodations  for  at  least  200  additional  students 
were  available. 

Free  Lectures.  —  Arrangements  have  been  made  for  free 
evening  lectures  to  be  delivered  in  the  Auditorium  of  the  Uni- 
versity   within    the    period    required    by    the    Summer   ternn. 
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If  there  is  a  demand  for  more  general  instruction  than  the 
classroom  recitations  afford,  a  series  of  day  lectures  on  various 
topics  of  interest,  particularly  those  relating  to  the  science 
and  art  of  teaching,  will  be  given  by  members  of  the  Uni- 
versity Faculty  and  others  capable  of  rendering  such  service 
acceptably.  It  is  possible  to  have  at  least  three  such  lectures 
each  week.     The  supply  will  depend  wholly  upon  the  demand. 

Teachers'  Conferences.  —  At  least  two  conferences  — 
one  hour  each  —  will  be  held  each  week.  These  will  be  led 
by  members  of  the  Faculty  and  others  familiar  with  the  work- 
ing of  the  public  schools  and  experienced  in  school  methods 
and  management. 

Ohio  School  Laws.  —  Particular  attention  will  be 
given  to  the  provisions  of  Ohio's  new  school  code.  Hon.  E. 
A.  Jones,  State  Commissioner  of  Common  Schools,  will  give 
a  series  of  informal  "talks"  on  some  of  the  most  interesting 
features  of  the>  present  Ohio  School  Law.  Classes  in  School 
Administration  will  consider  the  provisions  of  the  entire 
school  code. 

Laboratories,  Etc.  —  The  laboratories,  museums,  art 
studios,  library,  and  gymnasium  of  the  University  will  be  ac- 
cessible to  students  free  of  charge. 

Text-Books.  —  All  text-books  will  be  supplied  at  the 
lowest  prices  possible.  Students  should  bring  with  them  as 
many  supplementary  texts   as   convenient. 

Range  of  Studies.  —  The  following  subjects  will  be 
taught  during  the  Summer  term.  Prospective  students  may 
see  that  almost  every  subject  in  the  various  University  and 
Normal  College  courses  will  be  presented  during  the  Sum- 
mer term.  Students  who  do  not  find  in  the  following  list 
of  subjects  the  studies  they  wish  to  pursue  will  be  accommo- 
dated if  a  sufficient  number  of  requests  for  other  work  are 
made.  The  classes  regularly  scheduled  are  as  follows : 
Arithmetic  (three  classes).  Grammar  (three  classes),  U.  S. 
History  (two  classes).  Algebra  (four  classes),  Public-School 
Drawing  (three  classes),  Free-Hand  Drawing,  Bookkeeping 
(two  classes).  Commercial  Law,  General  History  (two 
glasses),   Physiology,   Psychology,    Political   Economy,   Begin- 
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ning  Latin,  Csesar,  Vergil,  Cicero,  Advanced  Latin,  Greek 
(two  classes).  Mythology  and  Folklore,  Modern  European 
History,  Physics  (two  classes).  Electrical  Engineering  (two 
classes),  History  of  Education,  Elements  of  Theory  and  Prac- 
tice, Principles  of  Education  (two  classes).  School  Manage- 
ment, School  Administration  and  School  Law,  the  Elementary 
Course  of  Study,  Primary  Methods  (two  classes).  Conferences 
oh  Primary  Methods,  Special  Methods  in  School  Studies,  Peda- 
gogical Conferences,  Political  Geography,  Commercial  Geog- 
raphy, Mathematical  Geography,  American  Literature,  Eng- 
lish Literature  (two  classes),  Preparatory  Rhetoric,  College 
Rhetoric,  Shakespeare,  Tennyson,  Paidology,  or  the  Science 
of  the  Child  (four  classes).  Elementary  Chemistry  (three 
classes).  Qualitative  Analysis,  Organic  Chemistry,  Stenog- 
raphy (two  classes).  Typewriting  (two  classes),  Elementary 
Manual  Training,  Physical  Laboratory,  Chemical  Laboratory, 
Biological  Laboratory,  Nature  Study,  Botany  (two  classes), 
Observation  in  Model  School,  Teaching  School,  Classroom 
Teaching  (four  grades),  Civil  Government,  Plane  Geometry, 
Solid  Geometry,  Trigonometry,  Sight-Reading  (in  music), 
How  to  Teach  Public-School  Music,  Vocal  Music,  Chorus 
Work,  Beginning  German,  Advanced  German,  Beginning 
French,  Advanced  French,  and  other  subjects  if  a  sufficient 
demand  is  made  at  the  opening  of  the  term. 

Other  Branches.  —  Arrangements  can  be  made  by  stu- 
dents attending  the  Summer  term  for  private  lessons  in  Greek, 
Latin,  German,  French,  Spanish,  Psychology,  Pedagogy, 
Voice  Culture,  Piano,  Organ,  Violin,  Higher  Mathematics, 
Philosophy,  and  other  branches  scheduled  in  any  of  the 
University  courses.  The  cost  of  such  instruction,  in  each 
branch,  will  not  exceed  $5.00  for  the  full  term  of  six  weeks. 
Inasmuch  as  the  work  offered  in  the  regular  classes  of  the 
Summer  School  covers  so  wide  a  range  of  subjects,  it  will 
be,  in  most  cases,  a  matter  of  election  on  the  part  of  stu- 
dents if  they  take  private  instead  of  class  instruction. 

Summer-School  Advantages.  —  Besides  having  an  op- 
portunity to  pursue  systematically  almost  any  study  desired, 
under  the  direction  of  those  regularly  employed  in  this  work, 
the  student  of  the  Summer  School  enjoys  the  advantages  of 
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the  acquaintance,  friendship,  and  counsel  of  many  promi- 
nent superintendents,  examiners,  principals,  and  others  who 
are  always  on  the  lookout  for  progressive,  well-qualified 
teachers. 

How  to  Reach  Athens.  —  Athens  is  on  the  main  line  of 
the  following  railroads :  Baltimore  and  Ohio  Southwestern, 
Hocking  Valley,  and  Ohio  Central  Lines.  Close  connections 
are  made  with  these  lines  at  the  following-named  places : 
Cincinnati,  Loveland,  Blanchester,  Midland  City,  Green- 
field, Chillicothe,  Hamden  Junction,  Parkersburg,  Marietta, 
Middleport,  Gallipolis,  Portsmouth,  New  Lexington,  Lancas- 
ter, Logan,  Thurston,  Zanesville,  Palos,  Columbus,  Delaware, 
Marion,  Toledo,  and  other  points.  Students  may  leave  their 
homes  in  the  most  distant  part  of  the  state  and  reach  Athens 
within  a   few  hours. 

Reception  Committee.  —  From  June  17th  to  June  21st, 
inclusive,  students  arriving  at  the  Athens  stations  will  find 
University  representatives,  distinguished  by  the  badges  worn, 
at  hand  to  give  them  all  necessary  direction.  Students 
reaching  Athens  after  June  21st  will  find  conveyances,  at  the 
station,  whose  drivers  will  have  instruction  to  render  them 
every  possible  assistance.  The  aim  will  be  to  locate  all 
comers  at  the  least  expense  and  with  the  least  delay. 

"The  Mirror."  —  A  souvenir  edition  of  The  Ohio  Uni- 
versity Mirror  will  be  issued  near  the  close  of  the  Summer 
School.  Its  publication  will  be  supervised  by  a  Faculty  Com- 
mittee assisted  by  representatives  chosen  from  the  student 
body.  It  will  contain  original  matter  and  many  illustrations. 
It  will  be  published  for  free  distribution. 

Requests  for  Names.  —  Superintendents  and  teachers 
are  requested  to  send  to  the  President  of  the  University 
the  names  and  addresses  of  teachers  and  others  who  would 
likely  be  interested  in  some  line  of  work  presented  at  Ohio 
University.  The  Ohio  University  Bulletin  is  sent  free  and 
regularly  to  all  persons  who  desire  to  have  their  names 
enrolled  on  the  mailing  list. 

•   Conclusion.  —  The    President    of    the    University    will 
cheerfully  answer  any  questions  teachers  or  others  desire  to 
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ask.  The  many  addresses  made  by  members  of  the  Faculty 
the  past  year,  and  the  large  quantity  of  printed  matter 
sent  out,  have  served  to  give  prominent  attention  to  the 
work  of  the  University  and  the  State  Normal  College.  In 
this  way  thousands  of  people  have  learned  to  know  some- 
thing of  the  broad  scope  of  work  undertaken  at  Athens. 
The  hundreds  of  students  who  have  come  to  us  the  past 
year  have  helped  very  largely  in  imparting  information  to 
friends  of  education  throughout  the  State  concerning  the 
extent  and  character  of  the  work  accomplished  here.  For 
the  year  ending  March  18,  1904,  the  total  enrollment  was  833 
different  students.  The  total  enrollment  of  different  students 
for  the  college-year  ending  June,  1905,  will  not  fall  below 
1,000.     For  latest  catalogue,  other  printed  matter,  or  special 

information   address 

Alston   Ellis, 

President  Ohio  University,  Athens,  Ohio. 


What  Teachers  will  find  at  Ohio 
University,  Athens,  Ohio,  when 
their  Schools  close  in  1905  0000 


The  new  Ohio  school  law  requires  elementary  day  schools 
to  continue  "not  less  than  thirty-two"  weeks  in  a  school 
year.     Schools   that  began   before  the   middle   of   September, 

1904,  will   close  the  school-year  about  the  middle  of   April, 

1905.  Schools  that  opened  any  time  in  September,  1904,  will 
close  not  later  than  the  end  of  the  first  week  in  May,  1905. 

The  spring  term  of  Ohio  University,  at  Athens,  Ohio,  will 
open  March  27,  1905,  and  close  with  Commencement  Day, 
Thursday  June  15,  1905.  Students  who  enter  the  University 
not  later  than  May  8,  1905,  will  yet  have  six  weeks  of  the 
Spring  term  to  receive  instruction  in  classes  specially  planned 
and  organized  for  their  accommodation. 

Among  the  new  classes  that  will  be  formed  about  May  11, 
1905,  those  of  special  interest  to  teachers  and  prospective 
teachers  will  be  as  follows :  Normal  Arithmetic,  Advanced 
Grammar,  Rhetoric,  English  Literature,  U.  S.  History  and 
Civil   Government,  and  General  History. 

Each  of  these  classes  will  be  open  to  new  students  and 
will  be  in  charge  of  a  capable  and  an  experienced  instructor. 
Only  a  just  portion  of  the  usual  term  fee  of  $5  will  be 
charged  students  who  enter  at  the  time  of  the  forming  of 
these  special  classes. 

Attempt  will  be  made  to  articulate  all  this  work  with 
the  work  outlined  for  the  Summer  term,  June  19,  1905,  to 
July  28,  1905,  in  such  a  way  as  to  give  all  students  entering 
the  special  classes  of  the  Spring  term  and  thereafter  the 
regular  classes  of  Summer  term,  from  ten  to  thirteen  weeks' 
consecutive  work  in  such  branches  of  study  as  they  'may 
elect  to  take  up.  This  arrangement  of  studies  will  meet  the 
wants  of  all  teachers,  desiring  more  than  the  six  weeks  of 
instruction  in  the  Summer  term,  whose  schools  close  within 
the  Spring-term  period.  Ample  arrangements  will  be  made 
for  the  educational  wants  of  all  students  who  enroll  for 
the  regular  Summer  term,  full  particulars  of  which  are  given 
on  other  pages  of  this  pamphlet. 
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Ohio  University 

ATHE.NS,   OHIO 

Established  by  Act  of  the  Ohio  Legislature,  February  18»  I8O4. 

Offers  unusual  advantages  to  students  seek» 
ing  a  broad  and  liberal  education.  Some  courses 
lead  to  DE.GRELILS;  others  lead  to  CELRTIFI* 
GATES  and  DIPLOMAS. 


The  University  now  has  a  Faculty  of  Forty* 
three  Members,  and  includes  the  College  of  Liberal  Arts, 
The  State  Normal  College,  The  Commercial  College,  The  Col- 
lege of  Music,  The  Department  of  Electrical  Engineering,  The 
Department  of  Civil  and  Mining  Engineering,  The  Department 
of  Drawing  and  Painting,  and  the  State  Preparatory  School. 

Affiliated  with  Ohio  University  are  The  Cin- 
cinnati College  of  Dental  Surgery,  231-233  West  Court  Street, 
Cincinnati,  Ohio,  and  The  Cincinnati  College  of  Pharmacy, 
614-618  West  Court  Street,  Cincinnati,  Ohio. 

F;irilif  i^^    Well-equipped  Electrical,  Physical,  Chemical,  and  Biological  Lab- 
I  dLIIILIISd    oratories  ;  .Nineteen  thousand  Well-Selected  Volumes  in  Library; 
Gymnasium  and   Field  Athletics  under  the  Careful  Supervision  of  a  trained 
Instructor ;  Women's  Hall,  Well -Appointed  and  Under  Efficient  Management. 

r*rkiirci>c    ^"  Arts.  Philosophy,  Pedagogy,  and  Science,  leading  to  the  degrees 
V/UUI>«;>    of  A.  B.,  Ph.  B..  B.  Ped..  and  B.  S.      Special  courses  in  Electrical 

Engineering,  Civil  and    Mining    Engineering.   Business,    Music,    Drawing, 

Painting,  Elocution  and  Rhetoric,  and  Physical  Culture. 

M^  Tllifion     Regf'stration        Spring  Term  will  open  March  27,  1905;  Sum- 
I^U    I  UlllUll     Peg  of  $5.00        mer  Term,  June  19,  1905  ;  Fall  Term,  Sept,  ii, 
per  term.  1905  ;  Winter  Term,  Jan.  8,  1906. 

Other  expenses  very  reasonable. 
Thnrnil<^hni>^^    Attend  an  old  and  a  well-established  institution  which  has 
I  IIUI  UU^IIIICdd    an  enviable  record  for  Thoroughness,  Culture,  and  Prestige. 

Slimin^r   Tprm    Nearly  600  students  in  1904.     The  Summer  Term  of 
kjuiiilllf[>l      I  CI  III    jgQ5  ^jji  open  June  19th  and  continue  six  weeks.    No 

Tuition.    Registration  Fee  only  $3.00,    Superior  Faculty  of  28  members.    Full 

College  credit  will  be  given  for  work  done. 

The  State  Normal  College  I'ep^t  ."t^A'^rr.r/ Jc^c^no 

illustrate  the  best  methods  of  teaching,  is  in  successful  operation.  The  work 
of  the  College  has  gained  warm  commendation  from  leading  educators  all 
over  the  country. 

C*Sikvi\i\(iin>     F^r*      Po*"  Catalogue,  other  printed  matter,  and  special  In- 
W/dldlUIJUISy    Lit.     formation,  address 

ALSTON  ELLIS, 

President  Ohio  University. 

Athens,  Ohio. 


